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Introduc)on 
Early childhood is a cri)cal period for development, and the experiences children 

have during these forma)ve years play a significant role in shaping their lifelong 

learning, behavior, and health. This course is designed to provide educators, 

caregivers, and policymakers with the knowledge and tools needed to effec)vely 

support young children through early interven)on strategies. In the first sec)on, 

we will explore the founda)ons of early childhood interven)ons, covering the 

importance of early experiences, the role of developmental milestones, and how 

early interven)ons can address developmental delays across various domains. 

Understanding these founda)onal concepts will lay the groundwork for the rest of 

the course, enabling you to approach interven)ons with a deep understanding of 

the child's developmental needs and the posi)ve impact of early support. 

Throughout this course, you will learn how to design and implement interven)ons 

that cater to the individual needs of each child, promote equity and sustainability 

in early interven)ons, and gain prac)cal )ps for effec)ve teaching and classroom 

management. By the end of this course, you will be beaer equipped to create an 

inclusive, suppor)ve learning environment that helps all children thrive. 

Sec)on 1: Founda)ons of Early Childhood 
Interven)ons  
Early childhood lays the founda)on for lifelong learning, behavior, and health. 

Sec)on 1, "Founda)ons of Early Childhood Interven)ons," provides an in-depth 

explora)on of the essen)al components that underpin effec)ve early interven)on 

programs. This sec)on begins by defining early childhood interven)ons, 

emphasizing their purpose in addressing developmental delays and suppor)ng key 

developmental domains such as cogni)ve, physical, socio-emo)onal, and 

language skills. It highlights the profound impact of early experiences and the 
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dynamic interplay between gene)cs and environment on child development. By 

understanding the significance of early interven)ons and recognizing 

developmental milestones, educators, caregivers, and policymakers can take 

informed ac)ons to support children’s growth, ensuring that all young learners 

have the tools to thrive. 

1.1 Defini)on and Purpose of Early Childhood Interven)ons 

Early childhood interven)on refers to a system of services and support designed 

for young children with developmental delays or disabili)es, focusing on key 

developmental areas: cogni)ve, physical, communica)on, social-emo)onal, and 

self-help or adap)ve skills (Centers for Disease Control [CDC], 2023). This support 

aims to help children build essen)al skills for success in school and life. For 

example, early interven)on fosters: 

• Physical abili)es, like running, jumping, or playing ball. 

• Communica)on skills, such as using simple sentences, saying their name, or 

asking ques)ons. 

• Cogni)ve development, like recognizing numbers or copying shapes. 

• Self-help abili)es, including feeding themselves, washing hands, and 

dressing. 

• Social-emo)onal growth, such as making friends, expressing empathy, or 

engaging in group play. 

While effec)ve interven)ons can occur throughout early childhood, which 

generally refers to the period from birth to age eight, early interven)on (EI) 

specifically focuses on addressing developmental delays and disabili)es in infants 

and toddlers, typically from birth to age three. In the United States, these 
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programs are designed to iden)fy developmental challenges early and provide 

tailored support to help children achieve milestones across the key developmental 

domains. Under the Individuals with Disabili)es Educa)on Act (IDEA), eligible 

children under age three receive an Individualized Family Service Plan (IFSP), 

which outlines their developmental needs, family goals, and the services required 

(Brightwheel, 2023). This plan emphasizes family involvement and focuses on 

developmental progress in natural environments, such as the home or community 

seings. 

For children aged three and older, an Individualized Educa)on Program (IEP) 

replaces the IFSP. The IEP is a legally binding document tailored to the child’s 

academic and func)onal needs (Brightwheel, 2023). It includes measurable 

annual goals that align with the general educa)on curriculum and details specific 

services, supports, and accommoda)ons to help the child succeed. For young 

children, the IEP ojen incorporates strategies to support developmental areas s)ll 

emerging, such as play-based learning, language development, and social 

interac)on skills. Addi)onally, it may include plans for transi)oning into 

kindergarten or elementary school, ensuring con)nuity of care and support as 

they grow. To access services outlined through an IFSP or an IEP, children must 

qualify through a thorough evalua)on process that assesses their developmental 

levels and iden)fies areas of delay or disability.  

1.2 Understanding Child Development 

Interven)on in early childhood is essen)al because the brain undergoes profound 

and rapid development during the first few years of life. At birth, a baby has over 

85 billion neurons, which are the brain’s primary nerve cells. These neurons 

communicate through chemical and electrical signals, forming neural networks—

the founda)on of all learning. This process, ojen referred to as the "wiring of the 
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brain," is crucial for a child’s growth and development. In fact, during the first 

three years of life, the number of synap)c connec)ons (the connec)ons between 

neurons) grows exponen)ally, increasing from about 2,500 to 15,000 per neuron 

(LEARN Behavioral, 2024). As a child experiences new things, these neural 

connec)ons are strengthened, especially when the experiences are repeated. 

However, the brain also goes through a process known as "pruning," where it 

eliminates connec)ons that are no longer needed. This is essen)al for making 

room for more important connec)ons. The earlier we create and reinforce these 

connec)ons, the more robust and las)ng the behaviors and skills will be in the 

child's brain (LEARN Behavioral). 

For children with developmental delays, the wiring of neurons may not form in 

the most effec)ve way, which can result in challenges such as difficul)es with 

communica)on, social skills, and other areas of development (LEARN Behavioral, 

2024). Effec)ve interven)ons in early childhood are crucial for helping to reshape 

these neural connec)ons. The brain’s remarkable capacity to reorganize and form 

new pathways is a phenomenon called neuroplas)city. Neuroplas)city refers to 

the brain’s ability to adapt by forming new neural connec)ons throughout life, 

par)cularly in response to experiences. In young children, neuroplas)city is 

especially powerful, as the brain has a greater ability to change and adapt during 

this early period of development. With early interven)on, we can take advantage 

of this plas)city to help children build and strengthen the skills they need. While 

the brain cannot "undo" what has already been learned, neuroplas)city allows the 

brain to form new, healthier pathways that support essen)al skills (LEARN 

Behavioral). This is why interven)ons in early childhood are so important. During 

this cri)cal period, when there are more connec)ons than in the adult brain, the 

poten)al for posi)ve change is at its peak. By addressing developmental 

challenges early and providing appropriate interven)ons, we can help s)mulate 
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and strengthen the areas of the brain involved in language, social interac)on, and 

other key developmental milestones. 

Understanding neuroplas)city helps us recognize that with the right support and 

s)mula)on, even children with developmental delays can make significant 

progress. By tailoring interven)ons to target the specific areas of weakness in the 

brain, we can encourage the growth of neural pathways that enable children to 

develop cri)cal skills. Early childhood interven)on leverages the brain’s ability to 

change, making it an essen)al tool for helping children with developmental delays 

reach their full poten)al (LEARN Behavioral, 2024). 

Nature Via Nurture 

The ques)on of what shapes a child's development more—nature (the gene)c 

inheritance a child receives from their parents) or nurture (the experiences and 

environment a child is exposed to)—has been debated for many years. 

Tradi)onally, these two factors have been seen as either independent or in 

conflict. However, growing research highlights the complex interac)on between 

gene)cs and environment, showing that both play an integral role in shaping a 

child’s development (Batcheler, 2023). Research in behavioral gene)cs has 

revealed how gene)c and environmental factors, as well as the interac)ons 

between them, influence children’s development. For example, children’s gene)c 

makeup can have a direct impact on their development; a gene)c condi)on such 

as poor eyesight can limit a child’s ability to read, though this impact can be 

mi)gated by environmental factors like access to medical care or ophthalmological 

treatment. Addi)onally, children’s genes may influence the behaviors they display, 

which in turn can shape how their parents respond. For instance, a child who 

shows a natural interest in reading may prompt parents to engage more with 

books, which fosters their development (Batcheler). Moreover, parents’ own 

gene)c makeup can influence the environment they create for their children. 
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Parents with a natural inclina)on for reading may be more likely to provide a 

home environment rich in books, further suppor)ng their child's literacy 

development. This interac)on between a children’s gene)c predisposi)ons and 

the environment they grow up in underscores the intricate rela)onship between 

nature and nurture. 

In recent years, the field of epigene)cs has brought addi)onal insight into how 

our early experiences can influence the way our genes express themselves. Rather 

than seeing genes as fixed, epigene)cs reveals that genes can be "turned on or 

off" depending on environmental factors and life experiences (Batcheler, 2023). 

The epigenome, which consists of chemical compounds that mark genes, 

regulates gene expression much like an opera)ng system controls a computer’s 

hardware. This means that while the gene)c blueprint remains the same, the way 

genes are expressed can vary, leading to different outcomes based on the 

environment and experiences a child has. For instance, iden)cal twins, who share 

the same gene)c material, may have different epigenomes due to their different 

experiences, helping to explain why they can look and behave differently despite 

having iden)cal DNA (Batcheler). The researchers at the Harvard Center on the 

Developing Child emphasize that the epigenome provides a molecular explana)on 

for how early posi)ve or nega)ve experiences can have long-las)ng effects on a 

child’s development. 

The dynamic interplay between genes, epigene)cs, and the environment 

highlights that human development is not solely biologically determined. It is a 

combina)on of both nature and nurture. Early rela)onships, experiences, and 

environmental influences are cri)cal in shaping a child’s development and well-

being, underscoring the importance of posi)ve early interven)ons and suppor)ve 

environments. As educators, understanding the role of both gene)cs and 

experiences in a child’s growth can help us create more effec)ve learning 

environments that nurture every child's poten)al (Batcheler, 2023). 
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Impact of Early Experiences 

The environments and rela)onships young children are exposed to during their 

early years have profound effects on their overall development and lifelong 

health. A child who grows up in a stable environment, characterized by suppor)ve 

rela)onships and predictable rou)nes, is more likely to develop well-func)oning 

biological systems. These include brain circuits and other physiological systems 

that support posi)ve development, mental health, and long-term well-being 

(Na)onal Scien)fic Council on the Developing Child, 2020). In contrast, children 

who experience unsafe or threatening environments ojen develop physiological 

responses and coping mechanisms that help them navigate immediate challenges 

but may come at a cost to their long-term physical health, emo)onal regula)on, 

and ability to learn effec)vely. 

This understanding highlights the importance of early childhood environments. 

The experiences we provide for young children affect not only their brain 

development but also their physical health and overall biological systems. When 

children are exposed to nurturing rela)onships and access to essen)al resources, 

founda)onal skills like self-regula)on, resilience, and adap)ve stress responses 

are strengthened; however, persistent hardships—such as those arising from 

intergenera)onal poverty or systemic inequi)es—can disrupt mul)ple biological 

systems (Na)onal Scien)fic Council on the Developing Child, 2020). These 

disrup)ons can lead to long-term societal challenges, including poor educa)onal 

outcomes, reduced economic produc)vity, higher crime rates, and increased 

healthcare costs. 

Biological systems func)on like a team, each with specialized roles, working in 

harmony toward a common goal. Much like a sports team adjus)ng to changing 

condi)ons, these systems mature together, building on past experiences and 

adap)ng to new challenges. However, early investments in crea)ng well-regulated 
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systems are more efficient and effec)ve than aaemp)ng to make correc)ons later. 

The implica)ons for policy and prac)ce are clear: focusing resources "upstream"—

on early childhood environments and the adults who care for young children—can 

improve not only early learning outcomes but also long-term physical and mental 

health (Na)onal Scien)fic Council on the Developing Child, 2020). By priori)zing 

access to stable rela)onships and essen)al resources, educators, policymakers, 

and prac))oners can reduce dispari)es, prevent disease, and foster lifelong well-

being. 

1.3 Key Developmental Milestones  

A child’s development is a complex and dynamic process encompassing growth, 

regression, and changes across several key domains: physical, cogni)ve, socio-

emo)onal, and communica)on/language development. Each domain represents 

specific aspects of development that collec)vely shape a child’s overall growth. 

Progression within these domains may appear more pronounced during certain 

stages of a child’s life. For instance, physical milestones, such as learning to walk, 

might dominate a specific period, while changes in other areas, such as language 

acquisi)on, occur more gradually and less visibly. However, it is important to note 

that developmental progress in all domains is con)nuous and interconnected 

(Fraser-Thill, 2024). Understanding these domains equips caregivers and 

educators with the tools to provide targeted support that helps children thrive. It 

also enables educators to iden)fy poten)al issues early on, ensuring )mely 

interven)on. 

Physical Developmental Domain 

The physical domain focuses on the development of the body, encompassing 

growth in size and strength, refinement of motor skills, and the use of the senses 

(Fraser-Thill, 2024). Within this domain, children develop gross motor skills, which 
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involve larger muscle groups and enable ac)vi)es such as walking, running, 

throwing, and balancing. These skills are vital for body coordina)on, strength, and 

awareness. Simultaneously, fine motor skills, which involve smaller muscle groups 

in the fingers and hands, are developed through ac)vi)es like grasping objects, 

buaoning clothes, and holding a pencil. 

Suppor)ng physical development involves providing age-appropriate ac)vi)es, 

such as tummy )me for infants to build neck and upper body strength, or 

opportuni)es for ac)ve play for preschoolers and school-aged children. Nutri)on 

and overall health also significantly impact physical development, emphasizing the 

need for balanced diets, regular physical ac)vity, and rou)ne check-ups to ensure 

children grow and develop op)mally. 

Cogni<ve Developmental Domain 

Cogni)ve development refers to the growth of intellectual abili)es, crea)vity, and 

problem-solving skills (Fraser-Thill, 2024). This domain enables children to process 

thoughts, pay aaen)on, build memories, and understand the world around them. 

The renowned psychologist Jean Piaget iden)fied four stages of cogni)ve 

development: 

• Sensorimotor Stage (birth to age 2): Infants learn through sensory 

experiences and physical ac)ons, such as grasping and listening. 

• Preopera)onal Stage (ages 2 to 7): Children begin to use symbols like 

words and images to represent objects, though they ojen struggle with 

logic and understanding others’ perspec)ves. 

• Concrete Opera)onal Stage (ages 7 to 11): Kids develop logical thinking and 

the ability to consider others’ viewpoints, although abstract reasoning may 

s)ll be challenging. 
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• Formal Opera)onal Stage (age 12 and up): Adolescents and older children 

become capable of abstract thinking, deduc)ve reasoning, and scien)fic 

problem-solving. 

Encouraging cogni)ve development involves engaging children in ac)vi)es like 

puzzles, building blocks, and board games, as well as fostering curiosity by 

answering their ques)ons and encouraging explora)on of their interests. Open-

ended conversa)ons and teaching cri)cal thinking skills help older children and 

teens further refine their cogni)ve abili)es. 

Socio-Emo<onal Developmental Domain 

The socio-emo)onal domain encompasses children’s ability to understand and 

regulate their emo)ons, develop empathy, and build rela)onships. This domain 

involves learning how to share, take turns, and cooperate with others, which are 

founda)onal skills for developing friendships and interac)ng with peers, teachers, 

and family members (Fraser-Thill, 2024). As children grow, they develop a sense of 

self, recognizing their strengths, weaknesses, and interests. During adolescence, 

the importance of peer rela)onships increases, and children experience significant 

growth in social skills, including long-term friendship-building and managing peer 

pressure. 

Caregivers can support socio-emo)onal development by arranging playdates, 

encouraging par)cipa)on in extracurricular ac)vi)es, and fostering posi)ve 

rela)onships with adults such as teachers and coaches. Teaching children how to 

express their emo)ons, resolve conflicts, and navigate challenging social situa)ons 

helps them build confidence and resilience. 
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Communica<on/Language Developmental Domain 

The language and communica)on domain focuses on children’s ability to 

understand what others communicate and express their own thoughts verbally 

(Fraser-Thill, 2024). This development begins in infancy with sounds and gestures, 

gradually evolving into words and full sentences as the child grows. Strong 

language skills are essen)al for literacy, providing the founda)on for early reading 

and wri)ng, and includes four key components: 

• Phonology: Developing the sounds of speech. 

• Syntax: Understanding grammar and sentence structure. 

• Seman)cs: Learning the meanings of words. 

• Pragma)cs: Using language appropriately in social contexts. 

Language growth begins in infancy as babies listen to and mimic sounds. Over 

)me, children learn to form words, construct sentences, and engage in 

conversa)ons.  

Reading aloud to children from an early age is one of the most effec)ve ways to 

foster language development, as it introduces them to new vocabulary, sentence 

structures, and ideas. Talking with children and asking them open-ended 

ques)ons also encourages language skills by helping them ar)culate their 

thoughts and expand their vocabulary. Ac)vi)es like singing, storytelling, and 

playing word games provide further opportuni)es for language development. 

Interconnected Development Across Domains 

Although changes in one domain may seem more prominent at specific stages of 

life, development across all domains occurs simultaneously. For example, when a 

child is focused on mastering a physical skill, such as walking, cogni)ve and 
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language developments may s)ll progress in the background, albeit less visibly 

(Fraser-Thill, 2024). By recognizing the interconnected nature of these domains, 

caregivers and educators can provide holis)c support, ensuring balanced growth 

across all areas. 

Understanding these domains not only helps iden)fy typical developmental 

milestones but also enables early interven)on if delays are observed. Consul)ng 

with healthcare providers when concerns arise ensures children receive the 

support they need to achieve their full poten)al. 

1.4 Recognizing Developmental Delays 

Developmental domains provide a structured framework for understanding the 

growth and progress of children across key areas. Recognizing these domains is 

essen)al for iden)fying poten)al delays and offering appropriate support to 

ensure children reach their full poten)al. All children develop at their own pace, 

and while some varia)on is normal, developmental milestones serve as valuable 

benchmarks. These milestones allow teachers and caregivers to determine 

whether children are on track or if they may benefit from addi)onal support. 

Missing one or two milestones isn’t always cause for alarm, but consistent delays 

may signal the need for further evalua)on or interven)on (Brightwheel, 2024). 

Understanding developmental domains also helps educators create targeted 

ac)vi)es and learning opportuni)es that support growth in specific areas. For 

example, fostering language skills might involve reading aloud and engaging in 

conversa)ons, while encouraging social-emo)onal development could include 

coopera)ve play or teaching conflict resolu)on. 
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How Can Teachers Use Developmental Domains to Assess Development? 

Teachers play a cri)cal role in observing and assessing children’s growth across all 

developmental domains. By regularly monitoring children’s progress, teachers can 

iden)fy strengths and pinpoint areas where addi)onal support might be needed. 

Tools such as milestone checklists, the Ages and Stages Ques)onnaire (ASQ), or 

progress-tracking sojware provide structured ways to document and evaluate 

development (Brightwheel, 2024). Detec)ng delays early allows for )mely 

interven)on, which can make a profound difference in a child’s growth and 

learning trajectory. Teachers can work with families, specialists, and other 

educators to create individualized plans that support the child’s specific needs. By 

focusing on developmental domains, teachers can provide a holis)c approach to 

educa)on, fostering children’s growth in a way that builds confidence, skills, and a 

strong founda)on for future learning. 

1.5 Types of Interven)ons in Early Childhood  

Early childhood interven)ons play a pivotal role in suppor)ng young children’s 

developmental, social-emo)onal, and academic growth. These interven)ons are 

designed to address specific challenges, ranging from speech and motor delays to 

behavioral and academic needs. By iden)fying areas of concern through 

developmental screenings, educators and families can provide targeted support to 

help children meet cri)cal milestones and thrive both in and out of the classroom. 

This sec)on explores the essen)al types of interven)ons, their goals, and the 

profound impact they have on children and their families. 

Developmental Screening 

Before interven)ons are implemented, young children typically undergo a 

universal screening at their school. Developmental screening is a cri)cal process 
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for monitoring children’s growth across the key developmental domains 

(Brightwheel, 2024). These screenings are designed to iden)fy children who may 

be at risk for developmental delays, health condi)ons, or social-emo)onal issues, 

ensuring they receive the necessary support and resources to thrive in the 

classroom. One of the primary benefits of developmental screening is its ability to 

catch delays early, enabling )mely interven)on. Tools like the ASQ (Ages and 

Stages Ques)onnaire) screening can detect developmental delays, learning 

disorders, or social-emo)onal challenges before children reach kindergarten 

(Brightwheel). Early iden)fica)on allows children to access interven)on services 

such as speech or physical therapy, helping them meet cri)cal milestones during 

this forma)ve period. Screenings also provide valuable insights for early childhood 

educators.  

Common Interven<ons 

Interven)ons used in early childhood educa)on encompass a wide range of 

services aimed at suppor)ng young children with developmental delays or 

disabili)es. These services are designed to address specific needs, promote 

growth, and support families in fostering their child's development. Below are 

eight key types of early interven)on services, tailored to help children and their 

families thrive (About Play, 2024): 

1. Speech Therapy: Speech therapy supports children who have difficul)es 

with verbal communica)on, helping them express their needs and 

emo)ons. Therapists work to iden)fy the underlying causes of speech 

delays and create strategies to improve communica)on skills. 

2. Physical and Occupa)onal Therapy: These therapies focus on enhancing 

motor skills, enabling children to interact with their environment more 

independently. Physical therapy addresses gross motor skills like posture 
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and balance, while occupa)onal therapy targets fine motor skills such as 

hand-eye coordina)on and sensory processing. 

3. Hearing and Vision Services: For children with hearing or vision challenges, 

interven)ons ojen include assessments, adap)ve equipment like hearing 

aids or glasses, and strategies to support sensory development. 

4. Social-Emo)onal Support: Social-emo)onal support involves interven)ons 

such as counseling, emo)onal regula)on techniques, and ac)vi)es that 

promote empathy, coopera)on, and problem-solving. Therapists and early 

childhood professionals may work with children individually or in groups to 

support the development of these skills, ensuring they are able to navigate 

social situa)ons and express their feelings in appropriate ways.  

5. Nutri)on Services: Children with dietary needs or those struggling to 

maintain a healthy weight may benefit from nutri)on services. These 

involve recommenda)ons for special diets or referrals to nutri)onists who 

can provide tailored guidance. 

6. Nursing Services: When children require medical care such as tube feeding 

or wound management, nursing services offer training and support for 

families. This ensures children receive consistent and quality care at home. 

7. Special Instruc)on and Family Training: Early interven)on extends beyond 

the child, recognizing the cri)cal role of family. Specialized instruc)on 

provides tools to help families create suppor)ve learning environments. For 

instance, if a child has hearing difficul)es, family training might include 

learning sign language to enhance communica)on. 

8. Support Groups: Naviga)ng developmental challenges can be 

overwhelming for families. Support groups offer a space to share 

experiences, exchange ideas, and build a sense of community. These groups 
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provide emo)onal support and prac)cal strategies for helping children 

succeed. 

The Importance of Early Interven<on 

These services not only address developmental delays but also equip families with 

the tools and resources they need to support their child’s growth. By intervening 

early, families can foster cri)cal developmental milestones, reduce the impact of 

delays, and enhance the child’s long-term outcomes. Recognizing and addressing a 

child’s unique needs through these interven)ons creates a founda)on for success 

both in childhood and beyond. 

1.6 Legisla)on and Policy Frameworks 

Legisla)on and policy frameworks play a cri)cal role in ensuring that children with 

developmental delays or disabili)es have access to the interven)ons they need to 

thrive. These laws establish the rights of children and families, define the scope of 

services, and provide guidance for implementa)on. Below is an overview of key 

laws, the impact of policies on funding and access, and the importance of 

advocacy for equitable interven)on services. 

Overview of Laws Suppor<ng Early Childhood Interven<ons 

One of the founda)onal pieces of legisla)on suppor)ng early childhood 

interven)ons is the Individuals with Disabili)es Educa)on Act (IDEA). IDEA 

guarantees that all children with disabili)es, from birth through age 21, have the 

right to a free and appropriate public educa)on (FAPE) (U.S. Department of 

Educa)on [ED], 2024). The act is divided into several parts, each focusing on 

specific age groups and services. 
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• Part C of IDEA addresses early interven)on services for infants and toddlers 

(ages 0–3) with developmental delays or disabili)es. It ensures that eligible 

children and their families receive individualized support through an 

Individualized Family Service Plan (IFSP), which outlines developmental 

goals and the necessary services to meet them (ED, 2024). 

• Part B of IDEA focuses on children and youth (ages 3–21). It mandates that 

eligible children receive special educa)on and related services tailored to 

their unique needs, as outlined in an Individualized Educa)on Program (IEP) 

(ED, 2024). Part B transi)ons children from the family-centered approach of 

Part C to a school-based approach, ensuring con)nuity of support as they 

grow. It emphasizes providing an inclusive and accessible educa)on, 

allowing students to par)cipate alongside their typically developing peers 

to the maximum extent possible. 

Another cri)cal law is Sec)on 504 of the Rehabilita)on Act of 1973, which 

prohibits discrimina)on based on disability (ED, 2024). While IDEA offers specific 

educa)onal supports, Sec)on 504 ensures broader civil rights protec)ons. It 

guarantees that children with disabili)es can access programs and services, 

including early interven)on, in public and federally funded seings. This law is 

par)cularly significant for children who may not qualify under IDEA but s)ll 

require accommoda)ons and support. In addi)on to these federal laws, state-

level policies also play a role in shaping early interven)on programs. States ojen 

provide addi)onal funding or create ini)a)ves that expand upon the federal 

requirements, ensuring that children receive comprehensive services. 

How Policies Shape Funding and Access to Interven<ons 

Policies dictate the alloca)on of funding for early childhood interven)ons and 

directly influence the accessibility of these services. Federal funding for IDEA Part 

C and Part B is a primary source for early interven)on and special educa)on 
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programs, but it is ojen supplemented by state and local funds. The availability of 

resources varies significantly by state, leading to dispari)es in the quality and 

accessibility of services. Policies also determine the eligibility criteria for early 

interven)on services. For example, some states adopt stricter defini)ons of 

developmental delay, limi)ng access for children who may s)ll benefit from 

support (Barger et al., 2019). Similarly, policies on sliding-scale fees or insurance 

coverage can affect whether families can afford certain services, even if they are 

technically available. Funding priori)es also impact staffing, training, and 

resources for early interven)on programs. Without adequate investment, 

programs may struggle to recruit qualified professionals, offer )mely services, or 

provide culturally and linguis)cally appropriate support. Effec)ve policies are 

essen)al to bridging these gaps and ensuring equitable access. 

Advocacy for Equitable Interven<on Services 

Advocacy is crucial in addressing dispari)es and ensuring that all children, 

regardless of socioeconomic status, race, or geographic loca)on, can access 

effec)ve interven)on services. Advocates play a key role in raising awareness 

about the importance of early interven)on and pushing for policies that expand 

funding, improve program quality, and address systemic inequi)es. One area of 

focus for advocates is the expansion of funding for IDEA Part C and Part B to beaer 

meet the growing demand for services (Barger et al., 2019). Advocacy efforts 

ojen include lobbying lawmakers, collabora)ng with community organiza)ons, 

and sharing personal stories that highlight the transforma)ve impact of early 

interven)ons. Advocates also work to ensure that policies are inclusive and 

equitable. Legisla)on and policies form the backbone of early childhood 

interven)on programs. While exis)ng laws like IDEA and Sec)on 504 provide 

cri)cal protec)ons and guidance, con)nued advocacy is needed to address 

dispari)es, secure funding, and promote equitable access for all children. By 
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understanding and suppor)ng these frameworks, educators, families, and 

policymakers can work together to give every child the opportunity to reach their 

full poten)al. 

Sec)on 1 Conclusion 

The founda)ons of early childhood interven)ons emphasize the importance of 

addressing developmental challenges early to foster posi)ve outcomes across a 

child's lifespan. From the intricate processes of brain development to the 

interconnected growth across physical, cogni)ve, socio-emo)onal, and language 

domains, the evidence underscores the profound impact of early experiences and 

nurturing environments. By understanding developmental milestones and 

recognizing poten)al delays, caregivers and educators can provide )mely and 

targeted support to ensure that children meet their full poten)al. Ul)mately, 

inves)ng in early childhood interven)ons benefits not only the individual child but 

also society as a whole, crea)ng a healthier, more equitable, and produc)ve 

future. 

Sec)on 1 Key Terms 

Ages and Stages Ques)onnaire (ASQ) - A developmental screening tool used to 

iden)fy delays, learning disorders, or social-emo)onal challenges in young 

children. 

Behavioral Interven)ons - Strategies designed to address children's behavioral 

challenges, ojen focusing on promo)ng posi)ve behavior and social skills 

development. 
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Cogni)ve Development - The growth of intellectual abili)es, crea)vity, and 

problem-solving skills, enabling children to process thoughts, build memories, and 

understand the world around them. 

Communica)on/Language Development - The process of developing the ability to 

understand and express thoughts and ideas through spoken language, including 

phonology, syntax, seman)cs, and pragma)cs. 

Developmental Delays - When children do not meet developmental milestones at 

the typical age range, requiring addi)onal support to help them reach their full 

poten)al. 

Developmental Domains - Key areas of child development, including physical, 

cogni)ve, communica)on, social-emo)onal, and self-help skills, that provide a 

framework for understanding growth and milestones. 

Developmental Screening - A process used to assess young children’s growth and 

iden)fy any poten)al delays or health condi)ons, allowing for early interven)on. 

Early Childhood Interven)on (EI) - A system of services designed to support young 

children with developmental delays or disabili)es in key areas such as cogni)ve, 

physical, communica)on, social-emo)onal, and self-help skills. 

Early Iden)fica)on - The process of recognizing developmental delays or 

disabili)es early in a child's life to provide )mely support and interven)on. 

Epigene)cs - The study of changes in gene expression or cellular phenotype 

caused by mechanisms other than changes in the underlying DNA sequence. In 

early childhood development, epigene)c changes can be influenced by 

environmental factors such as nutri)on, stress, and caregiving, impac)ng brain 

development. 
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Individualized Educa)on Program (IEP) - A legally required document developed 

for each public school child who needs special educa)on. The IEP outlines specific 

educa)onal goals, accommoda)ons, and services tailored to the individual child’s 

needs, ensuring access to educa)on in the least restric)ve environment. 

Individualized Family Service Plan (IFSP) - A wriaen plan that outlines early 

interven)on services for infants and toddlers (from birth to age 3) who have 

disabili)es or developmental delays. The IFSP includes specific goals, services, and 

supports for the child and family, emphasizing family involvement. 

Interconnected Development - The concept that development in one domain 

(e.g., physical) influences and occurs simultaneously with development in other 

domains (e.g., cogni)ve and social-emo)onal). 

Motor Development - The growth of physical abili)es, including both gross motor 

skills (larger movements such as running) and fine motor skills (smaller 

movements such as grasping). 

Nature vs. Nurture - The ongoing debate regarding the rela)ve influence of 

gene)cs (nature) and environmental factors (nurture) on child development. 

Neuroplas)city - The brain’s ability to reorganize itself by forming new neural 

connec)ons throughout life. In early childhood, neuroplas)city allows for 

significant learning and adapta)on, influenced by experiences, environment, and 

interac)ons with caregivers. This adaptability is crucial for brain development in 

response to various s)muli. 

Physical Development - The growth and refinement of physical abili)es and motor 

skills, such as running, walking, and hand-eye coordina)on. 

Pruning - A process in brain development where unnecessary neural connec)ons 

are eliminated, making room for more essen)al connec)ons. 
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Self-Help Skills - Basic skills that children develop to become more independent, 

such as feeding themselves, dressing, and washing hands. 

Social-Emo)onal Development - A child’s growth in understanding and regula)ng 

emo)ons, forming rela)onships, and developing empathy. 

Speech Therapy - A therapeu)c interven)on designed to support children with 

verbal communica)on difficul)es, helping them express their needs and emo)ons 

more effec)vely. 

Synap)c Connec)ons - The connec)ons between neurons in the brain that grow 

and strengthen as a result of experiences, allowing for learning and development. 

Individuals with Disabili)es Educa)on Act (IDEA) - A federal law that ensures 

students with disabili)es are provided a free appropriate public educa)on (FAPE) 

in the least restric)ve environment (LRE), promo)ng inclusion and tailored 

supports for rhese students. 

Sec)on 1 Reflec)on Ques)ons 

1. Reflec)ng on the nature versus nurture debate, how do you see both 

factors interac)ng in the development of the children you work with? 

2. How does the understanding of brain development during early childhood 

shape your approach to teaching and suppor)ng young learners? 

3. Think about the children in your classroom—how might early experiences, 

posi)ve or nega)ve, be influencing their current development? 

4. How does your school currently iden)fy children who may need early 

interven)on services, and how do you contribute to this process? 
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5. Reflec)ng on the concept of “pruning” in brain development, how can you 

ensure that the experiences you provide for children strengthen the 

connec)ons that will benefit their long-term growth? 

Sec)on 1 Ac)vi)es 

1. Screening Tool Review: Research and evaluate a developmental screening 

tool that could be used in your classroom seing and create a brief analysis 

of its pros and cons. 

2. Create Milestone Resource Sheet: Design a resource sheet that outlines 

developmental milestones for teachers to reference when working with 

young children. 

3. Parent Resource Compila)on: Curate a list of resources for parents on 

fostering developmental milestones and share it with your school 

community. 

4. Observa)on of Peer Interac)on: Observe peer interac)ons in your 

classroom and analyze how children’s social-emo)onal skills develop 

through play. 

5. Data Collec)on on Student Growth: Collect and analyze data on student 

progress in specific developmental areas over the course of a month. 

Sec)on 2: Designing and Implemen)ng Effec)ve 
Interven)ons  
Designing and implemen)ng effec)ve interven)ons is a cri)cal component of 

suppor)ng young children’s development. These interven)ons must be tailored to 

meet each child's unique needs, taking into account their developmental, 
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cogni)ve, social, and emo)onal growth. Effec)ve interven)ons begin with 

thorough assessments, collabora)on among educators, families, and specialists, 

and strategies that ensure the child’s needs are met in a holis)c manner. This 

sec)on explores the key steps in designing and implemen)ng these interven)ons, 

from iden)fying needs through assessment to crea)ng collabora)ve frameworks, 

u)lizing play-based learning, and implemen)ng Posi)ve Behavioral Interven)ons 

and Supports (PBIS). Each step is designed to help educators create an 

environment that fosters development and provides the support needed for 

children to thrive. 

2.1 Iden)fying Needs Through Assessment  

Effec)ve interven)ons begin with a clear understanding of each child’s 

developmental and learning needs. Iden)fying these needs involves employing a 

range of assessment tools, screenings and techniques that provide comprehensive 

and accurate insights. Tools such as developmental checklists, observa)onal 

records, and standardized assessments offer valuable data about a child’s current 

abili)es and areas requiring support. For instance, the Ages and Stages 

Ques)onnaires (ASQ) and the Denver Developmental Screening Test are widely 

used to track developmental milestones (Brightwheel, 2024). Partnering with 

families is another essen)al aspect of the assessment process. Families provide 

cri)cal context about a child’s behavior, rou)nes, and history, which helps 

educators form a complete picture. Engaging in collabora)ve conversa)ons, 

conduc)ng surveys, and invi)ng parents to share observa)ons ensures that the 

assessment process is well-rounded and family-centered. 

Addi)onally, recognizing the signs of developmental delays and at-risk behaviors is 

vital. Educators must be equipped to iden)fy red flags such as delays in speech, 

limited social interac)on, or atypical motor skills. Training on early indicators of 
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developmental challenges enables teachers to act swijly and ini)ate referrals to 

specialists when necessary. Early iden)fica)on is especially cri)cal, as )mely 

interven)ons can significantly improve outcomes. 

2.2 Collabora)ve Framework for Interven)ons 

Collabora)on among teachers, families, and specialists forms the founda)on of 

effec)ve interven)on planning. Each stakeholder contributes unique perspec)ves 

and exper)se, resul)ng in a more holis)c approach to addressing the child’s 

needs. For example, teachers bring insights from the classroom, while families 

share knowledge about the child’s home environment, and specialists provide 

professional exper)se in developmental support. Crea)ng individualized 

educa)on plans (IEPs) and interven)on plans is a structured method for 

documen)ng goals, strategies, and progress. These plans ensure that 

interven)ons are tailored to the child’s specific needs and aligned with 

measurable outcomes. IEPs, for instance, outline objec)ves, services, and 

accommoda)ons required for children with developmental delays or disabili)es. 

Including families in the planning process not only enhances the plan’s relevance 

but also fosters trust and commitment (Brightwheel, 2024). 

Building strong partnerships with families is cri)cal for successful interven)ons. 

Educators should priori)ze open communica)on, cultural sensi)vity, and mutual 

respect. Strategies such as regular updates, workshops for parents, and accessible 

language in communica)on materials strengthen the connec)on between home 

and school. When families feel empowered and involved, they are more likely to 

support interven)on efforts consistently. 
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2.3 Play-Based Learning and Interven)on 

Play-based learning is a cornerstone of early childhood educa)on. Through play, 

children develop cogni)ve, social-emo)onal, and motor skills in a natural and 

engaging manner; as such, play-based interven)ons can be implemented as well. 

For example, structured play ac)vi)es like building blocks can support fine motor 

skill development, while pretend play fosters crea)vity and problem-solving 

abili)es. Integra)ng therapeu)c play into daily rou)nes maximizes learning 

opportuni)es while keeping interven)ons enjoyable (Caven, 2022). Play-based 

learning supports the development of cri)cal 21st-century skills, including 

collabora)on, communica)on, content knowledge, cri)cal thinking, crea)ve 

innova)on, and confidence. Addi)onally, it promotes social and emo)onal 

growth, enhances language development, and improves math outcomes.  

The effec)veness of play-based learning as an interven)on lies in its ability to 

engage children in meaningful, age-appropriate ways that cater to their natural 

curiosity and developmental needs. Research shows that when guided play is 

implemented alongside free play, it can yield significant academic benefits while 

preserving opportuni)es for social and emo)onal growth (Caven, 2022). Guided 

play allows teachers to scaffold learning experiences in ways that deepen 

understanding and encourage ac)ve explora)on. For example, incorpora)ng 

inquiry play into interven)ons can help children explore specific academic or 

developmental concepts, such as math skills or language acquisi)on, through 

playful and interac)ve scenarios. While free play is largely child-directed and 

supports social and emo)onal development, guided play introduces a con)nuum 

of teacher involvement, from posing thought-provoking ques)ons to structuring 

playful academic tasks.  

The research cited by Caven (2022) also emphasizes that play-based learning, 

par)cularly guided play, can be more effec)ve than direct instruc)on for teaching 
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academic content to children under eight. While direct instruc)on may be 

appropriate for discrete skills, such as phonics or leaer recogni)on, embedding 

these brief instruc)onal moments within a play-based framework maximizes 

engagement and effec)veness. 

States like New Hampshire are ac)vely suppor)ng play-based learning by 

manda)ng prac)ces such as "child-directed experiences" in kindergarten 

classrooms, ensuring that play remains a protected and priori)zed aspect of early 

educa)on. Such policy efforts are crucial for maintaining access to play, but the 

success of these ini)a)ves depends on teacher understanding and 

implementa)on. Teachers who view play as integral to learning are more likely to 

adopt a balanced approach, blending free and guided play to op)mize both social-

emo)onal and academic outcomes. 

Play Therapy 

In the context of occupa)onal therapy, par)cularly within schools, play therapy 

becomes an integral method to support a child’s growth across several domains—

cogni)ve, social, emo)onal, and motor (Cross Country, 2023). This form of therapy 

leverages the natural joy children derive from play to address challenges and 

support op)mal development. Given that play is considered the primary 

occupa)on of childhood, it is an essen)al means by which children explore, learn, 

and interact with their environment, making it an invaluable aspect of 

occupa)onal therapy. The benefits of play and play-based therapy are broad and 

mul)faceted. Play facilitates the development of various skills, such as aaen)on, 

balance, fine and gross motor skills, social-emo)onal intelligence, and problem-

solving abili)es. Through play, children can improve sensory integra)on, language 

development, and execu)ve func)oning, all of which are essen)al for their overall 

well-being and success in daily life. Addi)onally, play provides a safe space for 

children to express themselves, manage stress, and build confidence. As children 
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engage in different types of play, they also cul)vate curiosity, empathy, and the 

ability to cooperate with others, which are founda)onal to social interac)on and 

emo)onal health (Cross Country). 

Play-Based Interven)on to Support Developmental Challenges 

For children facing developmental challenges such as ADHD, au)sm, intellectual 

disabili)es, or sensory processing disorders, play therapy offers tailored 

approaches to address their unique needs. For children with ADHD, for instance, 

play therapy can help them manage impulses, improve focus, and build self-

esteem by engaging in ac)vi)es that allow them to release energy and engage 

with the world in a structured yet enjoyable way (Cross Country, 2023). Ac)vi)es 

like running in the grass, using puppets to explore emo)ons, or imagina)ve play 

with animals or dolls can help children with ADHD connect with others and 

improve their self-regula)on. 

In children with au)sm, play therapy can be par)cularly transforma)ve, as many 

children on the au)sm spectrum struggle with social interac)on and imagina)ve 

play. Play therapy techniques such as child-led play, where the child chooses the 

ac)vity, and the therapist joins in, can help foster communica)on and social skills 

(Cross Country, 2023). Addi)onally, ac)vi)es like physical play, pretend play, or 

media play, where children engage with technology in controlled ways, can 

support cogni)ve growth, problem-solving, and emo)onal regula)on. These types 

of ac)vi)es help children on the spectrum learn to interact with their peers, 

express their emo)ons, and develop coping strategies. 

For children with intellectual disabili)es, play therapy provides a way to enhance 

social skills, problem-solving, and communica)on (Cross Country, 2023). Games 

that incorporate rules, like card games or board games, can help children 

understand the concepts of turn-taking and cause and effect, while mastery play 

allows them to take control of their environment, building confidence and 
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independence. Fantasy play, where children imagine themselves in different roles, 

also promotes crea)vity and socializa)on. Children with sensory processing 

disorders can benefit from play therapy through ac)vi)es that help them regulate 

their sensory input. For example, ac)vi)es like animal walks, wall push-overs, or 

finger pain)ng can help children with sensory needs become more aware of their 

bodies, improve their coordina)on, and manage sensory overwhelm. These 

ac)vi)es promote the integra)on of sensory input and can support children’s 

ability to process and respond to s)muli in a more organized way. 

Overall, play-based therapy not only addresses the specific developmental 

challenges of children but also allows them to experience the joy and crea)vity 

that comes with play. By integra)ng play into therapy, occupa)onal therapists 

provide children with opportuni)es to develop vital skills while enjoying the 

therapeu)c process itself. This approach not only makes therapy engaging but also 

allows children to grow and develop in a natural, holis)c way. 

Posi)ve behavioral supports and techniques play a cri)cal role in promo)ng 

desirable behaviors and reducing challenging ones. Strategies such as clear 

expecta)ons, consistent rou)nes, and reinforcement systems help children 

develop self-regula)on and social skills. For example, using visual schedules can 

assist children in understanding daily transi)ons, reducing anxiety and behavioral 

outbursts. Restora)ve prac)ces, such as conflict resolu)on discussions, teach 

empathy and accountability, further contribu)ng to a posi)ve classroom culture 

(Ringler, 2024). 

2.4 Posi)ve Behavioral Interven)ons and Supports (PBIS) 

In early childhood seings, Posi)ve Behavioral Interven)ons and Supports (PBIS) 

is ojen referred to as Early Childhood Program-Wide Posi)ve Behavior Support 

(PW-PBS) or Program-Wide Posi)ve Behavioral Interven)ons and Supports (PW-
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PBIS). In early childhood seings, PBIS is implemented through the Pyramid 

Model, a mul)-)ered framework tailored to the unique needs of programs serving 

infants, toddlers, and preschoolers, including public school early childhood 

classrooms (Center on PBIS, 2024). The Pyramid Model provides a con)nuum of 

evidence-based prac)ces designed to promote posi)ve social-emo)onal 

development, encourage expected behaviors, prevent problem behaviors, and 

provide targeted interven)ons for children requiring addi)onal support.  

This framework emphasizes prac)ces, procedures, and data collec)on methods 

specifically adapted for young children and their families. It ensures that all 

children receive the founda)onal support needed for social-emo)onal 

competence, while also addressing the needs of those at risk for behavioral 

challenges or those experiencing persistent social, emo)onal, or behavioral 

difficul)es. By aligning with the developmental contexts of early learners, the 

Pyramid Model fosters inclusive and nurturing environments that benefit children, 

educators, and families alike. (Center on PBIS, 2024) 

Why is Early Childhood PBIS Important? 

Addressing early childhood PBIS through the Pyramid Model is essen)al because it 

supports both the use of evidence-based prac)ces and the development of a 

sustainable infrastructure. Research shows that children in Pyramid Model 

classrooms display improved social skills and fewer behavioral challenges, while 

prac))oners benefit from training and coaching to implement these prac)ces 

effec)vely; programs that adopt the Pyramid Model report numerous posi)ve 

outcomes, including reduced challenging behaviors, enhanced social skills among 

children, increased staff and family sa)sfac)on, lower staff turnover, greater 

teacher confidence and competence, improved classroom and program climate, 

and long-term sustainability of the framework. (Center on PBIS, 2024). 
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Tiers of the Pyramid Model 

The Pyramid Model is a )ered framework designed to foster social-emo)onal 

competence in children from birth to age five while preven)ng and addressing 

challenging behaviors. It consists of three )ers, each building on the previous one 

to provide a con)nuum of support based on children’s needs. 

• Tier 1: Universal Support: At the founda)on of the Pyramid Model, Tier 1 

emphasizes the importance of nurturing and responsive caregiving 

rela)onships, along with high-quality environments. Prac))oners focus on 

crea)ng suppor)ve rela)onships with children and their families, fostering 

an atmosphere where all children can thrive. This level includes prac)ces 

that engage children, promote posi)ve social-emo)onal skills, and prevent 

problem behaviors. For most children, the universal supports at Tier 1 are 

sufficient to ensure healthy social-emo)onal development. 

• Tier 2: Targeted Preven)on: Tier 2 focuses on providing targeted support to 

children who need addi)onal help in developing social-emo)onal skills. This 

level includes explicit instruc)on in areas such as self-regula)on, 

understanding and expressing emo)ons, forming social rela)onships, and 

problem-solving. These interven)ons serve as preven)ve measures for 

children who may require more focused guidance. 

• Tier 3: Individualized Interven)on: For children with persistent challenging 

behaviors, Tier 3 offers individualized and intensive interven)ons. This level 

involves crea)ng behavior support plans tailored to the specific needs of 

the child. These plans typically include strategies to prevent challenging 

behaviors, teach new skills, and provide guidance on how to respond to 

behaviors in a way that reduces challenges and encourages posi)ve skill 

development. 
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The Pyramid Model’s )ered approach ensures that all children receive the level of 

support they need to thrive socially and emo)onally (Center on PBIS, 2024). 

2.5 Using Data to Drive Decisions 

In early childhood educa)on, data plays a crucial role in guiding instruc)onal 

decisions and ensuring that teaching prac)ces are tailored to meet the needs of 

every child. By using data effec)vely, educators can enhance student learning, 

monitor progress, and adjust instruc)on to support individual development. 

Types of Data in Early Childhood Educa<on 

Data in the early childhood classroom is not limited to test scores or numerical 

assessments. It includes observa)ons, anecdotal records, developmental 

checklists, and various informal assessments. These data points help educators 

track a child’s developmental milestones, social-emo)onal growth, language 

development, and cogni)ve abili)es. The goal is to use this informa)on to make 

informed decisions about teaching strategies, interven)on methods, and 

classroom ac)vi)es that best support each child’s learning journey. Types of data 

used in early childhood classrooms include the following (Bolz, 2024): 

1. Observa)onal Data: Observa)ons are a cornerstone of early childhood 

educa)on. Educators observe children in both structured and unstructured 

seings to understand their behavior, interac)ons, and skills. This data 

helps iden)fy strengths, areas for improvement, and paaerns in behavior. 

2. Anecdotal Records: Short, descrip)ve notes about specific events or 

behaviors that provide insights into a child’s development or emo)onal 

state. These records are essen)al for tracking progress over )me. 
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3. Forma)ve Assessments: These assessments are ongoing and used to 

monitor a child’s learning. Examples include language development 

checklists, early literacy screenings, or math skills evalua)ons. These 

assessments help educators adjust their teaching methods in real )me. 

4. Summa)ve Assessments: While less common in early childhood educa)on, 

summa)ve assessments (such as end-of-year reports) provide a summary 

of a child’s development and learning achievements over a specific period. 

These assessments are useful for evalua)ng overall progress. 

5. Standardized Assessments: Though used sparingly, some standardized 

tests can provide valuable data on how children are performing in rela)on 

to developmental milestones or educa)onal standards. These tests should 

be used cau)ously in early childhood seings, where development can vary 

widely among children. 

Using Data to Inform Instruc<on 

Once data is collected, it becomes a powerful tool for informing instruc)onal 

decisions. Here’s how educators can use the data to drive their teaching prac)ces 

(Great Schools Partnership, 2024): 

1. Iden)fying Individual Needs: Data helps educators pinpoint the specific 

needs of each child. For example, if a child is struggling with leaer 

recogni)on, the educator can provide targeted ac)vi)es that focus on 

developing those skills. Conversely, if a child excels in math but struggles 

with social interac)ons, the educator can plan ac)vi)es that foster social-

emo)onal development. 

2. Adap)ng Instruc)onal Strategies: Data allows educators to modify their 

teaching strategies to fit the learning styles and needs of their students. For 

example, if a child benefits more from visual cues, an educator might 
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incorporate more pictures, charts, or physical materials in the lessons. If a 

group of students is struggling with a concept, the teacher might adjust the 

teaching method or provide addi)onal prac)ce. 

3. Monitoring Progress: Regular data collec)on enables educators to track 

student progress over )me. By comparing current data with previous 

records, teachers can evaluate how well students are mastering key skills 

and determine whether adjustments to instruc)on are necessary. 

4. Providing Early Interven)ons: Early childhood educators are in a unique 

posi)on to iden)fy poten)al learning delays or developmental concerns. By 

using data to track progress, educators can detect challenges early and 

provide interven)ons that support children in reaching their full poten)al. 

5. Engaging Families: Data is not only useful in the classroom but also serves 

as a bridge to involve families in their child's educa)on. Sharing data with 

parents or guardians helps them understand their child's development and 

work collabora)vely with educators to reinforce learning at home. This can 

include regular updates on developmental milestones, areas for growth, 

and suggested ac)vi)es. 

Data-Driven Decision Making in Ac<on 

• Scenario 1: Suppor)ng Language Development: A teacher no)ces that a 

child’s language development seems slower than expected, par)cularly in 

the ability to form complete sentences and use age-appropriate vocabulary. 

To beaer understand the child’s progress, the teacher reviews data from a 

language development checklist, such as the Preschool Language Scale 

(PLS-5), and notes observed language milestones. The teacher also refers to 

anecdotal records, which document specific instances of the child’s verbal 

interac)ons during circle )me and free play. Addi)onally, the teacher 
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conducts a brief informal assessment using a language sample analysis, 

where the child is prompted to tell a story about a picture or an event. Ajer 

analyzing this data, the teacher iden)fies gaps in the child’s sentence 

structure and vocabulary. To address these needs, the teacher plans 

language-rich ac)vi)es, such as interac)ve shared reading sessions with 

age-appropriate picture books, word games, and peer conversa)ons during 

structured play. These ac)vi)es are designed to model complex language, 

encourage verbal expression, and promote vocabulary development. 

• Scenario 2: Social-Emo)onal Growth: A teacher observes that during group 

play)me, a child is frequently having difficulty managing frustra)on when 

others take toys or do not follow the child’s lead. The teacher uses the Ages 

and Stages Ques)onnaire: Social-Emo)onal (ASQ:SE-2) to assess the child’s 

social-emo)onal development and iden)fy poten)al concerns. Through 

anecdotal records, the teacher tracks the frequency and context of the 

child’s emo)onal responses (e.g., crying, withdrawing, or expressing 

frustra)on). The teacher also observes the child’s interac)ons with peers 

and records specific behaviors, such as whether the child aaempts to solve 

conflicts or seeks adult help. Based on this data, the teacher recognizes a 

paaern of difficulty with emo)onal regula)on and social problem-solving. 

To support the child’s development, the teacher introduces calming 

techniques like deep breathing exercises and models appropriate ways to 

express feelings using role-play. Addi)onally, the teacher creates a more 

structured play)me environment, where social skills are explicitly taught 

through guided ac)vi)es that promote sharing, turn-taking, and conflict 

resolu)on. 
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Best Prac<ces for Using Data 

To make the most of data in the early childhood classroom, it’s important to 

follow a set of best prac)ces that help ensure data is collected, analyzed, and 

applied effec)vely. These prac)ces not only support the individual growth of each 

child but also foster a collabora)ve approach to teaching and learning. Below are 

some key best prac)ces for using data in the classroom (Bolz, 2024): 

1. Collect Data Regularly: Data should be gathered consistently, not just 

during assessments. Daily observa)ons and informal assessments help 

create a more comprehensive picture of each child’s development. 

2. Analyze Data Meaningfully: It’s important to analyze data thoughwully and 

avoid jumping to conclusions. Look for trends, paaerns, and outliers, and 

consider how various pieces of data interact. 

3. Reflect and Adjust: Data collec)on should lead to ac)on. Ajer reviewing 

the data, reflect on how the teaching approach can be adjusted to beaer 

meet the needs of the students. 

4. Involve the Whole Team: Collabora)on with other educators, specialists, 

and families is key. Sharing data helps ensure a unified approach to 

suppor)ng a child’s development. 

Using data to drive decisions in the early childhood classroom is an essen)al 

prac)ce that ensures educators provide personalized, responsive, and effec)ve 

instruc)on. By understanding the different types of data, using it to inform 

teaching strategies, and con)nuously monitoring student progress, educators can 

create a learning environment that supports the diverse needs of every child. 
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Sec)on 2 Conclusion 

Effec)ve interven)ons in early childhood educa)on rely on a comprehensive and 

collabora)ve approach that priori)zes the individual needs of each child. By 

conduc)ng thorough assessments, fostering strong partnerships with families, and 

u)lizing research-based strategies like play-based learning and PBIS, educators can 

create an environment where children receive the support they need to succeed. 

Through thoughwul planning and the use of data-driven decisions, educators can 

ensure that interven)ons are not only tailored to children’s developmental needs 

but also sustainable in promo)ng long-term growth. The strategies outlined in this 

sec)on offer a framework for designing interven)ons that will help children build 

essen)al skills and lay a strong founda)on for future success. 

Sec)on 2 Key Terms 

Anecdotal Records - Short, descrip)ve notes documen)ng specific events or 

behaviors that provide insights into a child's emo)onal state or development. 

Assessment Tools - Various tools such as developmental checklists, observa)onal 

records, and standardized tests used to gather data about a child's abili)es and 

areas needing support. 

Collabora)ve Framework - A structured approach to interven)on that involves 

collabora)on among educators, families, and specialists to address a child's needs. 

Early Childhood Program-Wide Posi)ve Behavior Support (PW-PBS) - A term used 

for PBIS specifically in early childhood seings, emphasizing developmentally 

appropriate behavior support. 

Individualized Educa)on Plans (IEPs) - Customized plans that document 

educa)onal goals, services, and accommoda)ons required for children with 

developmental delays or disabili)es. 
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Observa)onal Data - Data collected through observing children’s behavior, 

interac)ons, and skills in various seings, used to understand their development. 

Play-Based Learning - An approach where children develop cogni)ve, social, and 

motor skills through engaging, play-based ac)vi)es. 

Posi)ve Behavioral Interven)ons and Supports (PBIS) - A framework of evidence-

based prac)ces to promote posi)ve behaviors and reduce challenging ones 

through clear expecta)ons, rou)nes, and reinforcement. 

Pyramid Model - A mul)-)ered framework used in early childhood educa)on to 

promote social-emo)onal competence and prevent problem behaviors, 

incorpora)ng three levels: Universal Support, Targeted Preven)on, and 

Individualized Interven)on. 

Restora)ve Prac)ces - Approaches such as conflict resolu)on discussions aimed at 

teaching empathy, accountability, and promo)ng posi)ve social behaviors. 

Standardized Assessments - Tests that are administered and scored in a consistent 

manner, providing data on a child’s performance in rela)on to developmental 

milestones or educa)onal standards. 

Targeted Preven)on - A level in the Pyramid Model focused on providing support 

for children who need addi)onal help in developing social-emo)onal skills. 

Tier 1: Universal Support - The founda)onal level of the Pyramid Model, providing 

universal, preven)ve prac)ces to support all children’s social-emo)onal 

development. 

Tier 2: Targeted Preven)on - The second level of the Pyramid Model offering 

targeted support for children who require addi)onal guidance in social-emo)onal 

skills. 
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Tier 3: Individualized Interven)on - The highest level of the Pyramid Model, 

providing intensive, individualized support for children with persistent challenging 

behaviors. 

Sec)on 2 Reflec)on Ques)ons 

1. How can you ensure that assessments of young children reflect their full 

developmental spectrum, including cogni)ve, emo)onal, and social 

growth? What adjustments might you need to make to your current 

prac)ces to provide a more holis)c assessment? 

2. Consider the role of families in the assessment process. How do you 

currently involve families in iden)fying their child’s needs, and what are 

some ways you can strengthen this partnership to ensure a more 

comprehensive understanding? 

3. How does your school currently approach play-based learning, and what 

addi)onal strategies could you implement to make play a more inten)onal 

part of your interven)on plans? 

4. How do you currently incorporate Posi)ve Behavioral Interven)ons and 

Supports (PBIS) into your classroom environment? What strategies have you 

found to be par)cularly effec)ve, and where do you see room for 

improvement? 

5. Reflect on your own professional growth regarding the use of data in your 

classroom. How have you developed your skills in using data for decision-

making, and what addi)onal training or resources would be helpful for you 

to con)nue improving this skill? 
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Sec)on 2 Ac)vi)es 

1. Parent Collabora)on Survey: Design and distribute a survey to parents 

asking for input on their child’s behavior, strengths, and areas of concern. 

2. Play-Based Learning Resource Bank: Curate a collec)on of play-based 

learning ac)vi)es aligned with key developmental areas. 

3. Social-Emo)onal Lesson Plan: Create a lesson plan focused on teaching 

empathy or problem-solving through a play-based approach. 

4. Visual Schedule Crea)on: Design a visual schedule to support children with 

transi)ons and test its effec)veness over a week. 

5. PBIS Pyramid Implementa)on Plan: Develop a three-)ered PBIS 

interven)on outline tailored to your classroom seing. 

Sec)on 3: Enhancing Equity and Sustainability in 
Early Interven)ons  

Equity and sustainability are central to the success of early interven)ons in 

childhood educa)on. Ensuring every child has access to high-quality interven)on 

services, regardless of their racial, ethnic, or socio-economic background, is 

essen)al for fostering equitable developmental opportuni)es. This sec)on 

examines the barriers that hinder access to early interven)on services, 

par)cularly for marginalized groups, and explores strategies for addressing these 

inequi)es. It also highlights the cri)cal role of schools as community hubs and the 

importance of fostering partnerships with healthcare providers, social workers, 

and nonprofits. By leveraging community resources and strengthening 

collabora)ve networks, schools can enhance the equity and sustainability of early 
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interven)ons, providing children and their families with the comprehensive 

support they need to thrive. 

3.1 Addressing Barriers to Access 

Interven)on services in early childhood educa)on are cri)cal for children with 

developmental delays, as they provide essen)al support that can significantly 

impact a child's developmental trajectory. However, dispari)es in access to these 

services persist, par)cularly for children from diverse racial, ethnic, and socio-

economic backgrounds. In 2018, only 3.5% of infants and toddlers received early 

interven)on services under IDEA Part C, with White and Na)ve Hawaiian or other 

Pacific Islander children having greater access than children from other racial and 

ethnic groups (Gillispie, 2021). For example, White infants and toddlers were 1.1 

)mes more likely, and Na)ve Hawaiian or Pacific Islander children were 1.3 )mes 

more likely to receive services compared to other groups. Conversely, Black, Asian, 

American Indian/Alaska Na)ve, and infants from mul)ple racial backgrounds were 

less likely to receive these services, with Black and American Indian/Alaska Na)ve 

children being 0.9 )mes as likely, and infants of two or more races being 0.8 )mes 

as likely to receive services (Gillispie). These dispari)es are compounded by 

systemic issues, such as racial inequi)es in the health and educa)on systems, and 

prac)cal challenges, including socio-economic factors, language barriers, and 

communica)on gaps between parents and service providers. Addressing these 

barriers is crucial to ensuring that all children, regardless of background, receive 

the )mely interven)ons they need. 

Racial and Ethnic Inequi<es in Access to Services 

One of the most significant barriers to access for children from diverse racial and 

ethnic backgrounds is the inequitable distribu)on of early interven)on services. 

Studies have shown that Black and La)no children are ojen iden)fied for early 
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interven)on services later than their White peers, and in some cases, they fail to 

receive the services they are eligible for at all (Gillispie, 2021). This discrepancy 

reflects deeper systemic issues within the intersec)on of healthcare, educa)on, 

and other systems, where implicit bias and structural racism can delay or hinder 

the )mely iden)fica)on of developmental delays in children of color. 

Research indicates that Black and La)no children are 78% less likely to have their 

need for early interven)on services iden)fied compared to their White peers 

(Gillispie, 2021). Addi)onally, a study revealed that Black children with 

developmental delays are five )mes less likely to receive early interven)on 

services at 24 months of age than White children, even though they are equally 

likely to be iden)fied as eligible at 9 months (Gillispie). This racial disparity is 

par)cularly concerning for children whose delays are more challenging to iden)fy 

through rou)ne screening tools, sugges)ng that there are issues with both the 

iden)fica)on process and the availability of services in communi)es of color. 

Socio-economic and Language Barriers 

Socio-economic status (SES) also plays a pivotal role in access to early interven)on 

services. Families with low incomes are less likely to have access to developmental 

screenings, which are crucial for iden)fying children with delays (Gillispie, 2021). 

According to a report by ZERO TO THREE, only 30% of children ages 9 months 

through 35 months receive a developmental screening, and children from low-

income families are 26% less likely to be screened than those from higher-income 

families (Gillispie). This lack of access to screenings exacerbates the challenges 

faced by low-income families in iden)fying developmental delays early enough to 

implement interven)ons that can make a significant difference. 

Language barriers are another significant challenge for families, par)cularly those 

who are dual language learners. Children from immigrant families may face 

addi)onal challenges in accessing early interven)on services due to language 
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differences, which can complicate both the iden)fica)on of delays and the 

provision of services. Inadequate transla)on services and the absence of culturally 

and linguis)cally competent professionals can prevent families from fully 

understanding the services available to them and how to access them (Gillispie, 

2021). It is essen)al that early interven)on programs are equipped with bilingual 

staff and culturally appropriate materials to bridge this gap and ensure that 

families receive the support they need. 

Ineffec<ve Communica<on and Informa<on Flow 

A further barrier to access is the lack of effec)ve communica)on between 

parents, healthcare providers, schools, and service providers. Studies have shown 

that the flow of informa)on between these groups is ojen inadequate, which can 

delay the iden)fica)on and interven)on process (Goerl, 2020). Parents ojen 

report feeling that their concerns are dismissed or that they do not have access to 

clear, understandable informa)on about the services their child may need. This 

lack of communica)on can create confusion for parents, leading to delays in 

seeking services, some)mes for months or even years. Addi)onally, many parents 

have strong preferences about whom they turn to for informa)on, whether that 

be formal service providers, such as healthcare professionals and educators, or 

informal sources like family members and friends (Goerl). While informal sources 

may provide emo)onal support, they are ojen not equipped to help parents 

navigate the logis)cal and prac)cal barriers to accessing early interven)on 

services. If parents do decide to approach formal providers, such as pediatricians 

or social workers, they may s)ll face delays or lack of clear guidance, further 

impeding )mely access to services. 
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The Role of Data and Monitoring Systems 

Another significant issue is the incomplete data collec)on and monitoring of 

children who may be eligible for early interven)on services. Although states are 

required by the federal government to report data on children who are eligible for 

and receiving services, this data is ojen not disaggregated by income level or dual 

language learner status, making it difficult to understand the full scope of 

inequi)es (Gillispie, 2021). Furthermore, informa)on on children who are 

iden)fied, referred, and evaluated but do not receive services is not consistently 

accessible or publicized. This lack of comprehensive and accessible data hampers 

efforts to iden)fy gaps in service provision and create targeted solu)ons. The 

federal mandate known as "Child Find" requires states to iden)fy all children who 

are eligible for early interven)on services, but the implementa)on of this 

mandate is inconsistent across states. Some states proac)vely monitor the 

development of all children, while others only monitor those with known risk 

factors for delays (Gillispie). The variability in how states approach Child Find 

further exacerbates the inequi)es in access to services, as some children may 

never be screened or evaluated, par)cularly in underserved communi)es. 

3.2 Building School and Community Partnerships 

Schools are uniquely posi)oned to serve as hubs for addressing the diverse needs 

of children and their families. When schools forge partnerships with community 

organiza)ons, healthcare providers, and social service agencies, they can extend 

the reach of interven)on support, ensuring that children receive comprehensive 

services that address their academic, social, emo)onal, and developmental needs. 

Building these partnerships requires inten)onal planning, collabora)on, and a 

shared vision of suppor)ng the whole child. 
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The Role of Community Resources in Extending Interven<on Support 

Community resources play a pivotal role in extending the impact of school-based 

interven)on programs. Schools ojen face limited funding and staff capacity, 

which can hinder their ability to provide specialized services. By leveraging 

community resources, schools can supplement their efforts and provide families 

with access to a broader range of services. These resources can include mental 

health counseling, speech and occupa)onal therapy, mentorship programs, and 

family support services. For example, local nonprofits focused on early childhood 

development can offer exper)se and addi)onal staffing for interven)on programs 

targe)ng young children with developmental delays. Similarly, partnerships with 

community health organiza)ons can provide access to screenings, diagnos)c 

services, and follow-up care that may otherwise be unavailable to underserved 

families. The collabora)on ensures that children’s developmental challenges are 

iden)fied early and addressed comprehensively, reducing the likelihood of long-

term educa)onal and social dispari)es. 

Collabora<ve Ini<a<ves with Healthcare Providers, Social Workers, and 
Nonprofits 

Collabora)ve ini)a)ves among schools, healthcare providers, social workers, and 

nonprofits can create a seamless network of support for children and families. 

These partnerships ojen operate through a coordinated care model, where 

schools serve as the primary point of contact and refer families to appropriate 

community resources based on their needs. Key elements of successful 

collabora)ons include shared goals, open communica)on, and mutual 

accountability. 

1. Healthcare Providers: Healthcare partnerships can address physical and 

mental health needs that directly impact a child’s ability to succeed in 

school. For instance, pediatricians and school nurses can work together to 
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iden)fy signs of developmental delays or mental health issues, such as 

anxiety or ADHD, and coordinate referrals to specialists. Some schools have 

established school-based health centers that offer direct services, such as 

immuniza)ons, developmental screenings, and therapy sessions, onsite. 

2. Social Workers: Social workers play a cri)cal role in bridging the gap 

between schools and families. They help iden)fy barriers to accessing 

services, such as transporta)on or financial constraints, and work with 

community organiza)ons to remove these obstacles. Social workers can 

also provide case management for at-risk students, ensuring that 

interven)ons are aligned with both school goals and family needs. 

3. Nonprofits: Nonprofit organiza)ons ojen bring specialized exper)se and 

addi)onal funding to school-community partnerships. For example, 

nonprofits focusing on mental health can train school staff to recognize 

trauma and implement trauma-informed prac)ces, while those specializing 

in literacy can offer ajer-school tutoring programs. Many nonprofits also 

offer workshops and resources to educate parents about developmental 

milestones and effec)ve paren)ng strategies. 

Examples of Successful Community-Supported Interven<ons 

Highligh)ng real-life examples can illustrate the transforma)ve impact of strong 

school-community partnerships. The following cases showcase the poten)al of 

these collabora)ons: 

Horizons for Homeless Children in Boston, Massachuseds 

Horizons for Homeless Children provides comprehensive support for expectant 

parents, infants, and toddlers experiencing homelessness. The program offers 

high-quality childcare, safe play opportuni)es, parental support for economic 
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mobility, and public policy advocacy to combat poverty and homelessness. Key 

aspects of the program include (SchoolHouse Connec)on, 2024): 

• Early Childhood Educa)on: Horizons serves 224 children through its NAEYC-

accredited early educa)on center, providing free, year-round care. The 

curriculum emphasizes literacy and STEM, with bilingual teachers trained to 

address the unique needs of homeless children. 

• Playspaces Program: Horizons collaborates with family shelters to create 

child-friendly playrooms. Recently, they expanded to 15 hotels due to an 

increased shelter popula)on, integra)ng playgroups and addi)onal services 

like early interven)on and mental health support. 

• Family Support and Educa)on: Horizons works with parents through 

programs like financial literacy classes, paren)ng workshops, and partner-

rela)onship groups. In the past six months, 428 parents par)cipated in 

educa)onal programs, and 202 engaged in family-based ac)vi)es. 

• Policy Advocacy: Horizons supports Bill H147, which seeks to improve 

access to childcare vouchers and early interven)on services for homeless 

families under the McKinney-Vento Act. 

A peer-reviewed study conducted with Harvard found that early enrollment in 

Horizons' programs significantly reduces developmental deficits in literacy and 

other domains for children experiencing homelessness. The study highlighted that 

the earlier children are enrolled, the greater their developmental progress over 

)me. Horizons' mul)faceted approach addresses immediate needs while working 

toward long-term solu)ons to break the cycle of homelessness for families. 

Community School Model, Wolfe Street Academy, Bal)more, MD 

The Community School Model, as described by veteran community school 

principal Mark Gaither (Ferlazzo, 2017), is an innova)ve approach to breaking 
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down barriers to educa)onal access by leveraging rela)onships and partnerships 

to address the unique needs of students and families. This model creates a 

flexible, hyperlocal, and structured system that iden)fies and u)lizes community 

assets to meet challenges, ensuring that students can thrive academically and 

socially. For students living in communi)es of concentrated poverty, educa)onal 

access is ojen hindered by the daily struggles of survival. The Community School 

Model addresses these barriers by embedding a full-)me Site Coordinator in each 

school, as seen at Wolfe Street Academy. The coordinator’s role is not to address 

symptoms of problems—like absenteeism—but to iden)fy and tackle their root 

causes. By fostering partnerships with local resources, site coordinators develop 

scalable, targeted solu)ons to issues such as child care, unsafe streets, or food 

insecurity (Ferlazzo). This hyperlocal approach allows community schools to 

respond efficiently to the evolving needs of their communi)es. 

In addi)on to enhancing academic outcomes, the Community School Strategy is 

economically effec)ve. Gaither notes that for every dollar invested, the model 

generates three dollars in services, amplifying the impact of funding for teacher 

salaries and social services by connec)ng families with the supports they need 

(Ferlazzo, 2017). However, its success hinges on a collec)ve commitment from 

lawmakers, educators, and families to ensure equitable educa)on for all children, 

regardless of their zip code. By nurturing rela)onships and addressing systemic 

inequi)es, community schools create pathways for students to overcome barriers 

and reach their full poten)al. 

3.3 Sustaining and Scaling Interven)ons Using Partnerships 

Sustaining and scaling interven)ons in early childhood educa)on presents a 

cri)cal challenge, as many interven)ons demonstrate great poten)al during early 

tes)ng but struggle to achieve meaningful impact when scaled. Brotman et al. 
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(2021) highlight that school districts and public systems ojen adopt evidence-

based interven)ons (EBIs) to improve program quality and promote beaer 

outcomes for children and families. However, without sufficient support for 

implementa)on and con)nuous improvement, these ini)a)ves frequently fall 

short of their intended goals or remain underu)lized. This issue is not unique to 

early childhood educa)on but reflects a broader challenge within preven)on 

science. The Society for Preven)on Research’s Mapping Advances in Preven)on 

Science (SPR MAPS) IV Transla)onal Research Task Force iden)fies achieving 

scaled impact as “one of the most vexing challenges facing preven)on science” 

(Brotman et al.). Below we will explore strategies to address these challenges, 

ensuring that promising interven)ons can be sustained and effec)vely scaled to 

support young learners and their families on a larger scale. 

Research-Prac<ce Partnerships (RPPs) 

Brotman et al. (2021) describe a research-prac)ce partnership (RPP) strategy used 

to scale and sustain the ParentCorps early childhood interven)on through its 

integra)on into New York City’s Pre-K for All ini)a)ve. A research-prac)ce 

partnership (RPP) is a collabora)ve, long-term effort between researchers and 

prac))oners aimed at addressing complex educa)onal problems through the co-

design and implementa)on of solu)ons. This RPP involves collabora)on between 

ParentCorps developers, implementa)on leaders, and researchers from NYU’s 

Center for Early Childhood Health and Development, as well as policymakers and 

program leaders from the New York City Department of Educa)on (ED). By 

combining the exper)se of researchers, prac))oners, and policymakers, the 

partnership ensures effec)ve implementa)on of ParentCorps at scale, enhances 

its impact, and fosters sustainable improvements in ED policies and programs. 

ParentCorps is an evidence-based early childhood interven)on designed to 

support young children’s social-emo)onal development and academic readiness, 
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par)cularly in historically underserved communi)es (Brotman et al., 2021). The 

program emphasizes culturally responsive prac)ces and works closely with 

families, educators, and schools to create nurturing environments that promote 

children’s well-being and success. ParentCorps consists of three key components: 

1. A Paren)ng Program: Engaging and empowering parents through culturally 

relevant workshops, helping them build skills to foster their children’s self-

regula)on, emo)onal well-being, and early learning. 

2. Professional Development for Educators: Equipping pre-K teachers and 

school staff with strategies to create safe, inclusive, and suppor)ve 

classroom environments. 

3. A Social-Emo)onal Learning (SEL) Curriculum: Helping children build 

founda)onal skills such as emo)onal regula)on, problem-solving, and 

coopera)on to thrive in school and beyond. 

Through these components, ParentCorps focuses on honoring each family’s 

culture and leveraging their strengths, crea)ng a partnership between schools and 

families that promotes posi)ve outcomes for children both academically and 

emo)onally. Its proven effec)veness, grounded in rigorous research, has made it a 

valuable model for improving equity in early childhood educa)on. 

Key Components of the Partnership Strategy 

The RPP exemplifies a collabora)ve framework for scaling ParentCorps by focusing 

on (Brotman et al., 2021): 

1. Cultural Responsiveness: ParentCorps places culture at the center of its 

professional development for pre-K teachers, its paren)ng program, and its 

social-emo)onal learning curriculum. By honoring each family’s culture, the 

program fosters engagement and relevance, helping parents and educators 

create safe, nurturing environments for children. 
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2. Research-Driven Itera)on: The program was rigorously tested and refined 

over a decade through pilots and randomized controlled trials, 

demonstra)ng its efficacy in strengthening paren)ng prac)ces, promo)ng 

self-regula)on, and improving academic outcomes for children in 

historically underserved neighborhoods. 

3. Sustainability through Local Capacity Building: To ensure long-term 

sustainability, ParentCorps shijed responsibility for program delivery to 

school-based teams, supported by culturally relevant materials and 

resources that promote fidelity and efficiency in implementa)on. 

4. Systemic Integra)on: By embedding ParentCorps into Pre-K for All, the 

partnership leveraged the infrastructure of the city’s public educa)on 

system, ensuring that evidence-based prac)ces could reach more children 

and families. 

Outcomes of the Partnership 

ParentCorps’ scaling efforts have achieved measurable success (Brotman et al., 

2021): 

• Improved paren)ng and teaching prac)ces through culturally informed 

strategies. 

• Enhanced social-emo)onal development in pre-K children, preven)ng 

behavioral and mental health challenges. 

• Sustained academic benefits, including improved achievement and reduced 

absenteeism through elementary school. 

• Cost-effec)veness, with significant savings per student and increased 

quality-adjusted life expectancy. 
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The collabora)ve RPP strategy demonstrates how partnerships between research 

ins)tu)ons, policymakers, and prac))oners can overcome barriers to scaling 

evidence-based interven)ons while maintaining cultural relevance and fidelity. By 

addressing the complexi)es of urban environments and centering cultural 

adapta)on, ParentCorps serves as a model for sustainable early childhood 

interven)on at scale. 

Sec)on 3 Conclusion 

Equitable and sustainable early interven)ons are founda)onal for addressing 

developmental delays and promo)ng lifelong success. Overcoming barriers to 

access requires a mul)faceted approach that addresses systemic inequi)es, socio-

economic challenges, language barriers, and gaps in communica)on. By building 

robust school-community partnerships and leveraging local resources, schools can 

create a suppor)ve network that meets the diverse needs of children and their 

families. The case studies in this sec)on demonstrate how collabora)ve ini)a)ves 

can transform lives, offering a roadmap for implemen)ng sustainable 

interven)ons. Ul)mately, enhancing equity in early childhood educa)on not only 

benefits individual children but also strengthens communi)es and contributes to a 

more just society. 

Sec)on 3 Key Terms 

Child Find - A federal mandate requiring states to iden)fy all children who are 

eligible for early interven)on services. 

Collabora)ve Care Model - A framework where schools act as the primary point of 

contact and refer families to appropriate community resources based on their 

needs. 
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Equity - The principle of providing fair and inclusive access to resources and 

opportuni)es, regardless of a child's racial, ethnic, or socio-economic background. 

Implicit Bias - Unconscious aitudes or stereotypes that influence ac)ons and 

decisions, ojen contribu)ng to inequi)es in access to services. 

Language Barriers - Challenges in communica)on that arise when service 

providers and families do not share a common language, limi)ng access to 

interven)ons. 

NAEYC Accredita)on - Cer)fica)on by the Na)onal Associa)on for the Educa)on 

of Young Children, indica)ng high-quality early childhood educa)on standards. 

Socio-Economic Status (SES) - A measure of an individual's or family’s economic 

and social posi)on, ojen linked to access to resources and services. 

Structural Racism - Systemic policies and prac)ces that create and sustain racial 

inequi)es across ins)tu)ons and society. 

Sustainability - The ability to maintain and support interven)on services over )me 

through effec)ve resource alloca)on and partnerships. 

Trauma-Informed Prac)ces - Approaches in educa)on and care that recognize and 

address the impact of trauma on children’s development and learning. 

Sec)on 3 Reflec)on Ques)ons 

1. Reflect on the barriers to early interven)on services highlighted in this 

sec)on. How do these issues manifest in your own school or community, 

and what steps can be taken to address them? 

55



2. Think about the families in your school who speak a language other than 

English. What are some ways you or your school could improve 

communica)on and outreach to these families? 

3. How does your school facilitate communica)on between parents and 

service providers? What improvements could be made to streamline this 

process and ensure clarity? 

4. Consider the partnerships your school has with community organiza)ons, 

healthcare providers, or nonprofits. Are there gaps in services that these 

partnerships could address? 

5. How can schools advocate for policy changes or funding alloca)ons to 

improve equity and sustainability in early interven)ons? 

Sec)on 3 Ac)vi)es 

1. Audit Communica)on Channels: Evaluate the effec)veness of 

communica)on between educators, families, and service providers in your 

school, and suggest improvements. 

2. Create a Resource Map: Develop a visual map of local community resources 

(healthcare providers, nonprofits, social workers) that can support early 

interven)on programs. 

3. Review Policies: Review your school or district's policies on early 

interven)on and iden)fy gaps that might contribute to inequity. 

4. Develop a Parent Communica)on Plan: Create a comprehensive plan for 

reaching out to families about early interven)on services, including 

culturally appropriate messaging. 
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5. Design Screening Tools: Adapt or create user-friendly developmental 

screening tools that are accessible for all families in your school community. 

Sec)on 4: Prac)cal Tips for Teachers  
Effec)ve teaching goes beyond lesson planning and content delivery—it involves a 

holis)c approach that supports students' social-emo)onal development, fosters 

academic growth, and creates a strong partnership with families. To successfully 

implement evidence-based interven)ons, educators need prac)cal, adaptable 

strategies that can be integrated into their classroom rou)nes while addressing 

the unique challenges of their teaching environment. In this sec)on, we will 

explore ac)onable )ps and tools to help teachers incorporate interven)ons 

seamlessly, engage families meaningfully, and build a suppor)ve learning 

atmosphere for all students. These strategies aim to equip teachers with the 

resources they need to navigate diverse classrooms and ensure their students 

thrive both socially and academically. 

4.1 Strategies for the Classroom 

Incorpora)ng evidence-based interven)ons into daily classroom rou)nes can 

significantly enhance students' social-emo)onal development and academic 

success. Teachers, as the key implementers of these interven)ons, ojen face 

challenges such as varying classroom sizes, resource limita)ons, and the need to 

engage families effec)vely. This sec)on provides ac)onable strategies to help 

teachers seamlessly integrate interven)ons, adapt them to diverse classroom 

contexts, and foster meaningful family engagement. 
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Strategies for Incorpora<ng Interven<ons into Daily Rou<nes 

Effec)ve classroom interven)ons are most successful when seamlessly integrated 

into daily rou)nes and ac)vely reinforced throughout the school day. By 

embedding ac)vi)es into familiar structures and modeling desired behaviors, 

educators can create a suppor)ve environment where students thrive. Below are 

key strategies to incorporate interven)ons in a way that promotes consistency, 

engagement, and meaningful progress (Woods, 2020): 

1. Embed Ac)vi)es into Exis)ng Schedules: Integra)ng interven)on ac)vi)es 

into the natural flow of the school day minimizes disrup)ons and maximizes 

learning opportuni)es. For example, a morning mee)ng can include short 

social-emo)onal learning (SEL) exercises, such as mindfulness breathing or 

gra)tude sharing. Transi)on )mes, such as lining up or cleaning up, can 

become opportuni)es to prac)ce self-regula)on techniques or coopera)ve 

behaviors. 

2. Use Predictable Structures: Children thrive on consistency, so crea)ng 

predictable rou)nes helps reinforce interven)on goals. For instance, 

incorpora)ng a "Feelings Check-In" board during circle )me allows students 

to express and regulate their emo)ons daily. Similarly, establishing a rou)ne 

for conflict resolu)on, like a designated "Peace Corner," can empower 

students to manage disagreements construc)vely. 

3. Model Desired Behaviors: Teachers play a pivotal role in demonstra)ng the 

behaviors they wish to ins)ll in students. Modeling ac)ve listening, 

empathy, and problem-solving during interac)ons with students sets the 

tone for a suppor)ve classroom culture. Use moments of challenge as 

opportuni)es to show how to navigate stress or frustra)on construc)vely. 

4. Leverage Visual Aids and Cues: Visual aids such as charts, posters, and 

classroom agreements reinforce interven)on principles. For instance, a 
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"Calm Down Steps" poster near the designated quiet area can guide 

students through self-soothing techniques. Similarly, a visual schedule 

outlining the day’s ac)vi)es can help students feel secure and prepared, 

reducing anxiety and promo)ng focus. 

5. Celebrate Progress: Recognizing and celebra)ng small milestones keeps 

students mo)vated and engaged. Use tools like s)cker charts, peer shout-

outs, or class celebra)ons to highlight individual and collec)ve 

achievements in social-emo)onal skills or other interven)on goals. 

Tips for Engaging Families in Interven<on Plans 

1. Communicate Early and Oeen: Build trust with families by maintaining 

regular communica)on about the interven)on plan, its goals, and how they 

can support it at home. Use mul)ple channels, such as newsleaers, emails, 

or a class blog, to share updates and success stories. 

2. Host Workshops and Events: Invite families to par)cipate in workshops that 

explain the interven)on strategies and provide hands-on prac)ce. For 

example, hold a "Family SEL Night" where parents learn techniques like 

ac)ve listening or calming strategies alongside their children. 

3. Provide Take-Home Resources: Equip families with simple, culturally 

relevant materials to reinforce interven)on goals at home. For instance, 

send home "conversa)on starters" or "calm-down kits" containing items 

like stress balls, breathing cards, or emo)on wheels. 

4. Honor Cultural Diversity: Recognize and incorporate the cultural values and 

prac)ces of the families you serve. Invite families to share their tradi)ons 

and perspec)ves, ensuring that interven)on strategies feel inclusive and 

meaningful. 
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5. Create Two-Way Communica)on Channels: Encourage families to provide 

feedback and share their experiences with the interven)on. This could be 

through surveys, parent-teacher conferences, or informal check-ins. 

Understanding their perspec)ves helps refine the approach and ensures 

alignment between home and school environments. 

6. Celebrate Family Contribu)ons: Acknowledge and appreciate the role 

families play in suppor)ng interven)ons. Highlight their efforts in 

newsleaers, share success stories at events, or send personalized notes of 

gra)tude. 

7. Provide Flexible Par)cipa)on Op)ons: Recognize that families have varying 

levels of availability and comfort. Offer mul)ple ways to engage, such as 

virtual workshops, asynchronous resources, or simple at-home ac)vi)es, to 

meet them where they are. 

8. Focus on Strength-Based Approaches: Highlight families' exis)ng strengths 

and show how these align with interven)on goals. For example, if a family 

emphasizes storytelling, suggest ways to use storytelling to teach SEL 

concepts like empathy or problem-solving. 

By embedding interven)ons into daily rou)nes, tailoring approaches to fit 

classroom contexts, and ac)vely engaging families, teachers can create a cohesive 

and suppor)ve environment that benefits students’ academic and social-

emo)onal growth. These prac)cal )ps aim to empower educators to overcome 

challenges and foster meaningful change in their classrooms and communi)es. 

4.2 Resources and Tools for Educators 

When it comes to evalua)ng and addressing the diverse needs of students, having 

the right resources and tools at hand is cri)cal for educators. This sec)on provides 
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an overview of assessment tools and interven)on resources, and highlights the 

value of professional networks to support student success. Below are prac)cal 

tools and templates designed specifically for early childhood seings, including 

widely recognized official tools. 

Forma<ve Assessment Tools 

1. Teaching Strategies GOLD: A widely used observa)onal assessment system 

for early childhood educators. It helps track developmental progress across 

various domains, such as social-emo)onal, cogni)ve, and language 

development. 

2. Anecdotal Notes Templates: Simple templates for recording observa)ons of 

children's behaviors, skills, and interac)ons during play or structured 

ac)vi)es. Tools like Canva or customizable Word templates are great 

op)ons. 

3. Learning Stories: A narra)ve-based forma)ve assessment method that 

captures individual children's experiences and learning journeys. Tools like 

Storypark make it easier to document and share learning stories with 

families. 

4. SeeSaw: A digital porwolio that allows young learners to showcase their 

work through photos, videos, and voice recordings. It provides a plaworm 

for con)nuous forma)ve assessment and parent-teacher collabora)on. 

Summa<ve Assessment Tools and Templates 

1. Work Sampling System (WSS): An evidence-based summa)ve assessment 

tool that evaluates children's performance and progress over )me by 

collec)ng samples of their work in various developmental areas. 
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2. Developmental Checklists: Official checklists like the Ages and Stages 

Ques)onnaires (ASQ) or the Early Learning Guidelines from state educa)on 

departments provide structured templates for assessing developmental 

benchmarks. 

3. Rubrics for Early Learning Ac)vi)es: Educators can use simple, child-

friendly rubrics to evaluate key skills like teamwork, crea)vity, and fine 

motor abili)es in ac)vi)es like building with blocks or drawing. Websites 

like Rubistar offer free, customizable rubric templates. 

Digital Assessment PlaVorms for Early Childhood 

1. Teaching Strategies GOLD Online: A digital plaworm aligned with the GOLD 

assessment system, allowing educators to track data, generate reports, and 

plan individualized learning experiences. 

2. COR Advantage: A research-backed assessment tool that measures child 

development from infancy to kindergarten, offering a digital plaworm for 

recording observa)ons and genera)ng ac)onable insights. 

3. Lillio or Brightwheel: Childcare apps designed for documenta)on, parent 

communica)on, and assessment, enabling educators to monitor and report 

on developmental progress. 

Progress Monitoring Tools 

1. ESI-R (Early Screening Inventory-Revised): A widely used tool for iden)fying 

children who may need further assessment in areas such as motor, 

language, and cogni)ve skills. 
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2. ClassDojo: Useful for tracking behavior, social-emo)onal development, and 

par)cipa)on. While not exclusive to early childhood, it can be tailored for 

young learners. 

3. myIGDIs (Individual Growth and Development Indicators): An early literacy 

and numeracy monitoring system designed for preschool-aged children, 

focusing on growth over )me and areas of need. 

Recommenda<ons for Free or Affordable Interven<on Resources 

The following free or low-cost resources can help educators implement effec)ve 

interven)ons: 

1. Academic Support Resources: 

• ReadWorks and Khan Academy: Offer free, high-quality lessons, 

exercises, and resources tailored to various grade levels and subjects. 

• CommonLit: Provides free reading passages and paired ques)ons to 

enhance literacy skills. 

• IXL Learning: Though subscrip)on-based, it offers affordable op)ons for 

personalized skill-building in math, ELA, and more. 

2. Social-Emo)onal Learning (SEL) Tools: 

• Second Step: Offers free SEL resources for younger students, including 

lesson plans and ac)vity ideas. 

• Zones of Regula)on: Provides frameworks for teaching self-regula)on, 

which can be adapted with free online guides. 

• Headspace for Educators: A free mindfulness app that supports student 

and teacher well-being. 
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3. Behavioral Interven)on Supports: 

• PBIS World: A free resource with )ered interven)on strategies and 

behavior management tools. 

• Interven)on Central: Offers free strategies and tools for behavioral and 

academic interven)ons, including RTI templates and checklists. 

4. Family and Community Engagement Tools: 

• Understood.org: Free resources to support families and educators 

working with children who have learning and aaen)on challenges. 

• Parent-Teacher Communica)on Apps: Plaworms like Remind and 

ClassTag facilitate efficient communica)on between educators and 

families. 

Sec)on 4 Conclusion 

Incorpora)ng evidence-based interven)ons into daily rou)nes and fostering 

family engagement are integral to the success of any educa)onal approach. By 

embedding these interven)ons within the natural flow of the school day, 

modeling desired behaviors, and crea)ng predictable structures, educators can 

build a posi)ve and consistent learning environment. Addi)onally, when teachers 

work collabora)vely with families, ensuring that they are well-equipped to 

support interven)ons at home, the impact of these strategies can extend beyond 

the classroom, crea)ng a stronger, more unified support system for students. 

Ul)mately, these prac)cal )ps and strategies empower teachers to overcome 

common challenges, ensuring meaningful progress and success in both academic 

and social-emo)onal domains. 
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Sec)on 4 Key Terms 

Behavioral Interven)on Supports - Strategies and tools aimed at managing 

student behavior and promo)ng posi)ve behavior in the classroom. 

ClassDojo - A digital plaworm for tracking behavior, social-emo)onal development, 

and par)cipa)on in the classroom. 

Conflict Resolu)on - A structured process or strategy used to address and resolve 

disagreements construc)vely. 

COR Advantage - A research-backed assessment tool for measuring child 

development from infancy to kindergarten. 

Developmental Checklists - Structured templates for assessing developmental 

benchmarks in children, ojen based on specific criteria or milestones. 

Embedded Ac)vi)es - Interven)ons or ac)vi)es seamlessly incorporated into the 

natural flow of the school day. 

Evidence-Based Interven)ons - Teaching strategies or prac)ces that are supported 

by research and proven to be effec)ve in educa)onal seings. 

Forma)ve Assessment Tools - Methods and tools used to monitor student learning 

and provide ongoing feedback to improve teaching and learning. 

Learning Stories - A narra)ve-based assessment method that captures individual 

children’s experiences and learning progress. 

myIGDIs - An early literacy and numeracy monitoring system designed for 

preschool-aged children to track growth over )me. 

Progress Monitoring Tools - Resources used to track and assess student 

development and learning outcomes over )me. 
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Rubrics for Early Learning Ac)vi)es - Evalua)on tools that outline criteria for 

assessing skills like crea)vity, teamwork, and fine motor abili)es. 

Second Step - A program providing free social-emo)onal learning (SEL) resources 

for younger students. 

Self-Regula)on Techniques - Strategies that help students manage their emo)ons 

and behaviors effec)vely. 

Social-Emo)onal Learning (SEL) - The process of developing skills for managing 

emo)ons, building rela)onships, and making responsible decisions. 

Summa)ve Assessment Tools - Resources used to evaluate student learning at the 

end of a specific period or ac)vity. 

Teaching Strategies GOLD - An observa)onal assessment system for tracking 

developmental progress across various domains in early childhood. 

Visual Schedule - A tool that outlines the day’s ac)vi)es using images or words to 

help students feel prepared and reduce anxiety. 

Zones of Regula)on - A framework for teaching self-regula)on by categorizing 

emo)ons and states of alertness into zones. 

Sec)on 4 Reflec)on Ques)ons 

1. Reflect on the importance of predictable structures in your classroom. How 

do these structures impact student behavior and engagement in your 

experience? 

2. How might modeling desired behaviors, such as empathy or problem-

solving, influence the culture of your classroom? Can you think of a )me 

when your ac)ons set a posi)ve example for students? 
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3. Which forma)ve and summa)ve assessment tools do you use most 

frequently in your classroom, and how do they align with the goals of the 

interven)ons discussed in this sec)on? 

4. How might the strategies in this sec)on help address specific challenges you 

face in your classroom, such as managing student behaviors or building 

rela)onships with families? 

5. Think about a student who par)cularly benefited from an embedded 

interven)on in your classroom. What made the interven)on successful, and 

how could you replicate that success with other students? 

Sec)on 4 Ac)vi)es 

1. Develop Visual Aids: Create posters, charts, or visuals (e.g., “Feelings 

Check-In” boards or a “Conflict Resolu)on Process”) that align with 

interven)on strategies. 

2. Pilot a Morning Mee)ng Rou)ne: Implement a daily morning mee)ng that 

incorporates a 5-minute SEL ac)vity like gra)tude sharing or mindfulness 

breathing. 

3. Evaluate Inclusivity in Materials: Audit your exis)ng interven)on materials 

to ensure they reflect the cultural diversity of your classroom. 

4. Develop a Communica)on Plan: Draj a plan for communica)ng with 

families regularly about student progress, interven)on goals, and successes. 

5. Integrate Technology: Use a tool like ClassDojo or Seesaw to monitor 

student behavior or SEL progress and share updates with families. 
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Course Conclusion 
Throughout Introduc)on to Effec)ve Interven)ons in Early Childhood Educa)on 

you have explored the essen)al components of effec)ve early childhood 

interven)ons, from understanding the founda)ons of child development to 

designing and implemen)ng strategies that support children's cogni)ve, physical, 

socio-emo)onal, and language growth. You’ve gained valuable insights into the 

role of equity and sustainability in interven)on efforts and how collabora)on with 

families and communi)es can strengthen these efforts. By now, you should have a 

thorough understanding of how to assess children’s needs, create interven)on 

plans, and provide a holis)c, inclusive learning environment. The prac)cal )ps and 

strategies presented will help you integrate evidence-based prac)ces into your 

classroom, ensuring that all students have the opportunity to succeed and reach 

their full poten)al. Remember, every small interven)on can have a las)ng impact 

on a children’s futures, and your role as an educator is vital in shaping their 

success.  

Classroom Example 
Mrs. Khalee, a passionate early childhood educator at a local preschool, is 

commiaed to fostering a nurturing environment for her young learners. She 

believes that these early years are crucial in shaping a child’s academic and social 

development. However, she faces a variety of challenges in implemen)ng effec)ve 

early childhood educa)on strategies that are inclusive, developmentally 

appropriate, and engaging for all students, par)cularly in the areas of play-based 

learning, project-based ac)vi)es, and differen)a)on. 
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Challenges 

1. Balancing Play and Structured Learning: Mrs. Khalee’s classroom consists 

of children at various developmental stages. Some students thrive in 

structured, academic seings, while others benefit from the freedom to 

explore and learn through play. Mrs. Khalee finds it challenging to balance 

these needs, ensuring that each child’s developmental stage is considered 

while mee)ng academic expecta)ons. 

2. Suppor)ng Diverse Learners in an Inclusive Environment: Mrs. Khalee is 

dedicated to crea)ng an inclusive classroom where all students feel valued. 

Her students include children with different developmental needs, English 

language learners, and children from various cultural backgrounds. It is 

difficult to provide differen)ated instruc)on that is inclusive and ensures all 

students receive the support they need while fostering a sense of unity in 

the classroom. 

3. Implemen)ng Project-Based Learning (PBL): Mrs. Khalee is eager to 

incorporate project-based learning into her teaching but struggles with 

designing and implemen)ng developmentally appropriate projects. She has 

tried several projects, but they either feel too complex for the children to 

understand or fail to capture their interest. She’s uncertain about how to 

align PBL with state standards while also encouraging cri)cal thinking, 

collabora)on, and crea)vity among her young learners. 

4. Limited Resources for Crea)ve Play Spaces: Mrs. Khalee understands the 

importance of having varied play zones in her classroom—such as areas for 

pretend play, sensory ac)vi)es, and construc)on play. However, due to 

limited classroom space and materials, she finds it difficult to create dis)nct 

play areas that address the diverse developmental needs of her students. 
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This limita)on hinders her ability to provide the type of exploratory learning 

environment she envisions for her students. 

5. Time Constraints and Administra)ve Expecta)ons: As a new teacher, Mrs. 

Khalee is juggling mul)ple responsibili)es, including lesson planning, 

classroom management, and administra)ve du)es. She feels pressured to 

meet academic benchmarks, which some)mes conflicts with her belief in 

the value of play-based learning and inquiry-based projects. She struggles 

to find )me to implement her preferred teaching strategies while adhering 

to administra)ve expecta)ons and standardized tes)ng schedules. 

Consider how Mrs. Khalee could address these challenges. What prac)cal 

strategies might help her balance structured learning with the need for play and 

explora)on? What steps could she take to make her classroom more inclusive 

while overcoming space and resource constraints? Finally, how might she manage 

her )me more effec)vely to integrate innova)ve teaching strategies while 

mee)ng administra)ve expecta)ons? 
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