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Introduction

This is a dynamic course designed to empower educators with the knowledge and
strategies to create inclusive and equitable learning environments. Through a
series of engaging readings, participants will explore fundamental concepts,
practical strategies, and evidence-based approaches to promote diversity, equity,
and inclusion in schools. From understanding the interconnectedness of diversity
and tolerance to exploring strategies for addressing bias and promoting inclusivity,
educators will emerge equipped with the skills and confidence needed to
champion diversity in their classrooms and beyond. Section 1 will explore the
fundamental concepts of diversity and tolerance, understanding their significance
in the educational context. Participants will explore the interconnectedness of
diversity and tolerance, recognizing the role of schools in preparing students for
success in a multicultural world. Participants will also examine common challenges
and barriers to fostering diversity and tolerance. In Section 2, participants will
explore the complex dynamics of bias, prejudice, and discrimination, examining
their manifestations and impact on individuals and communities. Through in-
depth discussions, they will uncover implicit biases and stereotypes that shape
perceptions and behaviors. Section 3 will focus on practical tools, policies, and
instructional strategies to strengthen tolerance and create inclusive learning
environments. Strategies for addressing bias and promoting inclusivity will be
explored, empowering educators to create environments where all students feel
valued and respected. Participants will also explore the importance of inclusive
curriculum and culturally responsive teaching practices, recognizing the role of
educators in validating students' identities and experiences. Further, participants
will explore ways to empower students as agents of change in promoting diversity
and tolerance. They will learn about student-led initiatives and platforms for
dialogue and discussion, fostering environments where students feel inspired to

advocate for social justice and equity. By the end of the course, educators will be



equipped with the knowledge, skills, and strategies to champion diversity, equity,
and inclusion in their schools, ultimately fostering a more tolerant and inclusive

school environment for all students.

Section 1: Introduction to Diversity and Tolerance

In today's increasingly diverse and interconnected world, fostering an
understanding of diversity and promoting tolerance are vital components of
creating inclusive learning environments within schools. In Section 1 we will
explore the foundational concepts that underpin these crucial aspects of
education. Beginning with a comprehensive definition of diversity and tolerance,
we examine the multifaceted dimensions of differences, ranging from race and
ethnicity to socioeconomic status and abilities. We then uncover the intrinsic
connection between diversity and tolerance, recognizing their symbiotic
relationship in cultivating environments where every individual feels valued and

respected.

Understanding the importance of diversity and tolerance in the school
environment, we discuss their transformative impact on students' development,
fostering crucial skills such as critical thinking, empathy, and global awareness.
However, as we navigate through the discussion, we also confront the challenges
and barriers that hinder the promotion of diversity and tolerance within
educational settings. From implicit biases to systemic discrimination, we address
the complex issues that educators must navigate to create truly inclusive

environments.



1.1 Defining Diversity and Tolerance

Diversity

Diversity in the classroom refers to a range of human differences and social
identities among individuals (American University [AU], 2023). These social
identities include age, race, socioeconomic status, gender identity, gender
expression, sexual orientation, disability, and nationality (AU). Our identities are
complex and multifaceted, often intersecting and evolving over time. Various
additional types of diversity can be observed within the classroom environment,
including ability diversity, age diversity, gender diversity, ethnic diversity, religious
diversity, socioeconomic diversity, experiential diversity, sexual orientation
diversity, and geographic diversity (AU). However, it's essential to recognize that
diversity extends beyond these categories, and individuals may belong to multiple
social groups simultaneously. Moreover, diversity encompasses not only visible
differences but also variances in learning styles, personality traits, mental health,
and other factors that may not be immediately apparent. Thus, creating an
inclusive classroom environment involves acknowledging and embracing the

diverse backgrounds, experiences, and identities of all students (AU).
Types of Diversity in the Classroom

Classrooms serve as microcosms of our diverse society, encompassing a rich
tapestry of identities, experiences, and perspectives. As educators, understanding
the various types of diversity present within our classrooms is paramount for
fostering inclusive learning environments where every student feels valued,
respected, and understood. Diversity in the classroom extends far beyond surface-
level differences such as race or ethnicity. It encompasses a broad spectrum of
social identities and characteristics that shape each student's unique experience.

From age and ability to gender, socioeconomic status, and beyond, the diversity



present within our classrooms is multifaceted and multifarious. Below are some

examples of diversity that are present in classrooms (AU, 2023):

e Ethnic: Varied racial, ethnic, and linguistic backgrounds among students
reflect the multicultural nature of society, highlighting differences in cultural

practices, languages spoken, and heritage.

e Religious: Differences in religious beliefs and practices among students
reflect various faith traditions and may influence values, customs, and

perspectives.

e Economic: Variances in income, education levels, and family backgrounds
indicate differences in socioeconomic status, impacting access to resources,

opportunities, and experiences.

e Gender Identity: Students' gender identities and expressions encompass a
spectrum, acknowledging diverse ways individuals may identify and present

their gender.

e Sexual Orientation: Varied sexual orientations among students
acknowledge a range of sexual identities, fostering inclusivity and

affirmation for all individuals.

e Experiential: Diverse life experiences, such as immigration, military service,
adoption, or foster care backgrounds, contribute to students' unique

perspectives and resilience.

e Ability: Differences in students' physical, mental, and learning abilities

shape their unique educational experiences and support needs.

e Geographic: Differences in students' regional identities and experiences
reflect the diverse cultural landscapes from which they come, shaping their

perspectives and understanding of the world around them.



Understanding and embracing the types of diversity present in classrooms is
essential for fostering inclusive and equitable learning environments. By
recognizing and honoring the multifaceted nature of students' social identities,
educators can create classrooms where every individual feels valued, respected,

and understood.

Tolerance

Tolerance can be defined as a “value orientation towards difference,” where
individuals embrace and respect the diverse perspectives, beliefs, and identities of
others (Hjerm et al., 2020). In this definition, tolerance is a state of mind. It goes
beyond mere acceptance or putting up with something disliked; instead, it
involves actively acknowledging and valuing the existence of diversity in all its
forms. In the context of schools, tolerance plays a crucial role in fostering inclusive
and equitable learning environments. It entails creating a space where students,
educators, and staff from diverse backgrounds feel accepted, valued, and
respected. Tolerance in schools involves promoting empathy, understanding, and
appreciation for the unique identities and experiences of every individual within
the school community. It also involves actively addressing instances of bias,
discrimination, and exclusion to ensure that all students have equal opportunities

to thrive academically, socially, and emotionally.

Interconnectedness of Diversity & Tolerance

Within the field of education, understanding the profound interconnectedness
between tolerance and diversity is fundamental. Tolerance, as we define it in this
course, transcends mere acceptance; it embodies a value orientation toward
difference, emphasizing not just the act of tolerating but actively embracing and
respecting the diverse perspectives. At the heart of this concept lies diversity - the

myriad of differences in social identities among students, educators, and staff



within the school community. Recognizing and honoring this diversity is
paramount in creating inclusive learning environments. Tolerance and diversity are
intrinsically linked in the educational context. Embracing diversity fosters
tolerance by promoting empathy, understanding, and appreciation for the unique
perspectives and experiences of others. Conversely, fostering tolerance creates a
conducive environment for diversity to flourish, where individuals feel safe to
express their identities and engage authentically in the learning process. In
schools, the interconnectedness of tolerance and diversity manifests in various
ways. It involves incorporating diverse perspectives and voices into the
curriculum, creating opportunities for meaningful dialogue and exchange, and
actively addressing instances of bias, discrimination, and exclusion. By cultivating a
culture of tolerance and celebrating diversity, educators not only lay the
foundation for academic success but also equip students with essential skills for

navigating and thriving in an increasingly diverse and interconnected world.

1.2 Importance of Diversity and Tolerance in the School
Environment

In today's classrooms, the significance of diversity and tolerance cannot be
overstated. Since the landmark Brown vs. Board of Education decision over 60
years ago, which outlawed segregation in public schools based on race, the
educational paradigm has evolved significantly. With the majority of American
public school students now representing racial and ethnic minorities, and a
significant portion hailing from low-income families, cultural respect and inclusion
have become paramount (AU, 2019). Recognizing and embracing the diverse
tapestry of student demographics fosters not only cultural understanding but also
enhances critical thinking skills and creativity, preparing students for success in
adulthood. This section will explore the benefits and importance of diversity and

tolerance in classrooms, including both amongst students and school staff.



Benefits of Diversity

Diversity within the classroom offers a myriad of advantages, extending beyond
academic prowess to shaping students' cognitive skills, equipping them for
adulthood, and fostering civic engagement (AU, 2019). A study from Scientific
American found that exposure to diversity transforms individuals' cognitive
processes, fostering creativity, innovation, and enhanced decision-making and
problem-solving skills (AU). The article encapsulates this phenomenon aptly,
stating, "Diversity jolts us into cognitive action in ways that homogeneity simply
does not" (as cited in AU). By encountering viewpoints vastly different from their
own, students engage in critical reflection, promoting creativity, innovation, and
refined problem-solving abilities (AU, 2019). Additionally, studies cited by the
Century Foundation highlight the invaluable role of diversity in preparing students
for the professional realm. Employers increasingly value employees' adeptness in
navigating diversity, with a staggering 96 percent of major employers emphasizing
the importance of employees' capacity to collaborate with individuals from
diverse backgrounds (as cited in AU). Interacting with diverse peers equips
students with essential adaptability and interpersonal skills crucial for success in a
multicultural workforce. Moreover, research findings suggest that exposure to
diversity fosters civic engagement among students, as they develop a deeper
understanding of societal dynamics and their roles as responsible citizens (AU,
2019). By embracing diversity within educational settings, educators not only
enrich the learning experience but also empower students to navigate an

increasingly diverse and interconnected world with confidence and empathy.
Diversity in Teachers

A diverse teacher workforce holds significant implications for the educational
landscape, reflecting a crucial aspect of inclusive learning environments. As

highlighted by AU (2023), the demographics of the student population are



evolving rapidly, yet the composition of the teacher workforce remains
predominantly non-Hispanic White. Recent data from the Pew Research Center
underscores this disparity, revealing that while there has been a slight increase in
the representation of Asian American, Black, and Hispanic teachers over the past
two decades, it has not kept pace with the diversification of the student body. For
instance, a substantial gap exists between the racial and ethnic makeup of
teachers and students, with only 47 percent of public elementary students
identifying as non-Hispanic White compared to 79 percent of teachers (AU). This
incongruity is further evident in the underrepresentation of Hispanic and Black
teachers relative to their student counterparts. Empirical research synthesized by
the Brookings Institute underscores the educational benefits associated with
having teachers who share the same racial and/or ethnic backgrounds as their
students (AU, 2023). These benefits range from improved academic performance,
such as enhanced test scores and course grades, to socioemotional advantages
like better attendance and interpersonal self-management. Additionally, students
with same-race teachers exhibit higher levels of aspiration, with increased
likelihoods of enrolling in college and graduating from high school. Given these
findings, it becomes evident that diversifying the teaching profession is not merely
a matter of representation but a means of addressing educational disparities and

fostering equitable opportunities for all students.

By providing students of color with the opportunity to learn from educators who
share similar cultural experiences, we can promote greater engagement,
belonging, and academic success. Thus, efforts to enhance diversity in the teacher
workforce are integral to advancing educational equity and empowering students

to reach their full potential.
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Importance of Tolerance in the Classroom

Embracing diversity and promoting tolerance in classrooms is essential for several
reasons. Firstly, fostering tolerance helps prevent feelings of isolation and reduces
stress levels among minority or marginalized students who may otherwise face
higher rates of bullying (GoGuardian Staff, 2024). By intentionally cultivating
environments that celebrate differences, educators empower students to feel
accepted and valued, thereby promoting their overall well-being and protection.
Tolerance nurtures self-acceptance and confidence among students, encouraging
them to embrace their uniqueness within a culture of inclusion (GoGuardian,
2024). Additionally, promoting tolerance cultivates empathy and understanding,
instilling in students the ability to appreciate and respect diverse perspectives and
experiences. This, in turn, contributes to reducing prejudices and fosters a more
harmonious and respectful community. Furthermore, promoting tolerance in
schools prepares students for global citizenship by equipping them with the skills
and attitudes necessary to navigate a diverse and interconnected world
(GoGuardian, 2024). Finally, research supports the benefits of diverse classrooms,
as diversity not only offers social and cognitive benefits but also contributes to
higher academic achievement and reduced racial disparities in student outcomes
(GoGuardian). Therefore, fostering tolerance in schools is not only a moral
imperative but also a key factor in promoting educational equity, student success

and student well-being.

1.3 Challenges and Barriers to Equity, Diversity, & Tolerance

Despite the compelling benefits of fostering inclusive environments, educators
encounter various obstacles in their efforts to create truly inclusive and tolerant
classrooms. One such challenge is the presence of implicit biases, deeply
ingrained stereotypes, and prejudices that subtly influence attitudes and

behaviors, often without conscious awareness. Bias and prejudice will be
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discussed in detail in section 2. Additionally, societal issues like systemic racism
and discrimination within educational systems perpetuates inequalities and
marginalization, posing significant hurdles to achieving true diversity and
inclusivity. Moreover, resistance to change, whether stemming from institutional
inertia or individual reluctance, can impede progress toward fostering tolerance

and embracing diversity.

Societal Issues: Systemic Racism & Discrimination

Systemic racism within the education system refers to the deeply ingrained racial
inequities that permeate various facets of the U.S. education system (Robert F.
Smith Staff Writers, 2023). Unlike individual acts of racism, which target
individuals based on race, systemic racism extends beyond individual actions to
become embedded within the systems and structures of society. Essentially, it
reflects the institutionalization of racism, where discriminatory practices become
entrenched in educational systems, laws, policies, and beliefs. Systemic racism
manifests in a myriad of ways, including disparities in funding, resources, and
access to quality education for marginalized communities (Robert F. Smith, 2023).
These barriers create significant hurdles that disproportionately affect
underrepresented groups, making it more challenging for them to achieve
academic success and advancement. By acknowledging and understanding the
existence of systemic racism in education, stakeholders can work toward
dismantling these barriers and fostering a more equitable and inclusive

educational environment for all students.
History of Systemic Racism

Systemic racism in the United States has deep historical roots, perpetuated by
entrenched systems that have normalized racial inequality as the status quo
(Braveman et al., 2022). For over two centuries, slavery was legally sanctioned,

followed by nearly a century of Jim Crow laws that systematically oppressed
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African Americans, denying them basic rights such as voting, employment, and
education. Despite the passage of civil rights legislation in the 1960s, which
outlawed discrimination, enforcement of these laws has been insufficient. Racial
disparities persist due to ingrained systems, policies, and beliefs that uphold the
legacy of past discriminatory practices (Braveman et al., 2022). These systems,
often rooted in notions of White supremacy, may operate unconsciously or
unintentionally but nonetheless sustain racial discrimination. Systemic racism
consistently disadvantages Black people, Indigenous people, and other people of
color within society, perpetuating historical injustices and reinforcing structural
inequalities (Braveman et al.). Even after explicit discriminatory measures have
been abolished, systemic racism continues to exert harmful effects on health and

well-being, highlighting the enduring legacy of racial discrimination in America.
Examples of Systemic Racism in Schools

Systemic racism in schools manifests in various forms, perpetuating disparities and
inequities that disproportionately affect marginalized communities. Examples
include disparities in funding allocation, unequal access to resources and
opportunities, discriminatory disciplinary practices, and the perpetuation of

biased curriculum and teaching methods.

1. Unequal Funding: Unequal funding in schools is a stark example of systemic
racism, perpetuating disparities and hindering opportunities for students
from underrepresented communities. School funding, crucial for providing a
safe and enriching educational environment, often relies on property taxes,
resulting in wealthier neighborhoods receiving more funding than
economically disadvantaged areas (Robert F. Smith Staff, 2023). As a
consequence, schools in Black and Latino neighborhoods typically receive
less funding due to the wealth disparity among households. Data from

EdBuild reveals that predominantly nonwhite schools in the U.S. receive $23
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billion less annually than majority-white districts, exacerbating inequities in
staffing, resources, and overall academic performance (as cited in Robert F.
Smith).

a. Unequal funding also results in unequal opportunities. Schools with
predominantly non-White student populations tend to offer fewer
advanced courses and Gifted and Talented Education (GATE)
programs compared to schools with mostly White students (Great
Lakes Equity Center, 2020). Furthermore, even within schools that
provide such opportunities, students of Color are less likely to be
enrolled in these advanced courses and programs compared to their

White peers.

b. Schools primarily serving students of Color often face a shortage of
qualified teachers. These schools are more likely to have teachers
who are teaching subjects they are not fully qualified in, as well as a
higher proportion of novice teachers (Great Lakes Equity Center).
Additionally, schools with predominantly non-White student
populations are less likely to have a stable teaching workforce,

particularly in terms of teacher retention.

2. Unfair Disciplinary Practices: Unfair disciplinary actions in schools serve as
another glaring example of systemic racism, disproportionately targeting
students from underrepresented communities, notably Black students,
compared to their white counterparts. Research from the American
Psychological Association (APA) reveals that such punitive measures not
only disrupt a student's educational journey but also impede their
prospects for future success (as cited in Robert F. Smith, 2023). A study
conducted by the APA highlights alarming statistics, showing that over a

three-year period, 26% of Black students faced suspension for minor
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infractions, while only 2% of white students received similar punishment for
comparable offenses (as cited in Robert F. Smith). The implementation of
zero-tolerance policies, initially stemming from the Gun-Free Schools Act
(GFSA), has exacerbated these disciplinary disparities, contributing to the
alarming phenomenon known as the school-to-prison pipeline. This
pipeline, fueled by discriminatory practices and excessive calls to law
enforcement, perpetuates long-term consequences for students from

marginalized communities, further entrenching systemic inequalities.

a. The unfair disciplinary procedures begin at an alarmingly young age,
even in preschool settings, perpetuating systemic racism from the
earliest stages of education. Research underscores that preschool
teachers exhibit a bias in monitoring challenging behavior,
particularly among young Black children, especially boys, compared
to their white counterparts (as cited in Great Lakes Equity Center,
2020). This racial disparity is further highlighted by data revealing
that Black children are significantly more likely to face suspension
from preschool than their white peers. These disturbing trends
indicate a systemic issue ingrained within the education system,
disproportionately penalizing Black children and perpetuating

inequities from the onset of their educational journey.

3. The Achievement Gap: The racial achievement gap serves as a stark
manifestation of systemic racism within the education system, persisting
despite efforts to address disparities in learning outcomes. This gap reflects
the divergence in educational attainment and professional success between
different racial groups, with standardized tests like those administered by
the National Assessment of Educational Progress (NAEP) serving as a
yardstick for measuring progress (Robert F. Smith, 2023). Data from the
National Center for Education Statistics (NCES) during the 2022-2023 school
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year underscores this troubling reality, revealing a widening gap between
Black and white students in math scores, with Black students experiencing a
13-point decrease compared to their white peers (as cited in Robert F.
Smith).

. Lack of Diverse Curriculum: The absence of diverse curricula in schools
underscores a systemic issue that limits students' exposure to varied
perspectives and experiences. Ensuring that educational materials reflect
the cultural diversity of students is crucial for fostering an inclusive learning
environment where all students feel valued and represented (Robert F.
Smith, 2023). Despite strides toward diversification in recent decades,
significant disparities persist in curriculum materials and teaching practices.
Government policies dictating teaching practices and content selection have
often restricted the inclusion of diverse perspectives, particularly those
related to race. Armstrong’s (2022) meta-analysis conducted suggests that
disparities persist in the representation of racial, ethnic, and gender groups

within educational materials:

a. Studies examining children's books reveal a significant lack of
representation for Black, Indigenous, and people of color (BIPOC)
characters. The majority of characters depicted in these books are
White, comprising anywhere from half to 90 percent of the
illustrations; conversely, characters from BIPOC communities make up
only about 10 percent or fewer of the illustrations, with some ethnic

and racial groups represented as low as 1 percent (Armstrong).

b. Similarly, analyses of textbooks show that European White Americans
are prominently featured in more than half of pictorials and
illustrations, with some cases exceeding 80 percent representation,

while BIPOC individuals are depicted less frequently, sometimes as
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low as 1 percent (Armstrong). These findings contrast starkly with the
demographic diversity observed in the U.S. Census data. Further,
history textbooks seldom share factual portrayals of the experiences

of BIPOC communities.

c. Research on gender representation often adopts a binary
perspective, focusing on the portrayal of females and males
(Armstrong). Some periods exhibit a bias toward male characters,
with instances where males are depicted twice as frequently as
females, while in other periods, there is a more balanced
representation. Notably, a study examining gender representation in
award-winning books found a complete absence of nonbinary
characters, contrasting with another study focused on LGBTQ-themed

literature, which did feature transgender characters (Armstrong).

This raises important questions about whether all students are provided
with equitable opportunities for representation and whether educational
materials authentically reflect the diversity of human experiences. In this
context, exploring strategies for developing inclusive learning materials
becomes essential for promoting equity and belonging in educational

settings.

. Underrepresentation of BIPOC Teachers: As discussed briefly earlier in this
course, the underrepresentation of Black and Brown teachers in classrooms
across the United States has significant implications for both students and
the education system as a whole. Research summarized by the Learning
Policy Institute indicates that students from underrepresented communities
benefit greatly from having teachers who share their racial background
(Robert F. Smith, 2023). However, the aftermath of the landmark Brown v.

Board decision in 1954 exacerbated the shortage of Black teachers in
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American schools. As schools were compelled to integrate, many
institutions for Black students were shuttered, resulting in the dismissal or
forced resignation of thousands of experienced Black educators (Robert F.
Smith). Since then, the Black teacher and education leadership pipeline has
struggled to recover fully. Prior to the Brown decision, Black teachers
represented a significant portion—ranging from 35% to 50%—of public
school teachers in states with Black-only schools; however, recent data
highlighted by TIME in January 2022 reveals that only a little over 20% of
U.S. public school teachers identify as individuals from underrepresented
communities, with a mere 7% identifying as Black (as cited in Robert F.
Smith). This persistent underrepresentation underscores the urgent need
for concerted efforts to diversify the teaching workforce and address

historical inequities in education.
Addressing Systemic Racism

Addressing systemic racism necessitates comprehensive changes across systems,
laws, policies, and practices to bring about enduring and widespread effects
rather than relying on temporary or piecemeal interventions (Braveman et al.,
2022). It requires dismantling structures that perpetuate racial disparities and
disadvantage communities of color. Efforts to combat systemic racism should be
opportunistic, seizing moments of public attention and focusing on multiple
sectors and geographic areas simultaneously, from local to national levels. No
single strategy is sufficient; instead, a multifaceted approach is needed, engaging
people to participate in voting, learning, advocacy, and community organizing
(Braveman et al., 2022). It's imperative to remain vigilant over time to oppose
actions that could exacerbate systemic racism. Deepening research into systemic
racism is essential to understand its profound and lasting impacts, informing
actions and building political momentum for change. Research findings should be

utilized to educate the public and policymakers about the urgency of dismantling
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systemic racism and the benefits of creating a more equitable society for

everyone.

1.4 Conclusion

Section 1 has provided a comprehensive overview of diversity and tolerance
within educational settings, highlighting their foundational importance in fostering
inclusive learning environments. We have explored the multifaceted dimensions
of diversity, ranging from race and ethnicity to socioeconomic status and abilities,
and looked into the intrinsic connection between diversity and tolerance.
Recognizing the transformative impact of diversity and tolerance on students'
development, we have discussed their role in nurturing crucial skills such as
critical thinking, empathy, and global awareness. However, amidst the discussion
of benefits, we have also confronted the challenges and barriers that hinder the
promotion of diversity and tolerance, including implicit biases and systemic
racism. As we transition into Section 2, we will dig deeper into the topic of bias
and prejudice, exploring how these phenomena manifest within educational
settings and perpetuate inequalities. Through an examination of various examples
and their implications, we will gain a nuanced understanding of the complexities
inherent in addressing bias and prejudice to create truly inclusive environments.
Thus, Section 2 will serve as a critical continuation of our exploration, shedding
light on the intricacies of combating systemic inequalities and promoting diversity,

and tolerance within schools.
Section 1 Key Terms

Achievement Gap - The disparity in educational outcomes, typically referring to

differences in academic performance or attainment between different groups of

19



students, often based on race, ethnicity, socioeconomic status, or other

demographic factors.

BIPOC - Acronym for Black, Indigenous, People of Color, intended to center the
experiences of Black and Indigenous groups and demonstrate solidarity between

communities of color (Davidson, 2024).

Diversity - A range of human differences and social identities among individuals,
encompassing visible and invisible differences among individuals, including but
not limited to age, race, gender identity, sexual orientation, disability, and

nationality.

School-to-prison-pipeline - A systemic issue within the education system where

policies and practices disproportionately funnel students, particularly those from
marginalized communities, into the criminal justice system, perpetuating a cycle

of incarceration and disadvantage.

Systemic Racism - The pervasive and entrenched racial inequities that exist within

various systems and institutions, including education, resulting from historical and

ongoing discrimination and bias.

Tolerance - A value orientation towards difference, involving actively embracing

and respecting the diverse perspectives, beliefs, and identities of others.

Section 1 Reflection Questions

1. Reflect on your understanding of diversity and tolerance in the classroom.
How does your school currently acknowledge and embrace diverse

identities and experiences among students?

20



2. Analyze the effectiveness of your school's current diversity and inclusion
initiatives. How do these initiatives impact the experiences of students from

underrepresented backgrounds?

3. Reflect on the alighment between your school's disciplinary policies and
principles of equity and inclusion. Are there any discrepancies, and how can
they be addressed?

4. Reflect on the demographics of your school's teaching staff. How does the
diversity of the faculty impact the learning environment for students,

particularly those from underrepresented communities?

5. Consider the allocation of resources within your school, district, or area. Are
there disparities in funding or access to opportunities that
disproportionately affect certain groups of students? How can these

disparities be addressed?

6. Reflect on the historical roots of systemic racism in education and its
enduring impact on marginalized communities. How can educators

contribute to dismantling systemic racism within their spheres of influence?

Section 1 Activities

1. Student Feedback Session: Facilitate a feedback session with your students
to gather input on their experiences in the classroom. Ask specific questions
about inclusivity, diversity, and tolerance to gain insights into areas for

improvement.

2. Peer Observation and Feedback: Partner with a colleague to observe each
other's teaching practices and provide constructive feedback. Focus on

areas related to diversity, equity, and inclusion, and discuss strategies for
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enhancing inclusivity. Alternatively, record one of your own lessons and
watch it back.

. Equity Audit of Resources: Conduct an equity audit of resources and
opportunities available to students across different demographic groups.
Evaluate access to advanced coursework, extracurricular activities, support
services, and technology resources, and identify areas for equitable
distribution.

. Family Engagement Survey: Administer a survey to families to gather
feedback on their perceptions of equity and inclusivity within the school
community. Use the survey results to identify areas for improvement and

develop strategies to enhance family engagement.

. Data Analysis: Collect and analyze achievement gap data within your school
or district. Examine trends over time, identifying disparities in academic
performance among different student groups. Use this data to inform

targeted interventions and support strategies.

Section 2: Understanding Bias and Prejudice

This section will explore the intricate dynamics of bias and prejudice, exploring

their multifaceted manifestations within educational settings and society at large.

Bias and prejudice, deeply ingrained within human cognition and societal

structures, wield significant influence over individual attitudes, behaviors, and

interactions. Understanding these phenomena is essential for educators and

stakeholders committed to fostering inclusive environments and promoting social

equity. Our exploration begins by dissecting the various types of bias and

prejudice that permeate interpersonal interactions, institutional policies, and

societal norms. We will distinguish between explicit bias and implicit bias. We will
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confront prevalent forms of prejudice, recognizing their detrimental effects on
individuals and communities. Moving forward, we will unravel the complexities of
implicit biases and stereotypes, acknowledging their pervasive influence on
decision-making processes and perceptions. We will delve into the origins of
implicit biases, shaped by socialization, media representation, and cultural norms,
and explore the neuroscience underlying biased cognition. Through this
examination, we will illuminate strategies for mitigating implicit biases and

fostering more equitable interactions.

Furthermore, we will analyze the profound impact of prejudice on individuals and
communities, delving into the psychological, emotional, and social consequences
of experiencing discrimination. We will elucidate the cumulative effects of
microaggressions and everyday acts of bias on marginalized groups, highlighting
the insidious nature of stereotype threat and its ramifications for academic
achievement and self-esteem. Moreover, we will underscore the intersectional
nature of prejudice, emphasizing its disproportionate impact on marginalized

communities.

2.1 Types of Bias and Prejudice

This section will begin by dissecting the intricacies of bias, distinguishing between
explicit bias—conscious beliefs or attitudes—and implicit bias—unconscious
attitudes or stereotypes. By delving into these distinct manifestations of bias, we
aim to shed light on the nuanced ways in which prejudices shape individuals'

perceptions and behaviors, and lead to damaging actions like discrimination.

What is Bias?

Bias arises when our preconceived notions about an individual, their personal

traits, or a particular group influence our thoughts, behaviors, and interactions
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with them (Watts, 2023). These biases can manifest through language choice,
teaching methods, grading practices, and accessibility approaches, significantly
impacting students' learning experiences and their connection to school (National
Education Association [NEA], 2024). Recognizing and comprehending biases are
essential due to their profound effects. Bias can be categorized into two main
types (NEA):

e Implicit bias refers to attitudes or stereotypes that operate on an
unconscious level, affecting our understanding, actions, and decisions
involuntarily and without our awareness. These biases may shape our
perceptions and behaviors toward individuals or groups, often based on

characteristics such as race, ethnicity, age, disability, gender, or appearance.

e Explicit bias involves conscious preferences or aversions toward individuals
or groups, arising from deliberate thoughts that we can identify and
communicate with others. Unlike implicit biases, explicit biases are

consciously recognized by individuals and may be openly expressed.

These biases can lead to the development of feelings or attitudes toward others
based on various characteristics, potentially resulting in discrimination or unequal
treatment. Microaggressions, which are subtle and often unintentional
expressions of prejudice toward marginalized groups, are a manifestation of
implicit bias (NEA). These microaggressions can take the form of verbal,
behavioral, or environmental slights, communicating hostile, derogatory, or
negative viewpoints toward individuals based on their identity. Recognizing and
addressing both implicit and explicit biases are essential steps in creating inclusive

and equitable learning environments.
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What is Prejudice?

Prejudice can be defined as a negative prejudgment or opinion about someone
“simply based on that person's membership to a particular group” (Gould, 2022).
Such beliefs can be based on race, sex, gender, sexuality, disability, religion,
culture, and the list goes on. Incidents of prejudice and discrimination have
become increasingly prevalent in K-12 schools worldwide, including the United
States, over the past decade. According to a survey of 2,776 U.S. educators in
2018, more than two-thirds reported witnessing hate or bias incidents within their
schools (Killen & Rutland, 2022). However, despite the frequency of these
incidents, few were adequately addressed by school leaders or discussed in

classroom settings.
Prejudice & Discrimination

Prejudice refers to the internal cognitive and emotional biases individuals hold
toward a particular group, while discrimination is the external manifestation of
prejudice through actions or behaviors that disadvantage or harm members of the
targeted group (Mcleod, 2023). Discrimination can take various forms, including
unfair treatment, exclusion, harassment, or denial of opportunities based on
characteristics such as race, ethnicity, gender, religion, or other protected
attributes. Therefore, while prejudice represents the internal attitudes or beliefs,
discrimination involves the outward expression of these biases, resulting in
tangible negative consequences for the individuals or groups affected. This
distinction underscores the interconnectedness between prejudice and
discrimination, as biased attitudes often drive discriminatory actions, perpetuating

inequalities and injustices within society.
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Bias Vs. Prejudice

Bias and prejudice are related concepts, and bias can even lead to prejudice, but
they have distinct meanings. Bias refers to a tendency or inclination, either in
favor of or against something or someone, that influences judgment or decision-
making (Fiske, 2024). Bias can be conscious or unconscious and may result from
personal experiences, cultural upbringing, societal influences, or other factors. It
can manifest in various forms, such as favoring one option over another without
valid justification or making assumptions based on stereotypes. In essence, bias
reflects a predisposition or leaning toward certain beliefs, opinions, or actions.
Prejudice, on the other hand, involves preconceived opinions, attitudes, or
feelings held toward individuals or groups based solely on their perceived
characteristics, such as race, ethnicity, gender, religion, or socioeconomic status
(Fiske, 2024). Prejudice often involves negative stereotypes and judgments about
others that are not based on personal experience or objective assessment, but
can certainly be perpetuated by individual biases. It can lead to discriminatory
behaviors, including unfair treatment, exclusion, or hostility toward individuals or

groups perceived as different or inferior.

In summary, bias refers to a general tendency or inclination that influences
judgment, while prejudice specifically involves negative attitudes or beliefs about
particular individuals or groups based on perceived characteristics and can be
perpetuated by biases (Fiske, 2024). Bias can contribute to prejudice, as biased
judgments may reinforce or perpetuate existing stereotypes and discriminatory

behaviors.

2.2 Implicit Bias in the Classroom

Bias in education, particularly educators' implicit biases, is a critical issue with

significant implications for students' academic outcomes and overall well-being
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(Chin et al., 2020). The reason for this: Teacher expectations matter. They play a
crucial role in shaping student outcomes and achievements. In the 1960s, Harvard
Professor Robert Rosenthal conducted a study at an elementary school in San
Francisco to explore the impact of teacher expectations on student performance.
Rosenthal informed elementary school teachers that a special test could identify
which students were on the verge of experiencing significant increases in their
IQs; however, he randomly selected students to be labeled with this potential for
growth, informed the teachers which students they were, and administered
standard 1Q tests to all students at the beginning and end of the school year.
(Marcos Learning, 2024). The results of Rosenthal's study revealed a significant
correlation between teachers' expectations and student outcomes (Marcos
Learning, 2024). Rosenthal noted that when teachers anticipated greater gains in
IQ from certain students, those students indeed showed more substantial
increases in their 1Q scores. This groundbreaking study laid the foundation for
subsequent research on stereotypes in the classroom. The underlying principle of
Rosenthal's experiment underscores the importance of teacher expectations in
shaping student performance. Whether based on factors such as gender, race,
student preferences, or handwriting, any bias that leads teachers to have higher
expectations for some students and lower expectations for others is likely to
influence the outcomes accordingly (Marcos Learning). Since then, numerous
studies have delved into the impact of teacher expectations on student
achievement. In 2005, Jussim and Harber conducted a comprehensive review
spanning over three decades of research, affirming that while the original
experiment may have exaggerated its findings, teacher expectations undeniably
influence student outcomes; moreover, this influence tends to be particularly
pronounced for students belonging to stigmatized groups (Gupta & Sampat,
2021). Further, recent economic studies examining school effectiveness in the

United States have revealed that schools fostering a culture of high expectations
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for all students, regardless of background, are most successful in boosting

academic achievement, especially for marginalized students.

Impact

Teacher bias can have detrimental effects on students, influencing their
educational experiences and outcomes. Teachers' biases impact their expectations
for students, the quality of their teaching, and their classroom management
decisions (as cited in Will, 2020). Past research indicates that black students are
disproportionately less likely to be placed in gifted education classes and more
likely to face exclusionary discipline, such as detentions and suspensions,
particularly when they have white teachers. Moreover, white teachers often
harbor lower expectations for black students compared to their white
counterparts, which can contribute to disparities in high school graduation and
college enrollment rates (Will). Will (2020) highlights the correlation between
teachers' bias levels and student outcomes, emphasizing that biased perceptions,
evaluations, and treatment based on race significantly contribute to educational
disparities, particularly in disciplinary measures. Black students are often
disciplined for subjective infractions, while white students face disciplinary action
for more objective infractions, suggesting a bias in the interpretation of behavior
(Chin et al., 2020). Educators with stronger implicit biases may also be more
inclined to perceive Black students' behaviors as threatening, leading to
disproportionate disciplinary actions. Research also suggests that teachers'
negative implicit attitudes toward certain racial groups can impact their
interactions with students and families from those groups, potentially signaling a
lack of interest or confidence, hindering the development of conducive learning
relationships (Chin et al., 2020). Furthermore, educators' implicit biases may lead
to unfair evaluations of students' academic performance or potential, particularly

affecting Black students through self-fulfilling prophecies or triggering stereotype
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threat. Students are adept at perceiving teachers' expectations, and even young
children can recognize stereotypes, which can detrimentally impact their

performance and long-term learning outcomes.

2.3 Impact of Prejudice & Discrimination on Individuals and
Communities

It is crucial that teachers understand the profound impact of prejudice and
discrimination on individuals and communities, examining its psychological,
emotional, and social repercussions. Prejudice and discrimination operate at
multiple levels, with both structural and individual dimensions (Office of Disease
Prevention and Health Promotion, 2023). Structural discrimination encompasses
broader societal conditions, such as residential segregation, that systematically
limit opportunities, resources, and well-being for less privileged groups. On the
other hand, individual discrimination involves negative interactions between

individuals based on personal characteristics like race or gender.

Impact

Prejudice and discrimination have detrimental effects on children and
communities. Children and adolescents who are subjected to prejudice, social
exclusion, and discrimination, such as name-calling, bullying, and exclusion, often
experience compromised well-being and struggle academically (Killen & Rutland,
2022). Research indicates that these negative experiences can significantly impact
their psychological and emotional health, leading to lower academic achievement.
Furthermore, individuals who harbor biased attitudes toward others tend to
exhibit maladaptive stress responses and perceive greater threat during
intergroup encounters. This not only affects their own well-being but also
contributes to the perpetuation of prejudiced behaviors and attitudes within the

school environment. The experience of discrimination is particularly stressful
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during adolescence. Daily discrimination, whether it involves denied access to
services or instances of bullying or assault, increases cortisol levels—the body's
primary stress hormone (UNICEF, 2022). This can lead to various health problems,
including fatigue, headaches, anxiety, depression, and elevated blood pressure.
Discrimination's insidious nature has been categorized as a chronic source of
trauma for discriminated-against children, affecting not only their mental and
physical health but also that of their parents and broader community support
systems. On a larger scale, discrimination and exclusion exacerbate
intergenerational poverty and deprivation, pushing children from marginalized
groups into inequity by limiting their access to critical services or providing
substandard services (UNICEF, 2022). As a result, discriminated-against children
often experience poorer health, nutrition, and learning outcomes, along with a
higher likelihood of incarceration, increased fertility among adolescent girls, and
lower employment rates and earnings in adulthood. This perpetuates a cycle of
inequality, widening the gap between these children and their peers.
Discrimination and racism are not only forms of violence but also toxic stressors
that underlie health disparities (UNICEF, 2022). They hinder parents and
communities from providing the necessary support for resilience and child
development. Exposure to racial discrimination is particularly traumatic for
children of color, negatively impacting their mental and physical health, as well as
the support and functioning of parents and communities. Studies have shown that
childhood exposure to racism leads to poor mental health outcomes, such as
emotional or behavioral difficulties (UNICEF). The persistent mental health effects
of discrimination can have long-term consequences, with the accumulation of
stress over time impacting overall mental health. Internalizing negative
stereotypes can contribute to poor educational outcomes and widen gaps in
academic achievement. Addressing prejudice and discrimination is essential for

promoting the well-being and equitable development of all children.
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2.4 Conclusion

Section 2 explored the intricate dynamics of bias and prejudice, highlighting their
multifaceted manifestations within educational settings and society at large. Bias
and prejudice, deeply ingrained within human cognition and societal structures,
wield significant influence over individual attitudes, behaviors, and interactions,
making it essential for educators and stakeholders to understand these
phenomena. We explored various types of bias and prejudice, distinguishing
between explicit and implicit bias and confronting prevalent forms of prejudice.
Additionally, we unraveled the complexities of implicit biases and stereotypes,
acknowledging their pervasive influence on decision-making processes and
perceptions. Understanding bias and prejudice is foundational to creating

inclusive learning environments and promoting social equity.

Moving forward, Section 3 will discuss strategies to create inclusive learning
environments, including ways to address bias and discrimination. These strategies
encompass self-reflection, empathetic understanding, and proactive measures to
challenge biases at both individual and institutional levels. By implementing these
strategies, educators can foster dialogue, empathy, and understanding among
diverse groups, ultimately advancing social justice and promoting equitable
outcomes for all students. Through collaborative efforts and a commitment to
challenging bias and prejudice, we can strive toward creating educational

environments that embrace diversity, inclusion, and belonging for every learner.

Section 2 Key Terms

Explicit Bias - The conscious and deliberate attitudes, beliefs, or prejudices that
individuals hold about a particular group of people; these biases are typically
overt, meaning that individuals are aware of their biases and may openly express

them through actions, words, or behaviors.
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Implicit Bias - The unconscious attitudes, beliefs, or prejudices that individuals
hold about a particular group of people. Unlike explicit biases, implicit biases are
often automatic and unintentional, influencing perceptions and behaviors without

individuals being consciously aware of them.

Discrimination - The unjust or prejudicial treatment of individuals or groups based

on factors such as race, ethnicity, gender, age, religion, or sexual orientation.

Microaggression - Subtle, often unintentional, verbal or nonverbal behaviors that
convey derogatory or negative messages toward individuals based on their
membership in a marginalized group. These actions may be dismissive,
invalidating, or hostile, and they can contribute to feelings of exclusion, alienation,

and psychological harm.

Prejudice - Preconceived opinions, attitudes, or stereotypes that individuals hold
about others based on factors such as race, ethnicity, gender, religion, or
nationality. Prejudice involves making judgments about individuals or groups

without adequate knowledge or understanding.

Stereotype Threat - Occurs when individuals experience anxiety or concern about

confirming negative stereotypes associated with their social identity.

Toxic Stress - Prolonged or extreme stress that results from exposure to adverse
experiences, such as abuse, neglect, or chronic adversity, without adequate

support or buffering mechanisms.

Trauma - An emotional or psychological response to a distressing or disturbing
event, experience, or series of events. Traumatic experiences can range from
single incidents, such as accidents or violence, to ongoing situations, such as

abuse, neglect, or exposure to war or natural disasters.
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Section 2 Reflection Questions

1.

In what ways do you think implicit bias might influence your interactions
with students, colleagues, or parents? How do you strive to mitigate these

biases in your daily practice?

Consider the various forms of prejudice mentioned, such as racism, sexism,
homophobia, ableism, and religious discrimination. How do you see these
prejudices manifesting in your school community, and what steps can be

taken to address them?

Have you ever witnessed or experienced microaggressions in your
professional setting? How do these subtle forms of bias impact the
individuals involved, and what strategies can be employed to create a more

inclusive environment?

Reflect on the concept of stereotype threat. How might stereotype threat
affect students' academic performance and self-esteem in your classroom?

What strategies can educators implement to mitigate its effects?

Consider the intergenerational consequences of discrimination and
exclusion mentioned in the text. How can educators disrupt this cycle of

inequality and promote social equity within their communities?

Reflect on a student who exhibits challenging behavior as a result of trauma
or adverse experiences. How do you approach behavior management and

discipline for this student with sensitivity and understanding?

Section 2 Activities

1.

Implicit Bias Self-Assessment: Take an online implicit bias test to assess

your own implicit biases related to race, gender, or other identity factors.
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Reflect on the results and consider how you can work to mitigate these

biases in your teaching.

2. Peer Observation and Feedback: Arrange for a peer teacher to observe
your classroom instruction and provide feedback on any potential biases in
your instruction, lesson content, materials used or other areas for
improvement. Collaborate on strategies for addressing bias and promoting

inclusivity.

3. Bias Incident Response Protocol: Develop a protocol for responding to bias
incidents or discrimination within your school community. Outline steps for
reporting, investigation, and intervention to ensure a swift and effective
response. If your school already has one, analyze it for effectiveness,

identifying areas of improvement.

4. Inclusive Language Guide: Develop a guidebook or reference document
outlining guidelines for using inclusive and bias-free language in your
classroom communications and interactions. Distribute copies to colleagues

and incorporate into professional development.

Section 3: Creating Inclusive Learning Environments

In this section, we will explore strategies and practices aimed at creating inclusive
learning environments that honor the diversity and unique identities of all
students. First, we will discuss strategies for addressing bias in the classroom,
including reflective practices, meaningful ongoing efforts, data analysis, increasing
exposure to diversity, and the importance of avoiding "colorblindness." Then, we
will delve into the importance of inclusive curriculum and instructional strategies,
emphasizing the incorporation of culturally responsive materials and the

principles of universal design for learning (UDL). Lastly, we will highlight the
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significance of student voice and agency in fostering inclusive school
environments, discussing strategies to maximize student input and engagement in
decision-making processes. Through these discussions, we aim to empower

educators to promote equity and belonging in educational settings.

3.1 Strategies for Addressing Bias

To address biases in the classroom, it's crucial for teachers to first increase their
awareness of their own personal biases, thoughts, and feelings. This heightened
awareness allows educators to recognize when biases may be influencing their
perceptions and interactions with students. Once awareness is established,
teachers can implement behavior changes aimed at viewing all students as
individuals rather than categorizing them based on stereotypes or assumptions.

Here are some strategies that educators can employ to address implicit biases:

Reflective Practices

Engaging in reflective practice and addressing personal biases play a crucial role in
addressing bias in classrooms (Watts, 2023). The first step in this process is to
honestly acknowledge the biases that educators may carry, which can often be
uncomfortable. By reflecting on your own thoughts and actions, you can identify
areas where educational bias may be present. For instance, educators can
consider whether their language is always inclusive (e.g. addressing the class as
“boys and girls,” without considering nonbinary genders), whether they apply
rewards and sanctions equitably, if they have lower expectations for certain
learners, or if their questioning allows everyone to contribute. Reflective practice
encourages educators to examine past experiences with families or siblings that
may influence their perceptions of students. Through reflection, teachers can
identify and challenge their own biases, paving the way for more equitable and

inclusive classroom practices (Watts, 2023). By actively considering these
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guestions and reflecting on their teaching methods, educators can work toward
creating a learning environment that is fair and supportive for all students,
regardless of their backgrounds or identities. Reflective practice thus becomes an
essential tool in addressing unintentional educational bias and fostering effective

teaching practices.

Meaningful Ongoing Efforts

Although many schools still take part, research indicates that stand-alone anti-bias
training may not lead to long-term changes in behavior (Sparks, 2020). However,
alternative approaches have been suggested to avoid common pitfalls and allow
teachers to engage in more meaningful efforts. Rather than providing anti-bias
training as a one-time professional development session, integrating such training
into a comprehensive diversity plan involving teachers and other school staff in
reviewing policies, practices, and structures that may perpetuate bias is
recommended (Sparks). Additionally, instead of setting generic goals for anti-bias
training, it is advised to establish specific objectives tailored to the school's needs
and identified areas for improvement. Recognizing the discomfort that often
accompanies discussions about race and bias, providing participants with tools to
manage their emotions while accepting feedback is essential (Sparks, 2020).
Moreover, rather than offering a detailed checklist of recommendations, focusing
on a few clear strategies for addressing bias, along with practical examples
tailored to different groups within the school, such as math teachers or guidance
counselors, is more effective. Lastly, rather than measuring the success of training
solely based on participation rates or end-of-training surveys, it is suggested to
connect training evaluations to broader diversity goals, such as increasing the
representation of students of color in advanced courses or reducing disciplinary
disparities (Sparks). By adopting these meaningful activities, schools can work

toward eliminating bias and fostering a more inclusive learning environment.
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Data Analysis

Data analysis plays a crucial role in identifying inequities within schools. School
leaders and teachers should collaborate to examine various school data sets to
pinpoint where disparities exist. This includes analyzing metrics such as test
scores, attendance rates, disciplinary records, enrollment in advanced courses,
and dropout rates (Will, 2020). Additionally, delving into student records allows
educators to trace the origins of issues and assess the effectiveness of
interventions that have been implemented. Furthermore, classroom observations
conducted through a race and gender lens offer valuable insights. By scrutinizing
teacher-student interactions, educators can identify patterns such as which
students are being called on and who is experiencing disciplinary actions (Will).
This holistic approach to data analysis provides a comprehensive understanding of
racial discrepancies within the school environment, enabling educators to
implement targeted interventions and create a more equitable learning

environment.

Increase Exposure to Diversity

Increasing exposure to diversity is a crucial strategy for educators to address their
own biases (National Education Association [NEA], 2024). By spending time with
people who are different from them, both within and outside of their learning
environments, teachers can broaden their perspectives and become more
inclusive. Engaging with individuals from diverse backgrounds allows educators to
challenge and counter any stereotypes they might hold by fostering empathy,
understanding, and appreciation for the experiences and perspectives of others.
This increased exposure not only helps educators recognize and confront their
biases but also promotes a more inclusive and equitable learning environment

where all students feel valued and respected.
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Avoid Well-Intentioned “Blindness”

Smith and Pham (2024) emphasize the importance of avoiding "colorblindness" as
a strategy for addressing personal bias. They caution against the mindset of
claiming not to see color or race, as this approach ignores potential issues and
implies that no changes are needed. Further, it can undermine an individual’s
personal experiences. Instead, they advocate for adopting a more flexible mindset
that acknowledges the possibility of bias and encourages proactive thinking about
how to address it. By recognizing and addressing bias, teachers can create a more
inclusive learning environment where students feel valued and respected
regardless of their cultural or racial background. This approach not only enhances
students' sense of belonging but also promotes a culture of respect and

acceptance within the classroom.

3.2 Inclusive Curriculum and Instructional Strategies

Inclusive curriculum and instructional strategies play a pivotal role in fostering
diverse and equitable learning environments where all students feel valued and
empowered. Inclusive curriculum ensures that students from various backgrounds
see themselves reflected in their learning materials and are exposed to diverse
perspectives, experiences, and voices. Additionally, employing inclusive
instructional strategies allows educators to cater to the diverse learning needs and
abilities of their students, promoting engagement and academic success for all.
Throughout this section, we will explore the importance of inclusive curriculum
and instructional strategies and discuss effective approaches for their

implementation in educational settings.
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Inclusive & Culturally Responsive Materials: Windows and Mirrors

Inclusive learning material is a cornerstone of culturally responsive education,
offering students both “mirrors,” reflecting their own cultural identities and
“windows,” into the diverse experiences of others (Armstrong, 2021). The idea
that classroom materials should serve as mirrors and windows was first
introduced by educator Emily Styles in 1988, and then expanded to “windows,
mirrors, and sliding glass doors,” by children’s literature researcher Rudine Sims
Bishop in 1990 (Strobbe, 2021). Bishop said that books should be “windows into
the realities of others, not just imaginary worlds, and books can be mirrors that
reflect the lives of readers. Sliding glass doors refers to how readers can walk into
a story and become part of the world created by the author - readers become
fully immersed in another experience” (as cited in Strobbe). Examining both books
and curriculum materials using the framework of windows, mirrors, and sliding
glass doors places emphasis on diversity, celebrates numerous cultures, and

encourages empathy.
Importance of Inclusive & Culturally Responsive Materials

Culturally responsive materials not only enhance student engagement but also
contribute to academic achievement and language development (Armstrong,
2022). By incorporating culturally relevant materials, students become more
engaged with the classroom content, leading to increased participation and better
academic performance throughout the school year (Armstrong). This approach is
especially effective when teachers begin lessons with materials that reflect
students' backgrounds (mirrors) before introducing materials that offer new
perspectives (windows). Moreover, these materials play a pivotal role in shaping
students' perceptions of societal norms, attitudes, and values associated with
various social identity markers, such as race, ethnicity, and gender. By

incorporating both mirrors and windows into educational materials, educators
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create a more inclusive and enriching learning environment that celebrates
diversity and promotes empathy and understanding among students. Students
often relate to characters in stories or texts because they see aspects of their own
lives reflected in them (Armstrong, 2022). This connection can be due to
similarities in circumstances, experiences, personalities, hobbies, backgrounds, or
social identities like race, ethnicity, and gender. When students encounter
materials that resonate with their own experiences and identities, they tend to be
more actively involved in their learning, displaying greater engagement by asking
guestions and completing assignments with enthusiasm. Research also suggests
that when teachers tailor lessons and activities to reflect students' experiences,
interests, identities, and cultures, previously disengaged students are more likely
to respond positively (Armstrong, 2022). By contextualizing learning materials in
this way, students can form personal connections to the content, which in turn
motivates them to invest more time and effort into producing high-quality
assignments. Furthermore, culturally responsive education materials serve as
bridges between students' own backgrounds and the traditional texts and
materials included in the curriculum. This approach, as noted in Armstrong (2022),
allows students to identify with characters and circumstances, facilitating a
smoother transition to more canonical texts. By incorporating materials that
resonate with students' experiences, educators not only make the content more
accessible but also expose students to new ideas and perspectives. This exposure
helps to broaden students' horizons, develop their confidence as learners, and
enable them to appreciate the relevance of characters and experiences that may

differ from their own daily circumstances.

The importance of diverse learning materials is further underscored by student
preferences. High school students express a desire to see their cultures and
experiences reflected in learning materials but also express an interest in learning

about people with different circumstances, perspectives, and cultures (Armstrong,
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2022). This indicates that incorporating a variety of perspectives and experiences
into the curriculum not only supports students' sense of identity and belonging
but also fosters empathy, understanding, and appreciation for diversity. The
windows, mirrors, and sliding glass doors approach acknowledges the significance
of representation in educational materials, not only for fostering engagement and

learning but also for shaping students' understanding of themselves and society.

Inclusive Instructional Strategies

Inclusive pedagogy is essential for creating accessible and diverse learning
experiences for all students. Inclusive pedagogy is a student-centered teaching
approach, acknowledging and embracing the diverse social identities and
backgrounds that students bring to the learning environment (Iturbe-LaGrave,
2020). It emphasizes creating an atmosphere where all students feel valued and
empowered to participate fully in their education, regardless of their individual
characteristics or circumstances. This approach involves recognizing the
intersecting aspects of students' identities and personalities and incorporating
strategies to support their diverse needs and perspectives. Inclusive pedagogy
involves offering multiple, diverse, and active avenues for students to know,
engage with, and contribute to the learning process (CNDLS, 2024). This approach
recognizes the diverse assets and experiences that students bring to the
classroom and aims to create a supportive environment where all students can
succeed. By intentionally designing assignments and activities that allow students
to apply their unique assets and draw upon their diverse experiences and ways of
knowing, educators not only set students up for success but also foster a rich and
inclusive learning environment. Incorporating Universal Design for Learning (UDL)
principles is a key component of inclusive pedagogy, and will be discussed in
depth below. This involves intentionally providing multiple means for students to

access and demonstrate mastery of course content, as well as multiple means for
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them to engage in and contribute to classes (CNDLS, 2024). By offering new forms
of expression, educators invite new kinds of learning opportunities. Furthermore,
inclusive pedagogy involves creating various opportunities for students to connect
their prior knowledge and experiences to new learning. Research has shown that
students respond positively to the chance to express their knowledge in diverse
ways (CNDLS, 2024). They feel more in control of their learning process,
empowered to make personal choices, and experience reduced stress and
increased success as a result (CNDLS). Therefore, embracing inclusive pedagogy
not only benefits individual students but also contributes to a more equitable and

effective educational experience for all.
Inclusive Pedagogy Strategies

Universal Design for Learning (UDL). Universal Design for Learning (UDL) is a
“framework to improve and optimize teaching and learning for all people based
on scientific insights into how humans learn” (CAST, 2024). Essentially, the goal of
UDL is to employ diverse teaching approaches, eliminating obstacles to learning,
and providing every student with equitable chances for success. At the heart of
UDL lies a set of fundamental beliefs that guide practitioners in their approach to

teaching and learning (Novak, 2021):

1. Recognition of variability: UDL practitioners understand that diversity
among students is the norm, not the exception. This means that students
may require different methods of learning, varying materials, and diverse
ways of demonstrating their understanding to achieve common learning

objectives.

2. Firm goals with flexible means: Despite the recognition of learner diversity,
UDL practitioners firmly believe that all students can strive toward the same

learning objectives and academic standards. By providing appropriate
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challenges and support, students can progress toward these goals, utilizing

flexible means tailored to their individual needs.

3. Cultivation of expert learners: UDL emphasizes the potential for all
students to become proficient, self-directed learners. By removing barriers
to learning and offering opportunities for students to personalize their
learning experiences, UDL aims to empower students to become experts in

their own learning journey.

Learner variability encompasses the diverse mix of skills, interests, needs, and
preferences present in every classroom (Novak). Therefore, teachers must
proactively plan for this diversity rather than assuming a standard or "typical"
student and then making adjustments for variability. Firm goals with flexibility
means that lessons should have clear objectives, and students must understand
what they are working toward; however, the methods and materials used to
achieve these goals can be adapted to suit the diverse needs of learners (Novak).
Lastly, fostering expert learners entails providing students with appropriate
challenges and support to help them progress toward shared goals and grade-

level standards.

Principles of UDL. In order for a lesson to truly reflect UDL principles, it must
include the following: 1) multiple means of engagement, 2) multiple means of

representation, and 3) multiple means of action and expression (CAST, 2018).

Engagement: Providing multiple means of engagement emphasizes the
importance of offering a range of options to capture learners' interest and foster
their commitment to learning (Novak, 2021). It focuses on the underlying
motivation and attitude toward learning, emphasizing the "why" behind students'
engagement (The IRIS Center, 2023). In line with this principle, educators
anticipate and plan for various methods to integrate students' interests, foster

their dedication, and cultivate self-regulation during the learning process. Since no
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single method of engagement will suit every learner, it becomes imperative to
provide a variety of choices. These options serve to pique learners' curiosity, ignite
their enthusiasm, and encourage them to invest themselves in the learning

process. Some examples of multiple means of engagement include (IRIS Center):
¢ Allowing students to select their own assignment or project topics
o Personalized learning paths
o Hyperdocs
e Integrating real-world activities that mirror authentic situations

e Offering various examples to relate new material to students' personal

backgrounds and experiences
e Facilitating peer collaboration and interaction during lessons
e Offering feedback that highlights both effort and progress made by students

Representation: The representation principle emphasizes the importance of
presenting educational content in multiple formats to ensure accessibility for all
students, and focusing on the "what" of learning (IRIS Center, 2023). This is crucial
because individuals have varied ways of perceiving and comprehending
information (CAST, 2018). Learners with sensory disabilities, learning disabilities,
or language and cultural differences may require different approaches to engage
with the material effectively. Moreover, not all learners possess the same
background knowledge, experiences, or language proficiency (Novak, 2021).
When educational content is delivered solely through one mode, such as a
lecture, video, or reading, it fails to account for the diversity of student needs and
preferences.While the concept of learning styles has limited validity, research
indicates that utilizing multiple representations of content enhances learning and

transfer of knowledge (CAST). By providing various formats, students can establish
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connections both within and across concepts, facilitating deeper comprehension
and retention. Some examples of multiple means of representation include (IRIS

Center):

e Offering alternatives to text-based materials, such as images, videos,

interactive media, or simulations.
e Providing video captions to aid in understanding visual content.

e Incorporating hyperlinks to definitions for new vocabulary encountered in

text.

e Utilizing text-to-speech software when decoding text is not the primary

focus of instruction.

e Supplying graphic organizers to assist students in processing and organizing

information effectively.

Action and Expression: The third principle revolves around the methods by which

students engage in and demonstrate their learning—the "how" of learning (IRIS
Center, 2023). When incorporating this principle, educators devise multiple
avenues for students to physically interact with learning materials, articulate their
thoughts and comprehension, and employ executive functions. Here are examples

of implementing multiple means of action and expression (IRIS Center):

e Offering alternative methods for physical interaction or response through

the use of technology tools, such as keyboards or touch screens.

¢ Providing a range of task-specific tools, both physical and virtual, like

manipulatives or calculators, to support various learning tasks.

e Allowing students to choose from a variety of media options for expressing
their ideas, including text, speech, comics, music, visual art, digital art, or

video.
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o Choice boards
o Podcasts
o Vlogs

e Developing checklists or planning templates to assist students in organizing

their thoughts and guiding their project work.

Establishing Classroom Guidelines with Students. Establishing classroom
guidelines with students provides an opportunity to develop shared expectations
and collective buy-in to norms of participation and engagement in the classroom
(CNDLS, 2024). By involving students in the creation of these guidelines, educators
foster a sense of ownership and accountability among learners, which can

contribute significantly to student learning and overall classroom dynamics.

Furthermore, classroom guidelines play a crucial role in equipping students with
the necessary skills to navigate challenging conversations and conflicts
constructively (CNDLS, 2024). Establishing clear expectations helps students
develop the skills for engaging in difficult discussions and turning these moments
into teachable opportunities. Guidelines serve as a framework for promoting
respectful communication, active listening, and empathy, thereby fostering a

supportive learning environment conducive to academic growth.

In addition to managing conflicts, classroom guidelines also provide an
opportunity for teachers to model and reinforce the value of constructive
disagreement and academic dialogue (CNDLS, 2024). By openly discussing and
adhering to these guidelines, educators demonstrate the importance of respectful
discourse and critical engagement in tackling complex issues. This not only
cultivates a culture of intellectual curiosity and academic rigor but also prepares

students for meaningful participation in broader societal dialogues.

Inclusive Classroom Practices
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In addition to instructional strategies and curriculum that promote tolerance,
diversity, and inclusiveness, simple classroom practices play a crucial role in
fostering an inclusive learning environment. Basic actions, such as taking the time
to learn and correctly pronounce student names (explicitly asking for correct
pronunciation is appropriate), acknowledging and respecting students' preferred
gender pronouns, and refraining from making assumptions about students' family
structures or living situations, can have a profound impact on students' sense of
belonging and acceptance in the classroom. In terms of not making assumptions
about students’ family structures, that means not assuming that a child lives with
their mom or dad; oftentimes, teachers innocently say, “Please have Mom or Dad
sign this,” which can be upsetting for children who do not live with their moms or
dads. An alternative would be referring to a student’s “adult” or “grown-up.”
Being cognizant of cultural celebrations and holidays is essential for creating an
environment that respects students' religious and cultural beliefs. For instance,
during Ramadan, when Muslim students fast from dawn to sunset, educators
should consider scheduling exams, tests, or school celebrations outside of fasting
hours, or at a later date, to accommodate these students (Wong, 2024). Similarly,
planning school or classroom celebrations on holidays like Passover, during which
Jewish children adhere to specific food restrictions, can be insensitive and exclude
certain students from participating fully. Ramadan and Passover are just two
examples, but the main point is the importance of being culturally sensitive. By
recognizing and honoring the diversity of religious and cultural practices within
the school community, educators demonstrate empathy and respect for their
students' identities and traditions. Moreover, such considerations promote a
sense of belonging and inclusion among students, fostering a school environment

where everyone feels valued and respected.

By demonstrating respect for students' identities and backgrounds through these

everyday practices, educators create a safe and welcoming space where all
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students feel valued and respected. These small yet significant gestures contribute
to building trust and rapport between teachers and students, ultimately laying the

foundation for a more inclusive and equitable learning community.

3.3 Importance of Student Voice and Agency

In fostering inclusive school environments, it's imperative to recognize the pivotal
role of student voice and agency. By empowering students to actively engage in
decision-making processes and advocate for their needs and interests, schools
strengthen diversity and tolerance. Incorporating student voice involves actively
seeking and valuing the perspectives of the learners in the school. Establishing a
culture where students feel that their opinions are not only welcomed but also

heard and considered can yield numerous advantages.

Strategies to Maximize Student Voice and Agency

Maximizing student voice and agency in school settings involves adhering to key

principles to ensure the effectiveness of any strategy (Watts, 2023b):

e Be purposeful: Clearly define the objectives of the strategy used to gain
student input. Whether gathering views on specific aspects of school life,
evaluating policies, consulting on curriculum design, allocating budgets, or
seeking feedback on learning, clarity of purpose for student input is

essential.

e Be committed: Avoid treating student voice as a mere formality or one-off
event. Genuine commitment from all stakeholders is crucial for truly

listening to students and taking meaningful action based on their input.

e Be transparent: Communicate how student voice is being engaged with and

utilized through policies and regular updates. This transparency ensures
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that the entire school community, including staff, students, parents, and
other stakeholders can understand and appreciate the impact of student

input.

e Be strategic: Plan, schedule, and allocate resources for gathering student
voice systematically. Strategic planning ensures that opportunities for

student input are maximized and become ingrained in the school culture.

e Be inclusive: Adapt strategies to ensure that every student has the
opportunity to be heard. Employ a variety of methods that cater to the
diverse ages, needs, and preferences of students, thereby fostering

inclusivity and equity in the process.

By adhering to these principles, schools can effectively harness the power of
student voice and agency to drive positive change and enhance the overall

educational experience for all students.

Benefits of Using Student Voice

Watts (2023b) emphasizes the invaluable benefits of incorporating student voice
in schools, highlighting its potential to positively impact various aspects of the

educational experience:

¢ Improving Teaching and Learning: Actively soliciting and responding to
student voice encourages learners to reflect on their own learning
experiences. This process not only enhances students' metacognitive skills
but also provides valuable insights for teaching staff and management to

assess the effectiveness of curriculum planning and delivery.

e Making Schools a Safe Space: Student input is essential for evaluating the
efficacy of safety procedures within schools. While having the correct

policies in place is crucial, understanding students' perceptions of safety
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and their confidence in accessing support is equally important for ensuring

effective safeguarding practices.

¢ Modeling Respectful Relationships: Demonstrating a genuine commitment
to student voice reinforces the value placed on students within the school
community. By involving students in decision-making processes, schools
cultivate an environment where effective relationships between students

and other members of the school community can flourish.

e Creating an Inclusive Culture: Student voice strategies foster inclusivity by
providing a platform for all students to express their views and feel valued
within the school community. Inclusive schools prioritize ensuring that all

students feel represented, respected, and heard.

¢ Maximizing the Effectiveness of Policies: Involving students in the policy-
making process enhances the relevance and accessibility of school policies.
By inviting student input, schools can ensure that policies are not only
comprehensible to students but also address their needs and concerns
effectively. For example, engaging students in the creation of "child-
friendly" versions of key policies enhances their understanding and

ownership of school rules and expectations.

Incorporating student voice into decision-making processes and policy
development not only empowers students but also enriches the overall school
environment, contributing to enhanced teaching and learning outcomes, effective

safeguarding practices, and the cultivation of a culture of inclusivity and respect.

Ways to Incorporate Student Voice and Agency

To maximize effectiveness, it's important to employ a variety of strategies tailored
to the specific needs and preferences of students. Below are some effective ways
to invite student voice (Watts, 2023b):
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e Student Councils: Establishing a student council allows students to
represent their peers and voice their opinions on various school matters.
Through regular meetings and discussions, school councils provide a
platform for students to address issues, propose ideas, and contribute to

decision-making processes.

e Student Committees: In addition to school councils, setting up specific
groups focused on particular areas of interest or concern can further
amplify student voice. These committees, such as eco-friendly groups,
LGBTQ+ student groups, playground buddies, or anti-bullying committees,
enable students to address specific issues and advocate for change within

their school community.

e Suggestion Boxes: For students who may not feel comfortable speaking in
groups or taking on representative roles, suggestion boxes or online
submission forms provide an alternative way to share their thoughts, ideas,

and questions anonymously.

e Student Surveys: Conducting regular student surveys offers a broad insight
into students' perspectives and experiences. These surveys, whether online
or paper-based, allow students to provide feedback on various aspects of

school life, from teaching and learning to social interactions and wellbeing.

e Regular Check-Ins: Organizing informal chat sessions with school leaders or
staff members provides students with opportunities to give feedback on
their learning experiences. These regular check-ins help build relationships,
monitor student perceptions, and foster metacognitive skills in a supportive

and inclusive environment.

By employing a combination of these strategies and actively seeking student

input, schools can create a culture where student voice is valued, respected, and
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integrated into decision-making processes, ultimately leading to a more engaging

and inclusive educational experience for all students.

3.4 Conclusion

Creating inclusive learning environments is a multifaceted endeavor that requires
deliberate efforts and ongoing commitment from educators, administrators, and
stakeholders. Throughout this section, we have explored strategies and practices
aimed at fostering environments that honor the diversity and unique identities of

all students.

First and foremost, we discussed strategies for addressing bias in the classroom,
emphasizing the importance of reflective practices, meaningful ongoing efforts,
data analysis, increasing exposure to diversity, and avoiding the trap of
"colorblindness." By acknowledging and addressing biases, educators can create
equitable and inclusive classroom environments where all students feel valued
and respected. Next, we delved into the significance of inclusive curriculum and
instructional strategies, highlighting the incorporation of culturally responsive
materials and the principles of universal design for learning (UDL). By providing
students with materials that reflect their identities and experiences, and
implementing instructional strategies that cater to diverse learning needs,
educators can create engaging and empowering learning experiences for all
students. Lastly, we underscored the importance of student voice and agency in
fostering inclusive school environments. By actively involving students in decision-
making processes and providing platforms for their input, schools can empower
students to advocate for their needs and contribute to a culture of inclusivity and

respect.

By implementing these strategies and practices, educators can cultivate learning

environments where diversity is celebrated, equity is prioritized, and all students
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have the opportunity to thrive. Through our collective efforts, we can continue to
promote equity and belonging in educational settings, ensuring that every student

feels valued, supported, and empowered to succeed.

Section 3 Key Terms

Bias - Preconceived notions or prejudices that influence one's perception,
attitudes, and behaviors toward individuals or groups based on characteristics

such as race, gender, ethnicity, or socioeconomic status.

Culturally Responsive Education - An approach to teaching and learning that

recognizes and values students' cultural backgrounds, experiences, and identities,
incorporating diverse perspectives into the curriculum to promote engagement,

equity, and academic success.

Inclusive Curriculum - Educational materials, resources, and instructional practices

that reflect and respect the diversity of students' backgrounds, experiences, and

identities, promoting equity, representation, and cultural responsiveness.

Inclusive Pedagogy / Instructional Strategies - Teaching methods and approaches

that accommodate diverse learning needs, styles, and preferences, ensuring that
all students have equitable access to learning opportunities and can actively

participate in the classroom.

Reflective Practice - A systematic process of self-reflection and critical inquiry used

by educators to examine their beliefs, assumptions, and teaching practices, with
the goal of improving instructional effectiveness and promoting professional

growth.

Student Voice - The perspectives, opinions, and input of students regarding their

educational experiences, needs, and preferences, valued and integrated into

decision-making processes within schools and classrooms.
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Universal Design for Learning (UDL) - A framework for designing flexible and

accessible learning environments and instructional materials that accommodate
diverse learner needs, preferences, and abilities, promoting engagement,

participation, and success for all students.

Section 3 Reflection Questions

1. How do you currently analyze data to identify inequities within your school
or classroom? What steps could you take to collaborate with colleagues and

school leaders to address these disparities effectively?

2. Reflect on your exposure to diversity within and outside of your learning
environment. How has engaging with individuals from diverse backgrounds

influenced your perspectives and teaching practices?

3. Consider the importance of an inclusive curriculum in fostering diverse and
equitable learning environments. How do you currently incorporate
culturally responsive materials into your teaching, and what challenges do

you face in doing so?

4. Reflect on the impact of mirrors and windows in educational materials. How
do you ensure that your curriculum reflects the diverse experiences and

identities of your students?

5. How do you currently implement inclusive instructional strategies to
accommodate the diverse learning needs and abilities of your students?
What opportunities do you see for further incorporating UDL principles into

your teaching?

6. Reflect on your experiences with establishing classroom guidelines with
students. How do you involve students in creating shared expectations, and

how do these guidelines contribute to a supportive learning environment?
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7. Consider the importance of simple classroom practices in fostering
inclusivity. How do you currently demonstrate respect for students'

identities and backgrounds in your everyday interactions?

8. Consider the benefits of using student voice in school decision-making
processes. How might involving students in policy development enhance

the relevance and effectiveness of school policies?

9. How do you incorporate student feedback into your teaching practice?
Reflect on a time when student input led to positive changes in your

classroom.

Section 3 Activities

1. Curriculum Review for Diversity and Inclusion: Review your curriculum
materials to ensure they reflect diverse perspectives and experiences.
Identify gaps and develop strategies for incorporating more inclusive

content into your teaching.

2. Classroom Norms Co-Creation: Involve students in co-creating classroom
norms and expectations that promote respect, empathy, and inclusivity.
Facilitate discussions on how to address bias and discrimination when it

arises.

3. Culturally Responsive Resource Creation: Create a bank of culturally
responsive teaching materials, including lesson plans, activities, and reading
materials, that reflect the diversity of your students' backgrounds and
identities.

4. UDL Lesson Plan Revision: Select an existing lesson plan and revise it to
incorporate principles of Universal Design for Learning (UDL). Consider how

you can provide multiple means of engagement, representation, and
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action/expression to meet the diverse needs of your students. Alternatively,

create a lesson for an upcoming unit using UDL principles.

. Community Resource Mapping: Identify local community resources and
organizations that can support your efforts to create inclusive learning
environments. Explore opportunities for collaboration and partnership to
enrich your curriculum and engage students in meaningful learning

experiences.

. Hyperdoc Creation: Develop a hyperdoc for an upcoming unit or topic that
allows students to take charge of their own learning. Incorporate various
resources, activities, and opportunities for student choice and exploration.
Consider how the hyperdoc can scaffold learning and promote student

agency and autonomy.

. Student Voice Integration: Develop strategies for integrating student voice
into decision-making processes at the classroom and school levels. Create
opportunities for students to provide feedback and contribute to

discussions about curriculum, policies, and school culture.

. Choice Board Design: Design a choice board to provide students with
options for demonstrating their understanding and mastery of key concepts
in an upcoming unit. Include a variety of activities, tasks, and assessment
methods to accommodate diverse learning styles and preferences.
Encourage students to select activities that align with their strengths and

interests.

. Inclusive Classroom Practices Audit: Create a checklist of simple classroom
practices that contribute to inclusiveness, such as pronouncing student
names correctly, using correct pronouns, acknowledging family dynamics,

and being mindful of cultural holidays. Conduct an audit of your classroom
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environment, observing your interactions with students and the language
you use. Identify areas where you excel in promoting inclusiveness and
areas where improvement is needed. Develop an action plan for
implementing or enhancing inclusive practices in your classroom, setting

specific goals and timelines for improvement.

Conclusion

This course has been a transformative journey, equipping educators with the
knowledge, skills, and strategies needed to create inclusive and equitable learning
environments, promoting tolerance and celebrating diversity. Throughout this
course, participants have explored fundamental concepts, practical tools, and
evidence-based approaches aimed at promoting tolerance, diversity, equity, and

inclusion in schools.

From understanding the interconnectedness of diversity and tolerance to
exploring strategies for addressing bias and promoting inclusivity, educators have
emerged as champions of diversity in their classrooms and beyond. By recognizing
the significance of diversity and tolerance in the educational context, participants
have gained insights into the role of schools in preparing students for success in a

multicultural world.

In exploring the complex dynamics of bias and prejudice, educators have
uncovered implicit biases and stereotypes that shape perceptions and behaviors.
They have also gained a deeper understanding of the manifestations and impact
of bias on individuals and communities, paving the way for meaningful change.
Moreover, participants have explored practical tools, policies, and instructional
strategies to create inclusive learning environments. They have seen that by
addressing bias and promoting inclusivity, they can embrace their role in

validating students' identities and experiences, fostering environments where all
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students feel valued and respected. In addition, educators have explored ways to
empower students as agents of change in promoting diversity and tolerance. By
learning about student-led initiatives and platforms for dialogue and discussion,
educators have fostered environments where students feel empowered to

advocate for social justice and equity.

As this course concludes, educators emerge equipped with the knowledge, skills,
and strategies to champion diversity, equity, and inclusion in their schools. By
fostering a more tolerant and inclusive school environment, educators are shaping
the next generation of global citizens who embrace diversity and celebrate
differences. Together, we can create schools where all students feel valued,

respected, and empowered to succeed.

Classroom Example

Mr. Star, a dedicated high school English teacher, found himself grappling with a
challenge that many educators face in today's diverse classrooms: addressing
biases and fostering inclusivity. Despite his best intentions, Mr. Star realized that
his teaching practices may unintentionally perpetuate biases and hinder the
creation of a truly inclusive learning environment. One instance where Mr. Star
noticed potential biases in his teaching was during classroom discussions. While
facilitating literary analyses, he observed that he tended to call on certain
students more frequently than others, inadvertently prioritizing those who were
more outspoken or shared similar cultural backgrounds. This realization prompted
Mr. Star to reflect on the impact of his actions on students who may feel
marginalized or overlooked in the classroom. Additionally, Mr. Star noticed a lack
of diversity in the literature he assigned to his students. Upon closer examination,
he realized that most of the texts he selected primarily featured characters from

mainstream, Western backgrounds, neglecting to represent the rich diversity of
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cultures and experiences present in his classroom. This oversight limited
opportunities for students from underrepresented backgrounds to see themselves
reflected in the curriculum and hindered their engagement with the material.
Moreover, Mr. Star acknowledged that his instructional strategies inadvertently
favored certain learning styles over others. He tended to rely heavily on traditional
lecture formats and written assessments, which may not have been accessible or
conducive to learning for all students, particularly those with diverse learning
needs or preferences. This realization prompted Mr. Star to reconsider his
approach to teaching and explore alternative methods that would better
accommodate the diverse ways in which his students learn and engage with

content.
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Introduction

"Encouraging and Supporting Newcomer Students" is designed to equip educators
with the knowledge, strategies, and tools necessary to effectively support
students who have recently arrived in the United States from other countries.
Over the past decade, there has been a notable and steady increase in the
number of newcomer students arriving in America, many of whom possess little
to no English language proficiency and carry the burden of trauma from their
homelands. This demographic shift presents new and pressing challenges for
educators. It underscores the importance of equipping teachers with the skills and
understanding required to facilitate the seamless integration of newcomer
students into the educational system and to provide them with the support they
need to thrive academically and emotionally. In this course; we will not only
address these challenges but also explore practical solutions and best practices
that will empower you to make a meaningful difference in the lives of these

students.

As we explore the multifaceted aspects of working with newcomer students, we
will examine various topics, including cultural competence, language acquisition,
trauma-informed education, family engagement, differentiated instruction,
community resources, and creating an inclusive classroom environment. By the
end of this course, you will gain valuable insights and practical skills that will
empower you to create a supportive and nurturing environment for newcomer
students, fostering their academic growth and overall integration into their new

educational settings.

In section 1, we will lay the foundation for our understanding of newcomer
students. We will explore the characteristics and backgrounds of newcomer
students, gaining insight into their diverse experiences and backgrounds.

Additionally, we will examine statistics on the prevalence of newcomer students in



United States schools, allowing you to grasp the scope and significance of this
student population. Furthermore, we will explore the unique challenges they face,
including language barriers, cultural adjustment, trauma, and navigating the

education system.

Cultural competence is a critical component of effectively supporting newcomer
students. In section 2, we will explore inclusive school practices, namely cultural
competence in education and trauma-informed practices. You will learn strategies
for fostering cultural responsiveness in the classroom, building positive
relationships with newcomer students and their families, and addressing
stereotypes and biases. We will also delve into the concept of culturally
responsive teaching practices, ensuring that you can create an inclusive learning

environment that values and respects diverse cultures.

Understanding and addressing trauma is essential when working with newcomer
students who may have experienced hardships in their home countries. In the
final part of section 2, we will explore the types of trauma experienced by
newcomer students and examine the impact of trauma on their learning and
behavior. You will discover how to implement trauma-informed practices,
including creating a safe and supportive classroom environment and taking an

asset-based approach with students.

Engaging newcomer students' families and connecting with community resources
are key components of effective support. In section 3, we will explore strategies
for building partnerships with parents and guardians, even when language and
cultural barriers exist. We will also discuss how to access local support services
and organizations and leverage community resources to meet the diverse needs of

newcomer students.

Throughout this course, you will have opportunities to engage in interactive

activities, read real world examples, and engage in reflection. By the end of this



course, you will be well-equipped to make a positive impact on the lives of
newcomer students, fostering their educational growth and creating a welcoming
and inclusive classroom environment. We look forward to guiding you through this

enriching learning experience.

Section 1: Understanding Newcomer Students

In Section 1, we will gain a comprehensive understanding of the students we are
committed to supporting - newcomer students. These students are an integral
part of the diverse tapestry of our classrooms and bring with them unique
experiences, backgrounds, and challenges. By diving into the nuances of who
newcomer students are, we can better equip ourselves to meet their educational
and emotional needs, ensuring their successful integration into our educational

communities. In this section, we will explore four key aspects:

1. Defining Newcomer Students: We will start by establishing a clear and
comprehensive definition of who newcomer students are. By understanding
the term and its implications, you will be better equipped to identify these

students in your classroom and tailor your support accordingly.

2. Characteristics and Backgrounds of Newcomer Students: Every newcomer
student comes with a distinct set of characteristics and a unique
background. We will explore the diverse experiences and stories that
newcomer students bring with them, shedding light on the richness of their

cultural, linguistic, and personal backgrounds.

3. Statistics on the Prevalence of Newcomer Students in United States
Schools: Understanding the prevalence of newcomer students in our
educational system is vital for educators. We will examine statistics that

highlight the scope and significance of this student population, enabling you



to appreciate the diversity and numbers you may encounter in your

classroom.

4. Unique Challenges Faced by Newcomer Students: Finally, we will explore
the multifaceted challenges that newcomer students often encounter. From
language barriers and the process of language acquisition to the
complexities of cultural adjustment and acculturation, and even the
potential trauma and emotional well-being issues they may grapple with,
we will provide you with insights into the unique hurdles these students
face while navigating the education system. Further, we will suggest specific

strategies to address such challenges.

Throughout this section, we aim to foster a deeper understanding of the
newcomer student experience. By doing so, we can better tailor our support,
develop culturally responsive teaching practices, and create a more inclusive and
welcoming learning environment. As we embark on this journey of understanding,
we encourage you to reflect on your own experiences and perspectives,
recognizing the crucial role you play in the lives of newcomer students and their

educational journeys.

1.1 Defining Newcomer Students

The United States Department of Education [ED] (2023) defines “newcomers” as
“K-12 students born outside the United States who have arrived in the country in
the last three years and are still learning English.” Newcomer students represent a
wide array of countries and diverse cultural backgrounds. These students enter
U.S. schools with varying levels of prior educational experiences and speak a range
of languages, which may or may not include English (California Department of
Education [CDE], 2023). As they transition into a new education system,

newcomer students may encounter unique academic, language, and social-



emotional challenges distinct from those faced by U.S. born students.

“Newcomers” is an umbrella term; this group may include various, and often

intersectional, categories defined by the CDE below:

Group Definition
Asylees are individuals who independently travel to the
United States and then either apply for or are granted
asylum. Unlike refugees, asylees do not enter the United
Asylees States with a designated refugee status. They can arrive

for various purposes, such as as students, tourists, for
business reasons, or even with undocumented immigration
status.

English Learners (EL)

English Learners (EL) refers to students aged 3 to 21 who
are either not born in the United States, have a native
language other than English, are Native American or
Alaska Native, come from a non-English dominant
environment, or are migratory. These students face
challenges in speaking, reading, writing, or understanding
English, which may hinder their ability to meet state
academic standards, succeed in English-language
classrooms, or fully participate in society.

Immigrant Children and

Immigrant children and youth are individuals between the
ages of 3 and 21 who were not born in any U.S. state and

Youth have not been enrolled in schools within the United States
for more than three complete academic years.
Individuals who, along with their children or spouses,
Migrants relocate periodically to seek seasonal or temporary

employment, typically in agricultural or fishing sectors.




Refugees are individuals who are forced to leave their
home country and are unable to return due to a fear of
persecution, because of factors such as race, religion,
nationality, political beliefs, or membership in a specific
social group. Refugees seek safety by crossing an
international border and finding refuge in another country.
Typically, refugees are granted this status prior to their
arrival in the United States.

Refugees

SIFE/SLIFE are students in grades four through 12 who
have faced interruptions in their schooling, either in their
home country or the United States, and who may not be
accustomed to the educational culture.

Student with limited or
interrupted formal
education (SIFE/SLIFE)

Unaccompanied children or minors are children under 18
Unaccompanied Children | who arrive in the United States from other countries
without an adult guardian.

In our role as educators, it is crucial to acknowledge and celebrate the strengths
and abilities that newcomer students bring with them. At the same time, we must
be attentive to the challenges they face and provide appropriate support as they
navigate this new educational journey. Local educational agencies (LEAs) play a
pivotal role in identifying ways to assist newcomer students and their families,
ensuring that these students receive the necessary services and resources to
foster their academic success (CDE, 2023). Establishing partnerships with parents,
local communities, and organizations is essential to create a positive school
climate that supports the integration of newcomer students into the educational
system. It is important to note that federal laws protect the rights of newcomer
students to access a free, accessible, and appropriate public education,

irrespective of their home language or immigration status (CDE).



1.2 Prevalence & Demographics

Prevalence

Data from the U.S. Department of Education revealed that the number of
newcomer students in America steadily increased during the 2010s, reaching
approximately 1.2 million students across the country before the COVID-19
pandemic; however, in the 2020-2021 school year, which is the latest year with
available data, the number dropped to 990,000 (Sugarman, 2023). Notably, it was

also discovered that three-quarters of newcomer students are English Learners.

Demographics & Characteristics

Recent newcomer children arriving in the United States exhibit diverse
demographic profiles. Latino children comprised half of the recently arrived
children in 2021, with Asian American and Pacific Islander children representing
the second largest racial or ethnic group at 20 percent (Sugarman, 2023). White
and Black children followed, constituting 13 and 10 percent, respectively, of all
recently arrived children aged 5 to 17. Among these newcomers, the largest
portion, accounting for 13 percent, hailed from Mexico, while children from El

Salvador, Guatemala, and Honduras collectively made up 21 percent (Sugarman).

Other notable origins included India (6 percent), the Dominican Republic, Brazil (4
percent each), and Venezuela (3 percent) (Sugarman, 2023). The demographic
data also revealed significant disparities in educational attainment among recently
arrived youth aged 14 to 21. Nine percent of those aged 14 to 17 were not
enrolled in or had not completed high school, a figure three times higher than
their longer-resident immigrant and U.S.-born counterparts (Sugarman). Similarly,
the proportion of 18 to 21-year-olds out of school and lacking a high school
diploma was three times greater for recently arrived students compared to native-

born individuals, standing at 15 percent versus 5 percent (Sugarman).
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Diverse Settlement Patterns

Newcomer families have established communities in every state across the United
States, spanning urban, suburban, and rural areas. However, the distribution of
these immigrant populations is not uniform, and their settlement patterns are
influenced by historical and economic factors (Sugarman, 2023). The number and
proportion of both immigrant children and recent immigrant children vary from

state to state.

States with the largest populations of immigrant children, including well-known
destinations like California, Florida, New York State, and Texas, also have the
highest numbers of newcomer children (Sugarman, 2023). In contrast, some other
states exhibit a different trend, where recent arrivals constitute a larger
proportion of the overall immigrant child population. For instance, in states like
Delaware, 60 percent of newcomer children in 2021 had recently arrived in the
United States; similarly, 55 percent of immigrant children in Alaska and 48 percent
in West Virginia were recent arrivals (Sugarman). These statistics highlight the

diversity in settlement patterns of immigrant families across various states.

Common Reasons for Emigrating

In the late 20th century and continuing into the 21st century, immigrants arriving
in the United States have done so for various reasons. Some have come from
countries ravaged by war or political instability, seeking safety and stability in the
U.S. while others have been drawn by the promise of economic opportunities,
looking to improve their financial prospects (ED, 2023). Other immigrants have
arrived under less dire circumstances, such as reuniting with family members
already residing and working in the United States. Some have migrated to
contribute their specialized skills in areas critical to the American economy,
particularly in science, technology, engineering, and mathematics (STEM)-related

careers. Remarkably, U.S. Census data reveal that there are more foreign-born
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workers specializing in STEM fields than native-born individuals with STEM majors
(ED).

In 2019, the United States welcomed approximately 30,000 refugees, with the
largest group originating from the Democratic Republic of the Congo (ED, 2023).
Other significant refugee populations came from Burma (Myanmar), Ukraine,
Eritrea, and Afghanistan. Further, the Northern Triangle countries, namely El
Salvador, Honduras, and Mexico, have experienced alarming levels of violence and
intimidation in recent times, including both gang-related violence and gender-
based violence (Culbertson et al., 2021). This ongoing violence has played a
significant role in driving people to migrate out of these countries. Disturbingly,
these countries have earned spots in the top ten globally for civilian violent deaths
as a percentage of their populations (Culbertson et al.). While the number of such
deaths in 2019 was proportionally fewer than in conflict-ridden countries like Syria
and South Sudan, it exceeded the rates observed in Libya, Yemen, and Iraq, all of
which either had ongoing civil wars or faced high levels of violence from terrorism.
El Salvador and Honduras stand out in Latin America for having the highest rates
of murders of women and girls, according to the United Nations Economic
Commission for Latin America and the Caribbean. In this context, the pervasive
threat of violence, especially threats to the safety of all family members, is a
compelling factor that may be prompting families to seek refuge at the U.S.

border.

Unaccompanied Youth. As of August 2022, the Department of Health and Human
Services (HHS) was responsible for over 10,000 unaccompanied children who
were entitled to receive shelter and education during their detention (Strauss,
2022). These children are part of a significant global migrant group coming to the
U.S. due to high levels of violent crime, gang violence and recruitment, as well as

severe economic insecurity in their home nations (Strauss).
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Upon their arrival in the United States, unaccompanied minors often encounter
strict and sometimes inhumane policies, mistreatment, and harsh conditions,
along with legal procedures intended to detain many of them (Strauss, 2022).
Many of these children are exposed to risks to their physical and mental well-
being. Furthermore, they encounter obstacles to education, while the schools and
districts that serve them lack federal financial support and heavily rely on local

support systems that are often improvised.

1.3 Unique Challenges Faced by Newcomer Students

Newcomer students, who have recently arrived in the United States from other
countries, bring with them a wealth of diversity, experiences, and potential.
However, their educational journey often involves navigating a unique set of
challenges that can impact their academic progress-and overall well-being. This
section explores the distinct hurdles and obstacles that newcomer students
encounter as they adjust to a new educational environment, culture, and society.
Understanding these challenges is essential for educators and support personnel
to provide the necessary guidance and resources to help newcomer students
succeed in their educational pursuits. By addressing these challenges with
empathy and effective strategies, we can ensure that newcomer students receive

the support they need to thrive in the classroom and beyond.

Language Barriers and Language Acquisition

Language barriers pose a substantial challenge for newcomer students. According
to data from the National Center for Education Statistics (NCES), there were more
than 4.9 million English language learners (ELLs) enrolled in U.S. public schools
during the 2017-2018 academic year (Martinez, 2023). Among these ELLs, Spanish
was the most prevalent home language. Students who have limited proficiency in

English may encounter difficulties comprehending academic content, which can
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have detrimental effects on their academic performance. Moreover, these
language barriers can contribute to social and emotional challenges, as these
students may experience feelings of isolation and disconnection from their peers
and teachers. Addressing language barriers is a crucial aspect of supporting the

academic and socio-emotional well-being of newcomer students in U.S. schools.

Limited English Proficiency

Newcomer children tend to be more likely than their peers to live in households
with lower income levels and limited English proficiency (Sugarman, 2023).
According to data from the American Community Survey, in 2018, approximately
47 percent of the 44.4 million immigrants aged 5 and older in the United States
were classified as limited English proficient (LEP) (ED, 2023). More specifically,
about 89 percent of newcomer children in 2021 spoke a language other than
English at home (Sugarman). Newcomers also constituted a significant majority,
making up 81 percent of the nation's 25.6 million LEP individuals (ED). Among
immigrants with limited English proficiency, Spanish was the most commonly
spoken language, while Chinese emerged as the second-most-reported language
among students born outside the United States. This data highlights the
significance of addressing language barriers and providing English language

acquisition resources for immigrant populations in the country.

Black Multilingual Learners (ML). According to a report by the U.S. Department of
ED (2023), newcomers who are Black multilingual learners (MLs) face unique
challenges within the K-12 education system. The population of Black MLs is
diverse and steadily increasing, with 4.2 percent of K-12 MLs identifying as Black
during the 2017-2018 school year (ED). The largest percentage of non-native
Black MLs originated from Haiti, followed by Ethiopia, Nigeria, Kenya, and the
Dominican Republic. Interestingly, Spanish was the home language for a significant

portion of non-native Black MLs, along with Haitian Creole and French. Despite

14



this diversity, many Black MLs encounter discrimination, racism, and xenophobia
in schools, highlighting the need for culturally responsive support systems (ED).
Unfortunately, educators may lack an understanding of the diverse linguistic and
cultural backgrounds of Black MLs, potentially leading to misidentification or
under-identification for ML services. However, some responsive school
communities, like those in New York City, have implemented dual language
programs in Haitian Creole to support Black MLs in maintaining their language and

cultural heritage while acquiring English proficiency (ED).
Strategies for Support

Newcomer students often encounter language barriers that impede their
academic progress and social integration. Below, we will explore strategies for
educators to effectively address these challenges, promoting language acquisition
and fostering success in the classroom. The following strategies are geared
toward establishing an inclusive educational atmosphere conducive to newcomer

students' success:
1. Cultivate a Welcoming and Inclusive Environment

e Establish a Supportive Classroom Culture: Create an atmosphere
where students feel valued and respected regardless of their
language proficiency. Encourage peer collaboration and foster a sense

of community among students (ED, 2023).

o Utilize Visual Aids: Incorporate visual aids such as pictures, diagrams,
and charts to support comprehension and facilitate understanding for
students with LEP.

e Provide Multilingual Resources: Offer materials, including
instructions, signs, and classroom resources, in multiple languages to

help bridge the language gap and make content more accessible.
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2. Implement Differentiated Instruction Techniques

Tailor Instruction to Individual Needs: Recognize the diverse learning
needs within the classroom and adapt teaching strategies
accordingly. Use a variety of instructional methods, such as hands-on
activities, demonstrations, and group work, to accommodate
different learning styles (Ferlazzo, 2021). Further, utilize principles of

Universal Design for Learning (UDL).

Scaffold Learning Tasks: Break down complex tasks into smaller, more
manageable steps, providing additional support and guidance as
needed. Offer prompts, models, and cues to assist students in

comprehending and completing assignments successfully.

Utilize Bilingual Instructional Assistants: Collaborate with bilingual
instructional assistants or paraprofessionals to provide targeted
support to newcomer students, including translation assistance and

additional language instruction.

3. Foster Language Development and Proficiency

Provide Explicit Language Instruction: Offer explicit instruction in
English language development, focusing on vocabulary, grammar, and
language structure. Incorporate activities that promote listening,
speaking, reading, and writing skills to enhance language proficiency
(ED, 2023).

Encourage Language Practice: Create opportunities for students to
practice English in authentic contexts, such as through conversations,
discussions, and presentations (Ferlazzo, 2023). Foster a supportive
environment where students feel comfortable taking risks and

making mistakes.

16



4. Foster Cross-Cultural Understanding and Communication

e Facilitate Peer Interaction: Encourage peer interaction and
collaboration among students from diverse linguistic and cultural
backgrounds. Provide structured opportunities for students to work
together, share experiences, and learn from one another (Ferlazzo,
2021).

e Promote Effective Communication Strategies: Teach students
effective communication strategies, such as using gestures, body
language, and visual cues, to facilitate understanding and overcome

language barriers in interpersonal interactions.

e Offer Bilingual Resources and Translation Services: Provide access to
bilingual materials, interpreters, and translation services to facilitate
communication and understanding between school staff, students,

and families with limited English proficiency (ED, 2023).

By implementing these strategies, teachers can effectively support newcomer
students in overcoming language barriers and achieving academic and socio-

emotional success in the classroom.

Cultural Adjustment and Acculturation

Cultural barriers are also a challenge for newcomers. Newcomer students may
experience culture shock, difficulty understanding social norms, and feelings of
isolation. Refugee and immigrant children, along with their families, often contend
with a range of challenges while navigating the delicate balance between their
new culture and their cultural roots (ED, 2023). These challenges encompass
conflicts within families stemming from differences in new and old cultural values,
interpersonal conflicts with peers rooted in cultural misunderstandings, the need

to serve as translators for family members who are not proficient in English,
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difficulties in assimilating into their school environments, and the ongoing struggle
to shape an integrated identity that incorporates elements from both their newly

adopted culture and their culture of origin (ED).

Moreover, the National Academies of Sciences, Engineering, and Medicine
(NASEM) reported that schools frequently lack cultural awareness, failing to
acknowledge the cultural backgrounds of their students (Martinez, 2023). This can
result in feelings of discrimination, marginalization, and frustration, impacting
academic achievement and decreasing motivation (Martinez). It is crucial for
schools to provide culturally responsive instruction, resources, and support to

assist newcomers in feeling more comfortable and successful.
Strategies for Support

Cultural barriers pose significant challenges for newcomer students as they
navigate the complexities of adapting to a new environment. The following
strategies can be used by teachers to address cultural adjustment and
acculturation, helping students overcome culture shock, social norm

misunderstandings, and feelings of isolation:
1. Promote Cultural Awareness and Understanding

¢ Incorporate Multicultural Perspectives: Integrate multicultural
content and materials into the curriculum to increase students'

understanding and appreciation of diverse cultures (ED, 2023).

e Encourage Cross-Cultural Communication: Facilitate open
discussions and activities that encourage students to share their
cultural backgrounds and experiences, fostering empathy and mutual

respect among peers.

e Cultural Sensitivity Training: Take part in professional development

opportunities to enhance your cultural competence and awareness,
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enabling you to better support newcomer students in their cultural

adjustment process.

2. Foster a Supportive Community Environment

Establish Peer Support Networks: Create opportunities for
newcomer students to connect with peers who share similar cultural
backgrounds or experiences, fostering a sense of belonging and

support within the school community.

Offer Mentorship Programs: Pair newcomer students with mentors,
such as older students or staff members, who can provide guidance,
encouragement, and support as they navigate cultural adjustment

challenges (Ferlazzo, 2021).

Engage Families and Communities: Involve families and community
members in school activities and events to create a supportive
network that reinforces cultural identity and provides resources for

newcomer students and their families (ED, 2023).

3. Provide Linguistic and Cultural Support Services

Establish Cultural Liaison Positions: Assign staff members or
volunteers from diverse cultural backgrounds to serve as cultural
liaisons, bridging the gap between school policies and practices and

the cultural needs of newcomer students and their families.

Create Cultural Integration Programs: Develop programs and
initiatives that promote cultural integration and exchange, such as
cultural celebrations, language exchange programs, and multicultural
clubs, to foster a sense of community and belonging among

newcomer students.
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By implementing these strategies, teachers can play a vital role in supporting
newcomer students as they navigate the challenges of cultural adjustment and
acculturation, helping them feel valued, accepted, and empowered to succeed in

their academic and social endeavors.

Trauma and Emotional Well-Being

Some newcomer students have experienced trauma in their home countries.
Trauma in children occurs when they experience a severe event that jeopardizes
or inflicts harm on their emotional or physical health (ED, 2023). Immigrants and
refugees are susceptible to experiencing traumatic stress due to various factors,
including exposure to war and persecution, being displaced from their homes, the
process of fleeing and migrating to seek safety, experiencing poverty and its
associated challenges, and encountering instances of family or community
violence (ED). These experiences can impact their emotional well-being and ability

to focus on learning.

Newcomers often grapple with a myriad of emotional turmoil when navigating life
as minorities in a new country. These challenges encompass feelings of isolation
and the loss of their familiar social support networks from their home countries
(ED, 2023). Additionally, they may face discrimination, harassment from peers,
adults, or even law enforcement, and experiences of mistrust from the host
population. These cumulative factors can result in a pervasive sense of not "fitting
in" with their new environment and can contribute to a profound loss of social

status, further complicating their adjustment to life in a foreign land (ED).
Strategies for Support

Some newcomer students have experienced trauma in their home countries,
which can significantly impact their emotional well-being and ability to thrive in a

new educational environment. While section 2.3 will cover trauma-informed
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practices in more detail, this brief overview will help teachers support newcomer

students in coping with trauma and promoting emotional well-being.
1. Create a Safe and Supportive Classroom Environment

e Establish Trusting Relationships: Build trusting relationships with
students based on empathy, understanding, and respect. Create a safe
space where students feel comfortable expressing their emotions and
seeking support (ED, 2023).

¢ Implement Trauma-Informed Practices: Incorporate trauma-informed
teaching strategies, such as providing predictability, structure, and
consistency in the classroom, to create a sense of safety and stability for

traumatized students.

o Offer Emotional Regulation Techniques: Teach students effective coping
skills and emotional regulation techniques, such as deep breathing
exercises, mindfulness practices, and relaxation techniques, to help

them manage stress and anxiety.
2. Provide Individualized Support and Resources

e Share Access to Counseling Services: Provide access to school
counselors or mental health professionals who can offer
individualized support and therapeutic interventions for students

who have experienced trauma (ED, 2023).

o Facilitate Peer Support Groups: Create peer support groups or
mentoring programs where students can connect with peers who
have had similar experiences, fostering a sense of belonging and

camaraderie.
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e Collaborate with Community Resources: Partner with community
organizations and agencies that specialize in trauma support services
to provide additional resources and support for students and their

families.
3. Foster Cultural Sensitivity and Understanding

e Acknowledge Cultural Differences: Recognize and respect the
cultural backgrounds and experiences of newcomer students,
understanding how cultural factors may influence their perceptions

of and responses to trauma.

e Address Discrimination and Harassment: Take proactive measures to
address and prevent discrimination, harassment, and bullying within
the school environment, ensuring that all students feel safe, valued,
and respected (ED, 2023).

By implementing these strategies, teachers can create a supportive and nurturing
environment that helps newcomer students cope with trauma, build resilience,

and thrive emotionally and academically in their new educational journey.

Lack of Resources and Support

Newcomer students often encounter a significant lack of resources and support,
with a particularly pronounced impact on those attending schools with a high
proportion of low-income and minority students (Martinez, 2023). According to a
2019 report by The Education Trust, English language learners and low-income
students in many states tend to have lower high school graduation rates than their
peers, primarily attributable to insufficient resources such as qualified teachers,
technology, and funding (Martinez). Newcomers also face stressors related to
financial difficulties, struggles to secure adequate housing, the loss of community

support systems, limited access to essential resources, and transportation-related
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obstacles (ED, 2023). These various stressors can significantly impact the well-
being and integration of refugee and immigrant individuals and families into their

new communities.

Parental Backgrounds

When compared to native-born children of native-born parents, newcomers are
less likely to reside with a parent who has completed high school (Sugarman,
2023). This has significant implications for the support needed to guide these
young individuals through their high school years and prepare them for
postsecondary transitions. As of 2021, 9 percent of newcomers aged 14 to 17
were neither enrolled in nor had completed high school (Sugarman). In contrast,
this figure was only 3 percent for longer-residing immigrant and native-born youth
within the same age group. Among youth aged 18 to 21,15 percent of newcomers
were out of school and lacked a high school diploma, compared to 5 percent of
native-born individuals (Sugarman). These findings underscore the importance of
providing appropriate support and resources to ensure the success of recent

immigrant students in U.S. schools.
Strategies for Support

Newcomer students often face significant challenges due to a lack of resources
and support, particularly in schools serving low-income and minority populations.
The following are strategies for teachers to address the barriers posed by

inadequate resources and support systems:
1. Advocate for Equitable Resource Allocation

e Raise Awareness: Educate school administrators, policymakers, and
community members about the needs of newcomer students and the
importance of equitable resource allocation to support their

academic success (ED, 2023).
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¢ Participate in Advocacy Efforts: Collaborate with advocacy groups
and community organizations to advocate for increased funding and
resources for schools serving newcomer populations, highlighting the

unique challenges and needs of these students.

o Utilize Available Resources Efficiently: Maximize the use of existing
resources by implementing cost-effective strategies and seeking out
grants, partnerships, and donations to supplement funding for

essential programs and services.
2. Provide Targeted Support Services

e Offer Academic Support Programs: Implement academic support
programs, such as tutoring, mentoring, and after-school enrichment
activities, to provide additional assistance to newcomer students who
may be struggling academically due to lack of resources or support
(ED, 2023).

e Facilitate Access to Basic Needs: Collaborate with community
organizations and agencies to provide access to essential resources,
such as food, clothing, healthcare, and housing assistance, to address

the immediate needs of newcomer students and their families.

e Provide Transportation Assistance: Explore transportation options
and subsidies to help overcome transportation-related barriers and
ensure that newcomer students can access school and community

resources effectively.
3. Engage Families and Communities

e Build Partnerships: Foster partnerships with parents, families, and

community members to create a network of support for newcomer
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students, leveraging community resources and expertise to address
their needs (ED, 2023).

o Offer Parental Engagement Programs: Develop programs and
initiatives that empower parents to actively participate in their
children's education, including workshops, informational sessions,

and volunteer opportunities.

By implementing these strategies, teachers can help mitigate the impact of limited
resources and support systems on newcomer students, ensuring that they have
the necessary resources and assistance to succeed academically and integrate

successfully into their new school communities.

Legal and Immigration Issues

Legal challenges pose a substantial concern for newcomer students. A significant
number of these students lack legal immigration status in the United States,
leading to heightened apprehension and uncertainty regarding their future
(Martinez, 2023). Research by the Urban Institute in 2020 revealed that children
who have experienced family separations due to deportation or detention often
exhibit elevated levels of psychological distress and struggle with lower academic
achievement (Martinez). Moreover, the pervasive fear of deportation and
potential family separation can lead to reduced school attendance, decreased
academic performance, and heightened drop out rates. Thus, these legal
uncertainties can profoundly impact the well-being and educational outcomes of

newcomer students in the U.S.
Strategies for Support

Teachers must have an awareness of the legal challenges newcomer students

often face so that they can support them in a secure and tolerant environment.

25



Teachers can utilize the following strategies to be present for students dealing

with legal and immigration issues:

1. Provide Emotional Support and Understanding

Be a Safe Adult: Foster a supportive and nonjudgmental classroom
environment where students feel comfortable discussing their

concerns and fears related to legal and immigration issues (ED, 2023).

2. Educate Students and Families about Legal Rights and Resources

Provide Informational Sessions: Organize workshops or
informational sessions to educate students and families about their
legal rights, available resources, and support networks, including legal

aid organizations and immigrant advocacy groups (ED, 2023).

Help with Access to Legal Assistance: Collaborate with legal aid
clinics or pro bono attorneys to provide free or low-cost legal
assistance to students and families in need of immigration-related

support and representation.

Establish Language Access Services: Ensure that information about
legal rights and resources is provided in languages accessible to
diverse immigrant communities, including translation services and

multilingual materials.

3. Advocate for Policy Changes and Community Support

Advocate for Immigration Reform: Engage in advocacy efforts to
support comprehensive immigration reform and policies that protect
the rights and well-being of immigrant students and families,

including pathways to legal status and family reunification.
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e Promote Awareness and Solidarity: Raise awareness about the
impact of immigration policies and enforcement practices on
immigrant communities and promote solidarity and support within

the school community and beyond.

By implementing these strategies, teachers can help empower newcomer
students to navigate legal challenges with resilience and perseverance, ensuring
that they receive the support and resources needed to thrive academically and

emotionally despite their immigration status.

1.4 Conclusion

In this comprehensive exploration of newcomer students, we have looked at the
intricate tapestry of their experiences, backgrounds, and challenges. By gaining a
deeper understanding of who newcomer students are, we are better equipped to
provide the support and resources necessary for their successful integration into

our educational communities.

Throughout this section, we have examined the defining characteristics of
newcomer students, explored the diverse backgrounds they bring with them, and
analyzed statistics highlighting their prevalence in United States schools. We have
also looked into the unique challenges they face, ranging from language barriers

and cultural adjustment to potential trauma and emotional well-being issues.

Armed with this knowledge, we are better positioned to create inclusive learning
environments that foster the academic and emotional growth of newcomer

students. As we embark on this journey of understanding, it is essential to reflect
on our own experiences and perspectives, recognizing the pivotal role we play in

shaping the educational journey of newcomer students.
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In the next section, we will transition to exploring inclusive school practices aimed
at supporting newcomer students and promoting their success in our classrooms
and beyond. Through collaborative efforts and a commitment to cultural
sensitivity and understanding, we can create educational environments where all

students feel valued, supported, and empowered to achieve their fullest potential.

Section 1 Key Terms

Acculturation - The process of adapting to and integrating into a new culture or

environment, often experienced by immigrant and refugee individuals.

Asylees - Individuals who independently travel to the United States and then
either apply for or are granted asylum, typically due to fear of persecution in their

home countries.

Immigrant Children and Youth - Individuals between the ages of 3 and 21 who

were not born in any U.S. state and have not been enrolled in schools within the

United States for more than three complete academic years.

Limited English Proficiency (LEP) - A term used to describe individuals who have a

limited ability to speak, read, write, or understand English.

Migrant - Individuals who, along with their children or spouses, relocate
periodically to seek seasonal or temporary employment, typically in agricultural or

fishing sectors.

Newcomer Students - K-12 students born outside the United States who have

arrived in the country in the last three years and are still learning English.

Northern Triangle - Term used in the United States to refer collectively to the

three Central American countries of Guatemala, Honduras, and El Salvador.
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Refugees - Individuals who are forced to leave their home country due to fear of
persecution based on factors like race, religion, nationality, political beliefs, or

membership in a specific social group.

Student with Limited or Interrupted Formal Education (SIFE/SLIFE) - Students in

grades four through 12 who have faced interruptions in their schooling, either in

their home country or the United States, who may not be accustomed to the

educational culture.

Trauma - Severe emotional or physical distress experienced as a result of a

traumatic event, such as war, persecution, displacement, or violence.

Unaccompanied Children - Children under 18 who arrive in the United States from

other countries without an adult guardian, often seeking refuge or reunification

with family members.

Section 1 Reflection Questions

1. Consider the characteristics and backgrounds of newcomer students in your
classroom. How do these diverse backgrounds enhance the learning
experience for all students, and what potential obstacles do you face in

effectively leveraging this diversity for educational purposes?

2. In what ways do you currently support English Learners (EL) in your
classroom? Are there any specific strategies you find particularly effective or

challenging?

3. Based on the statistics provided on the prevalence of newcomer students,
how does the data compare to your own classroom or school

demographics?
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4. Analyze the legal and immigration issues affecting newcomer students. How
can you provide emotional support and education about legal rights and

resources to students and families dealing with these challenges?

5. Explore the intersectionality of newcomer students' identities, such as their
language proficiency, socioeconomic status, and immigration status. How
do these intersecting identities influence their experiences in the

classroom?

Section 1 Activities

1. Classroom Demographics Audit: Conduct an audit of the demographics in
your classroom, including language proficiency, cultural backgrounds, and
newcomer status, to gain a deeper understanding of your student

population.

2. Legal Resources Compilation: Gather and curate a comprehensive list of
legal resources, including information on immigration rights, available legal
aid services, and community organizations specializing in immigrant
support, to provide families with essential information and assistance in

navigating legal and immigration issues.

3. Data Analysis and Reflection: Analyze student data, including academic
performance and language proficiency levels, to identify trends and
patterns among newcomer students and reflect on implications for

instructional practice.

4. Classroom Resource Development: Develop multilingual resources, such as
visual aids, instructional materials, or classroom signs, to support language
acquisition and comprehension for newcomer students. Consider

incorporating culturally relevant content to foster a sense of belonging.
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5. Peer Collaboration Observation: Observe peer collaboration activities in
your classroom or another educator's classroom to assess the effectiveness
of peer interaction among students from diverse linguistic and cultural
backgrounds. Reflect on strategies for facilitating meaningful peer

collaboration.

Section 2: Inclusive School Practices

In Section 1, we gained a comprehensive understanding of newcomer students,
exploring their diverse backgrounds, experiences, and the unique challenges they
face. Now, in Section 2: Inclusive School Practices, we will dive into the strategies
and approaches necessary to create inclusive learning environments where all
students, including newcomer students, feel valued, supported, and empowered

to succeed.

This section will focus on several key components essential for fostering inclusivity
in education. First and foremost, we will explore the concept of cultural
competence and its significance in creating culturally responsive classrooms.
Understanding the importance of cultural competence lays the foundation for

building cultural awareness, sensitivity, and understanding among educators.

Furthermore, we will examine specific strategies for developing cultural
competence in educators. From fostering cultural responsiveness in the classroom
to building positive relationships with newcomer students and families, and
addressing stereotypes and biases, we will provide practical guidance and tools for

educators to cultivate an inclusive and equitable learning environment.

Additionally, we will explore the critical aspect of supporting social-emotional
well-being in our classrooms, focusing on trauma-informed principles. Recognizing

the interconnectedness of academic success and emotional well-being, we will
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explore strategies for nurturing the social and emotional development of

newcomer students, promoting resilience, and fostering a sense of belonging.

As we take a look at inclusive school practices, it is essential to recognize the
transformative impact that culturally responsive teaching practices can have on
the educational experiences and outcomes of all students, particularly newcomer
students. By embracing diversity, challenging stereotypes, and promoting cultural
understanding, we can create educational environments that celebrate the
richness of cultural diversity and empower all students to thrive academically and

socially.

2.1 Cultural Competence in Education

What is Cultural Competence?

Cultural competence in education, as described by the National Education
Association, involves more than just surface-level understanding or appreciation
of cultural differences; it encompasses an awareness of one's own cultural identity
and perspectives, as well as a willingness and ability to learn and engage with the
diverse cultural norms and values of students and their families (Farmer, 2020). In
the school setting, cultural competence goes beyond mere acknowledgment of
diversity; it involves actively recognizing and addressing biases, stereotypes, and
discriminatory practices that may hinder students' academic and social
development. Educators must be introspective, acknowledging their own biases
and assumptions, and commit to fostering an inclusive and equitable learning

environment for all students.
Addressing Stereotypes and Biases
Every individual holds unique preferences, assumptions, perceptions, and biases

formed through their personal experiences and knowledge. These biases guide
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our judgments and subsequent behaviors. While biases can sometimes facilitate
finding common ground with others, they become detrimental when they prompt

negative reactions toward people or situations.

Unconscious Bias. “Unconscious bias” (UB), also referred to as implicit bias, can
be defined as “Unconscious, or implicit . . . attitudes, preferences, and
assumptions that any person holds toward another individual or group of people”
(Bowman, 2020). In the classroom, teachers may harbor beliefs about students'
learning styles and academic potential that are influenced by their identities or
backgrounds, potentially hindering their educational progress (Yale, 2021). These
assumptions can create barriers to student growth and achievement. Educators
can explore a range of approaches to recognize and confront implicit biases,

benefiting both themselves and their students.

Impacts of Unconscious Bias. Unconscious biases can lead a teacher to hold lower
expectations for students from particular racial, ethnic, or socioeconomic
backgrounds. This might manifest in subtle ways, such as assuming that certain
students are less capable of mastering challenging material or are more likely to
misbehave (Yale, 2021). As a result, these students may not receive the same level
of support or opportunities for academic advancement as their peers, leading to

disparities in achievement.

Teachers' belief in their students' academic abilities and potential plays a crucial
role in their success in school (Marco Learning, 2024). This belief influences not
only students' perceptions of their own capabilities but also their attitudes toward
learning and their academic achievements. When teachers underestimate their
students, it impacts not only the individual student-teacher relationship but also

the student's overall self-perception and measurable outcomes like their GPA.
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Cultural Competence & Countering UB in Schools

Cultural competence and countering UB in schools play a crucial role in enriching
the teaching and learning experience while fostering equity and inclusivity for all
students (Connecticut Department of Education, 2024). It involves several key
components, including self-awareness and reflection, continuous learning and

growth, and taking action for equity.
Self-awareness and Reflection

Culturally competent educators possess a deep understanding of their own
cultural identity, biases, and privileges, as well as the experiences of
marginalization (Connecticut, 2024). It's essential for educators to openly discuss,
anticipate, and implement systems to minimize unconscious bias (UB) in their
teaching practices (Keeter, 2021). It's important for individuals to reflect on their
own stereotypes and biases and replace them with an examination of situational
factors that may have influenced a person's behavior. Once teachers recognize
instances of UB occurring, they can take immediate steps to address and prevent

its impact.

These conversations might feel uncomfortable at first, but it's crucial for teachers
and administrators to become accustomed to having them in order to foster more
equitable and inclusive learning environments. By asking questions and interacting
with individuals from diverse backgrounds, we can actively challenge and change
our personal prejudices. While encountering unconscious bias may be
unavoidable, teachers have the power to control how it influences their classroom

practices.
Continuous Learning and Growth

Culturally competent educators are committed to ongoing learning and personal

growth. Teachers should engage in implicit bias and equity training sessions,
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which aim to raise awareness of unconscious biases and encourage reflection on
how to modify behaviors in the classroom (Will, 2020). Such training not only
enables teachers to acknowledge and address their own biases but also
empowers them to challenge inequalities and seek solutions within their teaching

practices.

It's crucial for discussions on inequity and bias to go beyond surface-level
observations if they are to have a meaningful impact. School leaders play a key
role in facilitating ongoing conversations where teachers explicitly examine how
racism manifests in school policies and processes. These discussions should be
integrated with other policy changes to ensure a comprehensive approach to

addressing equity issues for newcomers.
Data Analysis

It's essential for both school leaders and teachers to analyze school data to
identify any disparities based on race or ethnicity, particularly when there is a
large population of newcomer students. This data should encompass various
metrics such as test scores, attendance records, disciplinary incidents, enroliment
in advanced courses, and dropout rates among newcomer students (Will, 2020).
Examining student records can offer valuable insights into the origins of any issues
and the effectiveness of interventions implemented. Additionally, data collection
during classroom observations should be conducted with a focus on equity. This
involves scrutinizing factors such as teacher-student interactions, including who
teachers tend to call on and which students are more frequently disciplined. By
conducting thorough data analysis through a lens of equity, educators can
pinpoint areas for improvement and implement targeted interventions to support

the academic success and overall well-being of newcomer students.

Action for Equity
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Cultural competence and fighting UB extends beyond awareness and
understanding; it requires a commitment to action. Culturally competent
educators advocate for equity within their school communities, actively working
to dismantle systemic barriers and ensure that all students have access to
equitable opportunities and support (Connecticut). Moreover, cultural
competence in schools requires a systemic approach. It involves shifting the
perspective of culture from being seen as a mere celebration or event to
understanding it as a complex interplay of experiences, knowledge, beliefs, and
values that shape the lives of everyone within the school community (Farmer,
2020).

2.2 Culturally Responsive Teaching

Culturally responsive teaching (CRT) is a pedagogical approach that acknowledges
the importance of recognizing and valuing students' diverse cultural backgrounds
within the educational context (Will & Najarro, 2022). It emphasizes creating
inclusive learning environments that honor and respect the cultural identities of
all students. Culturally responsive teaching (CRT) is evidence-based and links
students' cultural backgrounds, languages, and life experiences with their
educational curriculum. By making these connections, CRT enables students to
engage more effectively with challenging coursework and cultivate advanced

academic skills.

Culturally responsive teaching traces its roots back to the framework of culturally
relevant pedagogy, which originated in the 1990s through the pioneering work of
scholar Gloria Ladson-Billings (Will & Navarro, 2022). Ladson-Billings sought to
challenge prevailing narratives that portrayed Black children as deficient or
deviant, instead focusing on uncovering the strengths and assets within Black

communities. Over a period of two years, Ladson-Billings conducted research by
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observing teachers who were identified by both school administrators and Black
parents as exceptionally effective. These teachers demonstrated various
instructional approaches, yet shared common characteristics such as high
expectations for their students and active engagement within the community (Will

& Navarro).

Ladson-Billings distilled her findings into the framework of culturally relevant
pedagogy, which emphasizes not only academic achievement but also the
affirmation of students' cultural identities and the cultivation of critical
perspectives to challenge systemic inequities perpetuated by educational
institutions (Will & Navarro, 2022). This framework comprises three key
components: prioritizing student learning and problem-solving skills, fostering
cultural competence by affirming students' cultural backgrounds while promoting
fluency in diverse cultures, and nurturing critical consciousness to empower
students to identify and address real-world problems, particularly those

contributing to societal inequities against marginalized groups (Will & Navarro).

Key Principles of CRT

Culturally responsive teaching embodies several key principles, as highlighted by
Gay's research and supported by Will & Navarro (2022). These principles are
crucial not only for fostering inclusivity and equity but also for effectively

supporting newcomer students in their educational journey.

1. Strong Knowledge Base about Cultural Diversity: Educators must possess a
deep understanding of various racial and ethnic groups' cultural values,
traditions, and contributions to society. This knowledge forms the
foundation for incorporating diverse perspectives into instruction, ensuring
that all students feel represented and valued in the classroom (Will &

Navarro, 2022). For newcomer students, who often come from diverse
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cultural backgrounds, this principle is particularly important as it helps

validate their identities and experiences within the educational context.

. Culturally Relevant Curricula: Culturally responsive teachers integrate
multiple perspectives into their curriculum and ensure that classroom
materials and images reflect a diverse range of cultures and backgrounds.
By contextualizing issues within race, class, ethnicity, and gender, educators
create inclusive learning environments that resonate with students' lived
experiences (Will & Navarro). For newcomer students, who may feel
disconnected from the curriculum due to cultural differences, this approach

helps bridge the gap and foster a sense of belonging.

. High Expectations for All Students: Culturally responsive educators
maintain high expectations for academic achievement while affirming and
validating students' cultural identities (Will & Navarro). This principle is
essential for newcomer students, many of whom may face language
barriers or cultural adjustment challenges. By setting ambitious academic
goals and providing appropriate support, teachers empower newcomer

students to succeed academically while embracing their cultural heritage.

4. Appreciation for Different Communication Styles: Teachers must recognize

and respect diverse communication styles, adapting classroom interactions
to accommodate the cultural norms of their students (Will & Navarro). For
example, understanding that many communities of color engage in active,
participatory communication can prevent misinterpretations and foster
positive teacher-student relationships. This is particularly relevant for
newcomer students, who may communicate differently due to language or

cultural differences.

. Use of Multicultural Instructional Examples: Culturally responsive teachers

connect students' prior knowledge and cultural experiences with new
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learning material, creating meaningful and relevant instructional contexts
(Will & Navarro). By incorporating multicultural examples and drawing upon
students' diverse backgrounds, educators make learning more engaging and
accessible for all learners, including newcomer students who may benefit

from seeing their cultural experiences reflected in the curriculum.

The key principles of culturally responsive teaching outlined above underscore the
importance of recognizing and valuing students' diverse cultural backgrounds. By
prioritizing cultural competence, inclusive curriculum design, and high academic
expectations while appreciating different communication styles and incorporating
multicultural instructional examples, educators can create classrooms that foster
equity, belonging, and success for all students, including newcomer students

embarking on their educational journey.

Cultural Responsiveness and Student Achievement

Decades of research on culturally responsive teaching and related frameworks
have demonstrated their effectiveness in enhancing student achievement.
Engaging in culturally affirming practices across various subjects, including
mathematics and science, has been shown to positively impact students'
understanding and engagement with academic skills and concepts (Will &
Navarro, 2022). For example, integrating real-world datasets relevant to students'
communities, such as statistics on racial profiling, into math lessons can foster
critical thinking and discussions about justice. Additionally, CRT has been linked to
increased student motivation, interest in content, and self-perception as capable
learners (Will & Navarro). Drawing direct connections between classroom lessons
and students' lived experiences outside of school helps students recognize the
relevance of academic content to the real world, empowering them as knowledge

producers and researchers. Ultimately, culturally responsive teaching not only
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contributes to improved test scores but also cultivates lifelong learners capable of

critically analyzing the world around them both within and beyond the classroom.

CRT Strategies Across Subjects

Culturally responsive teaching strategies are instrumental in promoting equity and
inclusion across subject areas. By recognizing and honoring students' diverse
cultural backgrounds, educators can cultivate environments where every learner
feels valued and empowered to succeed. Below are culturally responsive teaching
strategies aimed at fostering inclusivity and promoting academic achievement
among all students. Specific strategies are discussed that can be used across the

curriculum.

e Real-World Problem Solving: Use real-world scenarios and examples
relevant to students' cultural contexts to demonstrate mathematical
concepts and problem-solving strategies, making math more engaging

and applicable to students' lives.

o Drawing on research conducted by the Canadian Center of Science
and Education, studies show that using word problems to
contextualize math can significantly enhance student interest and
comprehension in mathematics (Prodigy, 2021). In a study
involving 41 7th-grade students over the course of an academic
year, the implementation of contextual learning strategies led to a

remarkable increase in test scores by more than 44% (Prodigy).

o To create culturally relevant word problems, educators can
incorporate student names to personalize the subject matter,
relate math concepts to student interests such as measuring the

shot distance of a renowned soccer player, and reference diverse
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cultures such as determining the diameter of a specific ethnic

food platter (Prodigy).

By employing these strategies, teachers not only establish a culturally-
responsive classroom environment but also foster greater student

engagement compared to using abstract questions.

Materials Positively Portraying Different Cultures: Incorporating media
that portrays diverse cultures in a positive light can enhance students'

learning experiences and engagement in the classroom.

o Research suggests that when students see their cultures and
languages represented in the curriculum, they are better able to

connect with and process the content (Prodigy, 2021).

o Utilizing books, movies, and other forms of media that showcase a
variety of cultures and align with the curriculum can help fulfill

this need.

Additionally, diversifying the media used in instruction can contribute to

increased student engagement and interest in the subject matter.

Universal Design for Learning (UDL): Utilizing Universal Design for
Learning (UDL) principles, educators can implement diverse forms of
content delivery, as well as multiple ways for students to demonstrate
their understanding (e.g. written responses, oral presentations, visual
representations, or hands-on demonstrations). This allows students to
choose the delivery and assessment formats that best fit their strengths
and preferences to accommodate the varied needs and preferences of

all learners (Prodigy, 2021).

o Recognizing that students may have different cultural

backgrounds, socialization experiences, preferences, or learning
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styles, the use of stations and multi-modal delivery allows for the

provision of a range of materials tailored to individual needs.

o Each station can employ a unique method of teaching a skill or
concept related to the lesson, ensuring that students have access
to multiple modalities for learning and engagement. For instance,

students can rotate between stations that involve:
e Engaging in educational games
e Creating artwork to express understanding
e Watching instructional videos
e Reading articles or texts
e Solving puzzles or interactive tasks
e Listening to teacher-led instruction

e Following the completion of stations, educators can
facilitate further processing of the material through class

discussions or by assigning questions for reflection.

This approach enables students to interact with content in ways that
resonate with their individual strengths, preferences, and learning
needs, promoting increased engagement and comprehension for all

learners within the classroom.

Project-Based Learning: Foster project-based learning (PBL) experiences
that allow students to explore questions and phenomena relevant to
their communities, encouraging curiosity, critical thinking, and problem-

solving skills.
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o Utilizing problem-based learning scenarios aligns well with
culturally responsive teaching practices due to its adaptability and

student-centered approach (Prodigy, 2021).

o By presenting real-world problems that are relatable to students,
two cultural connections often emerge: 1) The question itself may
contain cultural references, whether explicitly stated or inferred
by students, and 2) students may employ unique cultural

perspectives in their problem-solving approaches.

o To create scenarios with explicit cultural ties, educators can
encourage students to explore historical, sociological, and
anthropological viewpoints or frame the problem around ethnic
events, such as resolving logistical challenges for running a

heritage festival in the local community.

Regardless of the approach taken, the student-centered nature of problem-based
learning facilitates the incorporation of culturally relevant examples and

information when appropriate.

Incorporating culturally responsive teaching strategies across subject areas not
only enriches students' learning experiences but also promotes equity and
inclusivity in the classroom. By recognizing and valuing students' diverse cultural
backgrounds, educators empower learners to connect with academic content in
meaningful ways, fostering academic success and lifelong engagement with

learning.

2.3 Trauma-Informed Education for Newcomer Students

In the context of inclusive school practices, it is crucial to address the unique

needs of newcomer students who may have experienced trauma in their journey
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to a new country. Trauma-informed education recognizes the diverse backgrounds
and experiences of these students, aiming to create safe and supportive learning

environments that facilitate their academic and emotional well-being.

Section 2.3 will explore the fundamentals of trauma-informed education,
beginning with an understanding of the types of trauma newcomer students may
have experienced and the resulting impacts on their learning and behavior.
Subsequently, it will look into strategies for implementing trauma-informed
practices, including the creation of supportive classroom environments, the
recognition of trauma signs, and collaboration with mental health professionals
and counselors to provide appropriate support. By adopting trauma-informed
approaches, educators can better meet the needs of newcomer students and

promote their overall success in school.

Trauma Experienced by Newcomers

Newcomers, especially those who have experienced migration or displacement,

may face various types of trauma, including (ED, 2023):

e War and conflict-related trauma: Many newcomers come from regions
affected by war, political unrest, or armed conflict, where they may have
experienced or witnessed violence, persecution, or displacement. Such
experiences can lead to post-traumatic stress disorder (PTSD) and other

mental health issues.

e Persecution and discrimination: Some newcomers flee their home
countries due to persecution based on factors such as political beliefs,
ethnicity, religion, or sexual orientation. Experiencing discrimination,
harassment, or violence based on these factors can cause significant

trauma.
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Family separation: Families may be separated during the migration process,
either voluntarily or involuntarily. Separation from loved ones can be
traumatic, especially for children, and can lead to feelings of loss, anxiety,

and insecurity.

Journey-related trauma: The journey to a new country can be perilous,
particularly for refugees and asylum seekers who may undertake dangerous
routes or face exploitation by smugglers. Experiences such as long journeys,
overcrowded and unsafe transportation, and witnessing or experiencing

violence along the way can be traumatic.

Loss and displacement: Newcomers often experience profound losses,
including loss of home, community, social support networks, and cultural
identity. Displacement from one's homeland and the challenges of adapting
to a new environment can exacerbate feelings of grief, isolation, and

disorientation.

Language and cultural barriers: Language barriers and cultural differences
can compound feelings of alienation and stress for newcomers, making it
difficult to navigate daily life, access services, and establish social
connections. Discrimination or marginalization based on language or

cultural background can further exacerbate these challenges.

Overall, the trauma experienced by newcomers is complex and multifaceted,

influenced by a combination of past experiences, migration-related stressors, and

challenges in the resettlement process. Recognizing and addressing these forms of

trauma is essential for providing effective support and promoting the well-being

of newcomers in their new communities.

Trauma and Latinos
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Trauma affects two main groups of Latino students, often with some overlap
between them. The first group primarily consists of children who enter the
country without documentation, frequently arriving unaccompanied and seeking
reunification with family members already in the United States. Many of these
children, commonly referred to as 'unaccompanied minors,' have originated from
the Northern Triangle countries of Central America—Guatemala, El Salvador, and
Honduras—where pervasive drug and gang violence prevails (Newcomer and ELL
Services, 2021).

The second significant group comprises children residing in households with
undocumented family members, estimated to be between 3 to 5 million
individuals (Newcomer and ELL Services, 2021). Although predominantly Latino,
this group also includes children from various other regions worldwide. According
to the Migration Policy Institute, the total undocumented population in the United
States is estimated to be around 11 million, with approximately half originating
from Mexico, another one and a half million from Central America, and the
remaining two million representing diverse nationalities from across the globe

(Newcomer and ELL Services).

Impacts of Trauma on Children

Traumatic experiences during childhood can have profound effects on various
aspects of a child's school experience, including learning, behavior, and
relationships (TLPI, 2024). Recent research in neurobiology, epigenetics, and
psychology has demonstrated that traumatic events can impair concentration,
memory, organizational skills, and language abilities—critical components for
academic success (TLPI). This can result in challenges with academic performance,
inappropriate behavior in the classroom, and difficulties in forming meaningful

relationships with peers and educators. Understanding the impact of trauma is

46



essential for educators to avoid misinterpreting children's struggles with learning,

behavior, and relationships.

¢ Childhood Trauma and Academic Performance: Trauma can disrupt the
development of foundational skills needed for learning, such as language
and communication abilities, self-regulation, attention, and memory (TLPI,
2024). This interference can impede a student's ability to comprehend
instructions, organize information, and grasp cause-and-effect relationships
—essential skills for processing information effectively (TLPI). Additionally,
trauma can hinder the development of creative play, which is crucial for

children to learn how to cope with everyday challenges.

¢ Childhood Trauma and Classroom Behavior: For many children who have
experienced trauma, the school environment may: trigger feelings of danger,
leading to behavioral challenges in the classroom (TLPI, 2024). These
children may develop coping mechanisms to regain a sense of control,
resulting in disruptive behaviors or withdrawal from others (TLPI). These
actions can be misunderstood by educators, leading to further frustration

and strained relationships between the child and school personnel.

¢ Childhood Trauma and Relationships: Traumatic experiences can impact a
child's ability to form secure relationships with adults and peers, both
within and outside the school setting. Children who have experienced
trauma may exhibit distrust toward adults and peers, and they may struggle
with age-appropriate social skills development (TLPI, 2024). This can hinder
their ability to initiate and maintain healthy interpersonal relationships,

further exacerbating their challenges in the school environment.

e These diverse manifestations of trauma underscore the importance of
recognizing and addressing trauma-related challenges in children to provide

effective support and promote their well-being.
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Trauma-Informed Schools

A trauma-sensitive school prioritizes creating safe and supportive spaces where
students who have experienced trauma can establish positive connections and
relationships with both peers and adults. The Trauma and Learning Policy Initiative

(TLPI) outlines six core attributes of a trauma-sensitive school (ED, 2023):

e Fostering a shared understanding among staff regarding the necessity of a

whole-school approach to trauma sensitivity.

e Ensuring that all students feel physically, socially, emotionally, and

academically safe.

e Addressing student needs in holistic ways that encompass relationships,

self-regulation, academic competence, and overall well-being.

e Actively integrating students into the school community and providing

ample opportunities to practice newly acquired skills.
e Promoting teamwork among staff to share responsibility for all students.

e Demonstrating leadership that anticipates and adapts to the evolving needs

of students.

Implementing these principles can help create an environment where all students,

regardless of their backgrounds or experiences, feel supported and valued.
Shared Understanding

Developing a shared understanding means building a collective awareness among
all school staff—ranging from educators and administrators to support personnel

such as counselors, nurses, custodians, and bus drivers—that adverse experiences
are prevalent among children, affecting their learning, behavior, and relationships

within the school environment (TLPI, 2024). School personnel must recognize the
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need for a comprehensive approach to trauma sensitivity that involves the entire

school community.
All Students Feel Safe

Schools must establish a safe environment where all students feel secure
physically, socially, emotionally, and academically. This involves acknowledging
that traumatic experiences can compromise a child's sense of well-being and
readiness to learn, necessitating safety measures across various school settings,

including classrooms, playgrounds, hallways, and transportation (TLPI, 2024).
Holistic Approach

A holistic approach entails addressing students' needs comprehensively by
considering their relationships, self-regulation skills, academic abilities, and
physical/emotional well-being (TLPI, 2024). School staff must understand that
trauma can manifest in various ways and may not always be apparent, thus

requiring a holistic approach to identify and support students' underlying needs.
Integration into the School Community

Actively fostering connections between students and the school community while
providing opportunities for them to practice newly acquired skills is crucial. This
means recognizing that traumatic events can disrupt a child's sense of belonging
and trust, emphasizing the importance of creating a supportive and inclusive
school culture that encourages positive relationships and participation (TLPI,
2024).

Promoting Teamwork

Promoting teamwork among staff means embracing a collaborative approach
where staff share responsibility for all students and work together to support their

well-being and success (TLPI, 2024). Moving away from individualized responses
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to trauma challenges and promoting teamwork and communication among staff

members to address the diverse needs of students effectively.
Demonstrating Leadership

Schools must be led with adaptability and foresight in anticipating and responding
to the evolving needs of students and the broader community (TLPI, 2024).
Proactively planning for changes in staffing, policies, and community dynamics to
maintain a stable and supportive school environment amidst inevitable shifts and

challenges.

Trauma-Informed Practices

Asset-Based Approach

An asset-based approach begins with getting to know newcomer students
individually, without making assumptions based on their cultural backgrounds.
Building trusting relationships with each student, including newcomers, is crucial
for promoting their social, emotional, and academic well-being (ED, 2023).
Recognizing and building upon the strengths that newcomer students possess is
essential, particularly for those who have experienced trauma. This asset-based
approach involves acknowledging students' strengths and leveraging them to
support their linguistic, academic, and personal goals (ED). Research suggests that
an asset-based approach is beneficial for all students, especially English learners,

as it fosters their overall growth and resilience (ED).

There are four key asset-based practices that teachers can employ to support

students facing adversity, including newcomers living with trauma (ED, 2023):

1. Building asset-based relationships: Teachers should establish personalized
relationships with students, identifying their strengths to help them

become active participants in the learning community.
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2. Encouraging student voice and choice: Creating an environment where
students have opportunities to express themselves, make decisions, and

build confidence is essential for those experiencing trauma.

3. Connecting the curriculum to students' lives: Making the curriculum
relevant and culturally affirming helps students feel validated and valued,

enhancing their engagement and sense of belonging.

4. Ensuring consistent and predictable routines: Implementing consistent
classroom routines and rituals provides stability and confidence for
students living with trauma, minimizing their fears (Zacarian, Alvarez-Ortiz,
& Haynes, 2020).

While these asset-based strategies are beneficial for newcomer students living
with trauma, they are also applicable to other students who have experienced
trauma or adverse circumstances. By adopting these practices, educators can
create supportive and inclusive learning environments that promote the well-

being and academic success of all students.
Promoting Resilience with Responsive Relationships

Promoting resilience through facilitating responsive relationships is crucial for
counterbalancing trauma and supporting the well-being of newcomer students
(ED, 2023). Resilience, defined as the ability to withstand and rebound from
stress, is influenced by both biological predispositions and environmental factors,
particularly the quality of relationships with supportive adults (ED). Research
suggests that fostering responsive relationships can help students develop the

necessary capabilities to respond and adapt to adversity in healthy ways (ED).

To build newcomers' resilience, school and district administrators can implement
various strategies to facilitate responsive relationships among students and adults

(ED, 2023). Establishing programs such as advisory teacher programs, newcomer
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support teams, or after-school activities like clubs and sports can provide
opportunities for adults to connect with newcomers and offer support (ED). These
supportive relationships play a critical role in nurturing resilience among
newcomer students, enabling them to navigate challenges and thrive despite their

traumatic experiences.

Real World Example. At Marble Hill School for International Studies in the Bronx,
New York, a unique advisory teacher system is implemented to support students
throughout their academic journey; all students are assigned an advisory teacher
who acts as their advocate and guides them throughout their academic career
(ED, 2023). These advisors closely monitor students' academic progress by
tracking their grades, attendance, and behavior, offering support as needed, and
facilitating communication between the school and families. Initially, the advisory
program focuses on socialization, study skills development, and introducing
students to the college application process. As students progress, the program
shifts toward post-secondary planning, including college visits and preparation for
career success. Teachers continuously develop, adapt, and modify lesson plans for

advisory courses to meet the evolving needs of the students.
Individualized Strategic Plans for Newcomer High School Students

High school presents unique challenges for older newcomers arriving in the
United States, as they have limited time to learn English, adapt to their new
environment, and fulfill graduation requirements (ED, 2023). To support these
students, districts and schools can implement individualized strategic planning
processes tailored to their needs. A resource from the Regional Educational
Laboratory Northwest outlines the steps for creating these plans, emphasizing the
importance of starting the planning process early to allow newcomers sufficient

time to earn the required credits for graduation.
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Involving newcomers and their families in the planning process is crucial for its
success. One of the primary goals of these plans is to address challenges such as
obtaining previous academic records, addressing credit deficiencies, and exploring
postsecondary education options (ED, 2023). Collaboratively creating a realistic
timeline and setting achievable goals with students and their families can help
them navigate these obstacles. Additionally, providing information on alternative
pathways, such as pursuing a high school equivalency diploma, can offer viable

options for older newcomer students and their families to consider.
Using Differentiated Instruction

As a trauma-informed approach, providing differentiated instruction recognizes
that trauma can significantly affect how students learn and process information
(Broetner, 2023). This approach involves adapting teaching strategies to
accommodate the diverse needs of each student, including newcomer students
who may have experienced trauma. By recognizing that trauma can manifest in
various ways and impact students' cognitive abilities, emotional regulation, and
attention span, educators can tailor their instructional methods to create a

supportive learning environment.

For newcomer students who have experienced trauma, differentiated instruction
allows educators to address their specific challenges and strengths. For example,
some students may struggle with concentration and memory due to trauma, while
others may exhibit hyperarousal or avoidance behaviors in the classroom
(Broetner, 2023). By implementing differentiated instruction techniques, such as
providing alternative assignments, offering flexible pacing, and incorporating
visual aids or hands-on activities, educators can better accommodate the diverse

needs of newcomer students affected by trauma.

Moreover, differentiated instruction promotes inclusivity and equity by

acknowledging and valuing students' individual differences. It ensures that all
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students, regardless of their background or experiences, have access to
meaningful learning opportunities that align with their unique learning styles,
preferences, and strengths (Broetner, 2023). By creating a classroom environment
that embraces diversity and fosters belonging, educators can help newcomer
students feel supported, engaged, and empowered in their learning journey

despite the challenges they may face due to trauma.

2.4 Conclusion

In Section 2, we have explored various strategies and approaches necessary to
create inclusive learning environments where all students, including newcomer
students, feel valued, supported, and empowered to succeed. From fostering
cultural competence to nurturing social-emotional well-being, educators have
been equipped with practical guidance and tools to cultivate an inclusive and

equitable learning environment.

As we conclude this section, it is essential to underscore the significant impact of
inclusive school practices on the educational experiences and outcomes of all
students, particularly newcomer students. By embracing diversity, challenging
stereotypes, and promoting cultural understanding, we can create educational
environments that celebrate the richness of cultural diversity and foster academic
excellence and social belonging for all. Through continued collaboration and
dedication to inclusive practices, we can ensure that all students, regardless of
their backgrounds or experiences, have the opportunity to reach their full

potential.

Moving forward into Section 3: Family Engagement and Community Resources, we
will continue our journey toward fostering inclusive school practices by
emphasizing the crucial role of family engagement and community resources in

supporting newcomer students' academic and social success. By strengthening
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partnerships between schools, families, and communities, we can create a

collaborative support system that meets the diverse needs of newcomer students.

Section 2 Key Terms

Asset-Based Approach - An approach to education that focuses on recognizing and

building upon the strengths and assets that students possess, including their
cultural backgrounds and personal experiences, to support their academic and

personal growth.

Cultural Competence - The ability to effectively understand, communicate with,

and interact with people from diverse cultural backgrounds.

Culturally Responsive Teaching (CRT) - A pedagogical approach that acknowledges

the importance of recognizing and valuing students' diverse cultural backgrounds

within the educational context.

Differentiated Instruction - A teaching approach that involves adapting
instructional methods, materials, and assessments to accommodate the diverse
needs of individual students, including those who may have experienced trauma

or adverse circumstances.

Implicit Bias - Also known as unconscious bias, implicit bias refers to attitudes,
preferences, and assumptions that individuals hold toward others based on
factors such as race, ethnicity, gender, or socioeconomic status, without conscious

awareness.

Resilience - The ability to withstand and rebound from adversity or traumatic

experiences.
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Trauma-Informed Education - An approach to education that recognizes the

prevalence and impact of trauma on students' learning, behavior, and

relationships within the school environment.

Trauma Sensitivity - A characteristic of educational environments that involves

recognizing, understanding, and responding to the needs of students who have

experienced trauma in a sensitive and supportive manner.

Section 2 Reflection Questions

1. How do you foster asset-based relationships with your students, particularly
those who have experienced trauma or adversity? Share examples of how
you leverage students' strengths and assets to support their academic and

personal growth.

2. Think about your current approach to differentiated instruction. In what
ways do you tailor your teaching methods, materials, and assessments to
meet the diverse needs of your students? How might you further refine

your differentiated instruction strategies to better support all learners?

3. Reflect on your understanding of trauma-informed education. How does
your school currently support students who have experienced trauma, and
what additional resources or practices could be implemented to create a

more trauma-sensitive learning environment?

4. Reflect on your own cultural identity and perspectives. How does your
cultural background influence your interactions with students and
colleagues? In what ways do you continue to learn and engage with diverse

cultural norms and values in your professional practice?

5. Think about the importance of building asset-based relationships with

students. How do you establish trust and rapport with your students,
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particularly those who may have experienced trauma or adversity? Share
strategies for building positive and supportive relationships in the

classroom.

6. Reflect on your school's approach to data analysis and equity. How does
your school use data to identify disparities and inform interventions to
support the academic success of all students, including newcomer

students?

7. Reflect on the concept of cultural relevance in education. How do you
ensure that your instructional materials and teaching strategies reflect the
cultural backgrounds and experiences of your students? Share examples of
culturally relevant teaching practices that you have implemented in your

classroom.

Section 2 Activities

1. Trauma-Informed Language Development: Conduct research on trauma-
informed language and communication strategies by reviewing relevant
literature and resources. Apply findings to your interactions with students

and colleagues, and reflect on their effectiveness.

2. Peer Classroom Observation: Arrange for a peer observation of your
classroom with a focus on equity and cultural responsiveness. Alternatively,
record one of your own lessons. Reflect on feedback received and identify
areas for improvement in your teaching practice. For a more objective
discussion, find a Culturally Responsive Teaching rubric to evaluate your

observation
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. Data Analysis Project: Analyze school data to identify disparities based on
race, ethnicity, or language proficiency. Propose interventions or strategies

to address inequities and promote academic success for all students.

. Trauma-Informed Classroom Observation: Arrange to observe a colleague's
classroom who implements trauma-informed practices. Alternatively, find a
YouTube video of a classroom that implements such practices. Take note of

how the teacher creates a supportive and inclusive environment, addresses
student needs, and uses trauma-sensitive language. Reflect on specific

strategies or techniques observed that you can

. Implicit Bias Self-Assessment: Take an online implicit bias assessment to
explore your unconscious attitudes, preferences, and assumptions toward
different social groups. Reflect on the results of the assessment and identify
specific strategies or actions you can implement to mitigate the effects of

implicit bias in your teaching practice.

. Trauma Sensitivity Classroom Environment Audit: Conduct an audit of your
classroom environment to assess its alignment with trauma-informed
principles. Evaluate factors such as physical layout, seating arrangements,
and sensory experiences. Make adjustments or modifications to create a
more supportive and calming environment for students who have
experienced trauma. Document changes made and reflect on the potential

impact on student well-being and engagement.

. Equity Audit of Classroom Materials: Find a Culturally Responsive
Curriculum Scorecard via a Google search. Conduct an audit of your
classroom materials, including textbooks, posters, and instructional
resources, for diversity and representation. Use Replace or supplement

materials to ensure inclusivity and cultural relevance.
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8. Classroom Diversity Inventory: Create an inventory of the cultural
backgrounds represented in your classroom. Research cultural norms,
traditions, and values of your students' backgrounds and brainstorm ways

to incorporate them into your curriculum and instruction.

9. Professional Learning Community Discussion: Facilitate a discussion with
colleagues about trauma-informed practices in education. Share
experiences, challenges, and successes related to implementing these
approaches in your respective classrooms. Collaborate to generate ideas

and strategies for creating trauma-sensitive learning environments.

Section 3: Family Engagement and Community
Resources

Section 3 will dive into the crucial aspect of family engagement and community
resources in supporting the educational journey of newcomer students.
Recognizing the pivotal role that families play in students' academic success, this
section explores strategies for effectively engaging newcomer students' families.
From building partnerships with parents and guardians to overcoming language
and cultural barriers, we will discuss practical approaches for fostering meaningful

collaboration between schools and families.

Additionally, we will examine the importance of connecting with community
resources to enhance support for newcomer students. By accessing local support
services and organizations and leveraging community resources, educators can
provide comprehensive support that addresses the diverse needs of newcomer
students both inside and outside the classroom. Through proactive engagement

with families and community stakeholders, schools can create inclusive
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environments where newcomer students thrive academically, socially, and

emotionally.

Engaging Newcomer Students' Families

When schools embrace newcomer families and work together with them in a
manner that honors and appreciates their cultures, languages, strengths, goals,
and requirements, it benefits the entire community (ED, 2023). Below we outline
the key elements of effective family engagement, highlight the attributes of
successful programs, and provide instances of productive, cooperative, enduring,

and supportive collaborations with newcomer families.

Building Partnerships with Parents and Guardians

Building meaningful partnerships with parents and guardians of newcomer
students is a cornerstone of fostering academic success and holistic development.
Effective engagement begins with acknowledging the vital role that families play in
their children's education and valuing their unique perspectives, experiences, and
contributions. Educators can initiate this partnership by establishing open lines of
communication that are accessible and responsive to the diverse needs of
families. Regular communication channels such as parent-teacher conferences,
phone calls, emails, and newsletters can be utilized to share important

information about students' progress, upcoming events, and school initiatives.

Additionally, educators should actively seek opportunities to involve parents and
guardians in decision-making processes regarding their child's education, seeking
their input on educational goals, support strategies, and individualized plans (ED,
2023). By inviting families to participate in school activities, events, and volunteer

opportunities, educators can create a sense of belonging and ownership within
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the school community, fostering a collaborative environment where all

stakeholders are invested in the success of newcomer students.
Designing Family Engagement Programs

When crafting family engagement programs tailored to newcomer families,
schools should focus on three primary objectives for family involvement (ED,
2023):

e Academic Success: The first goal is to enhance newcomer families' ability to
contribute to their child's academic success. This involves increasing their
knowledge about instructional programs and equipping them with

strategies to support their child's learning journey effectively.

e Advocacy and Decision-Making: Another crucial aspect is empowering
families to advocate for their child within the educational system. This
includes educating families on how to engage in decision-making processes
aimed at enhancing their child's learning experience and that of other

students in the school.

¢ Awareness and Utilization of Resources: Lastly, it's essential to raise
awareness among newcomer families about the array of resources available
both within the school and the broader community. By familiarizing families
with these resources and providing guidance on accessing them, schools
can support the overall well-being of newcomer families and foster their

personal growth.
Educational Rights

Newcomer families, as the parents and guardians of school-age children, possess
certain rights within the educational system (ED, 2023). It's crucial for schools and
districts to ensure that these families are informed about their rights in a manner

that is accessible to them. This includes delivering information in their native
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language, utilizing channels that are easily accessible to families (such as printed

materials or phone calls), and employing mobile-friendly platforms (ED).

Schools and districts should provide newcomer families with information on
various topics, such as the eligibility of their children to attend school in the
United States, the documentation required for school enrollment (excluding proof
of citizenship status), confidentiality of provided information, access to language
and disability support services, and eligibility for child nutrition programs (ED,
2023). Additionally, families should be informed about their children's rights to
express their religious beliefs, participate in school programs and activities, and
experience safety and protection from discrimination or harassment based on
various factors like ethnicity, language proficiency, or disability (ED). By ensuring
that newcomer families are aware of their rights and entitlements within the

educational system, schools can foster positive relationships with families.

Overcoming Language and Cultural Barriers

Effective communication and collaboration between schools and newcomer
families require overcoming language and cultural barriers with sensitivity and
respect. Recognizing the linguistic diversity of newcomer communities, educators
should prioritize providing language access services to ensure that information is
accessible to parents and guardians who may have limited English proficiency. This
may involve offering translation services for written materials, multilingual staff or
interpreters for meetings and conferences, and utilizing technology platforms with
multilingual capabilities (ED, 2023).

Moreover, educators should actively engage in cultural competence training to
deepen their understanding of the cultural norms, values, and traditions of the
communities they serve (ED, 2023). By demonstrating cultural sensitivity and
awareness in their interactions with families, educators can build trust and

rapport, fostering positive relationships that support student success. Creating
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welcoming and inclusive spaces within the school environment, where families
feel valued and respected for their cultural heritage, is essential for promoting
meaningful engagement and collaboration between schools and newcomer

families.

Connecting with Community Resources

Connecting with community resources is a vital aspect of supporting newcomer
students and their families as they navigate their educational journey. By
accessing local support services and organizations, schools can provide invaluable

assistance to students facing various challenges.

Accessing Local Support Services and Organizations

Schools should proactively seek out and establish connections with local support
services and organizations that cater to the needs of newcomer families. These
services may include community centers, non-profit organizations, religious
institutions, healthcare facilities, mental health clinics, legal aid services, and
social service agencies (ED, 2023). By forging partnerships with these entities,
schools can ensure that newcomer families have access to essential resources
such as healthcare, legal assistance, counseling, language support, housing
assistance, and financial aid. By offering such wraparound services, these
organizations play a crucial role in addressing the social, emotional, and mental
health needs of newcomer families, thus contributing to their overall well-being

and successful integration into their new community.

Moreover, it's important to recognize that immigrant families may feel more
comfortable engaging with their children's school through community or religious
organizations rather than directly with school-based entities like the Parent-

Teacher Association (PTA) (ED, 2023). This underscores the significance of building
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bridges between schools and these external organizations to ensure that

newcomer families can access the support and resources they need.

Leveraging Community Resources to Support Students' Needs

Once schools have identified relevant community resources, they can leverage
these resources to address the diverse needs of newcomer students. For example,
community organizations may offer after-school programs, tutoring services,
mentorship opportunities, enrichment activities, language classes, cultural events,
and recreational facilities that can enhance students' academic, social, and
emotional development (ED, 2023). Additionally, schools can collaborate with
local businesses and employers to provide internship opportunities, job training
programs, and career exploration initiatives for students preparing for the

workforce.

Section 3 Key Terms

Academic Success - The achievement of educational goals and milestones by
students, facilitated through effective learning strategies, support systems, and

collaboration between educators and families.

Educational Rights - The entitlements and protections afforded to newcomer
families and their children within the educational system, including access to
education, language support services, confidentiality, nutrition programs, religious

expression, and protection from discrimination.

School and Community Partnership - Collaboration between schools and local

community resources such as nonprofit organizations, healthcare facilities, social
service agencies, and religious institutions to support newcomer students and

families.
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Section 3 Reflection Questions

1. Reflect on your school's approach to supporting academic success for
newcomer students. In what ways does it align with the three primary
objectives for family involvement: academic success, advocacy and

decision-making, and awareness and utilization of resources?

2. How does your school currently involve newcomer families in creating a

welcoming and inclusive school environment?

3. Share a success story about a newcomer student or family member you've
supported in your school or classroom. What factors contributed to this

success?

4. How can schools effectively involve newcomer families in decision-making

processes regarding their children's education?

5. Share an example of a successful partnership between your school and a
local community resource or organization. What made this collaboration

effective?

Section 3 Activities

1. Family Resource Guide: Develop a comprehensive resource guide for
newcomer families, providing information on educational rights, available
support services, community organizations, and relevant government
agencies. Include a directory for easy reference and share with colleagues,

students, and families.

2. Visual Student Support Network Mapping: Create a visual map of the
support networks available to students in your school community. Include

resources such as counselors, social workers, and community organizations.
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Use this map to identify gaps and areas for improvement in supporting

students with trauma-related needs.

3. Multilingual Outreach Materials: Create multilingual outreach materials,
such as brochures, flyers, and newsletters, to ensure that information about
school programs, events, and resources is accessible to families with limited

English proficiency.

4. Family Needs Assessment: Conduct a needs assessment survey among
newcomer families to identify their priorities, challenges, and preferences
for support, informing the development of targeted interventions and

initiatives.

5. Community Partnership Outreach: Reach out to local community
organizations, businesses, and religious institutions to explore potential
partnerships and collaborations in support of newcomer students and

families.

Conclusion

"Encouraging and Supporting Newcomer Students" has provided educators with a
comprehensive understanding of the challenges faced by students who have
recently arrived in the United States from other countries. As the number of
newcomer students continues to rise, it is imperative for educators to be
equipped with the necessary knowledge, strategies, and tools to support their

academic and emotional needs effectively.

Throughout this course, we have explored various topics essential for fostering the
integration and success of newcomer students. From understanding their diverse

backgrounds and experiences to addressing language barriers, cultural
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adjustment, and trauma, educators have gained valuable insights into the

multifaceted aspects of working with this student population.

Cultural competence emerged as a critical component of effectively supporting
newcomer students. By embracing inclusive school practices and trauma-informed
approaches, educators have learned how to create a classroom environment that
values diversity, fosters positive relationships, and addresses the unique needs of

each student.

Furthermore, engaging newcomer students' families and leveraging community
resources are integral to providing comprehensive support. Educators have been
equipped with strategies for building partnerships with parents and guardians,
overcoming language and cultural barriers, and accessing local support services to

meet the diverse needs of newcomer students.

Through interactive activities, useful examples, and reflection, educators have
been empowered to make a meaningful difference in the lives of newcomer
students. By implementing the knowledge and skills gained in this course,
educators are poised to create supportive and nurturing environments that
promote academic growth, emotional well-being, and overall integration for

newcomer students.

As we conclude this course, we are confident that educators are well-equipped to
navigate the challenges and opportunities presented by working with newcomer
students. By fostering a welcoming and inclusive classroom environment,
educators play a vital role in empowering newcomer students to thrive
academically and socially, thus contributing to their success in their new

educational settings and beyond.
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Classroom Example

Mrs. Finch is a dedicated 5th-grade teacher at Hornbill Elementary School, where
she has been teaching for over a decade. Over the years, Mrs. Finch has seen a
notable increase in the number of newcomer students enrolling in her classroom.
These students, arriving in the United States from various countries, bring with
them unique challenges and experiences. Mrs. Finch is committed to providing the
best possible education for all her students; however, she has encountered several

challenges in her efforts to support newcomer students effectively.

One of the main challenges Mrs. Finch faces is the language barrier. Many of her
newcomer students have limited English proficiency, making it difficult for them to
fully participate in classroom activities and comprehend the curriculum. Despite
her efforts to provide additional support and resources, Mrs. Finch often finds it
challenging to effectively communicate with these students and help them

progress academically.

Additionally, Mrs. Finch recognizes the cultural adjustment that newcomer
students must undergo. She understands the importance of creating a welcoming
and inclusive classroom environment where all students feel valued and
respected. However, she sometimes struggles to address the cultural differences
and ensure that newcomer students feel fully integrated into the classroom

community.

Moreover, Mrs. Finch is aware of the potential trauma and emotional well-being
issues that newcomer students may be dealing with. Many of these students have
experienced hardships in their home countries, including violence, conflict, or
displacement. Mrs. Finch understands the importance of providing a safe and
supportive space for these students, but she often feels ill-equipped to address

their emotional needs effectively.
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Introduction

Reducing Bullying Behaviors in the School Environment is designed to equip
educators with the knowledge and strategies necessary to tackle bullying
effectively. This course is structured to provide a comprehensive understanding of
bullying behavior, practical strategies for reducing it in schools, and actionable
plans for creating a safer educational environment. Section 1 begins with an
exploration of bullying behaviors, exploring its various forms, such as physical,
verbal, relational, and cyberbullying. This section will help you differentiate
between bullying, teasing, and normal peer conflict while shedding light on the
power dynamics that underlie bullying situations. We will also discuss the
significant impact of technology and social media on bullying, providing strategies
for managing cyberbullying. Understanding the characteristics of bullying,
including its repetitive nature, intent to harm, and inherent power imbalance, will
be crucial in recognizing and addressing these behaviors in your school.
Additionally, we will examine the far-reaching impacts of bullying on students,

including physical, psychological, social, and educational harm.

The second section of the course focuses on research behind school-based
bullying prevention programs and strategies for reducing bullying in schools. We
will cover legal and ethical considerations, ensuring you understand your
obligations and responsibilities in handling bullying incidents. Prevention
strategies will be explored in depth, including creating a positive school climate,
building resilience in students, and implementing effective school-wide anti-
bullying policies. You will learn about the importance of encouraging bystander
intervention and peer support programs. We will discuss restorative practices,
focusing on repairing harm and restoring relationships through mediation and
conflict resolution techniques. Further, we will analyze real-life examples of anti-
bullying and restorative justice programs, examining the strategies and

interventions that have proven effective in various schools. Section two will end



with advice and discussion on how to prepare an action plan for school-based
anti-bullying programs. By the end of this course, you will be equipped not only
with a deep understanding of bullying behaviors and effective prevention
strategies but also with the tools and confidence needed to make a lasting impact

on creating a safer and more supportive school environment for all students.

Section 1: Understanding Bullying Behaviors

Understanding the nature of bullying behaviors is essential for creating effective
prevention and intervention strategies in schools. This section explores the core
aspects of bullying, providing a comprehensive definition that includes physical,
verbal, and relational bullying as well as cyberbullying. Additionally, we will
discuss the characteristics of bullying, such as its repetitive nature, intent to harm,
and power imbalance. Finally, we will address the wide-ranging impact of bullying
on students, including physical, psychological, social, and educational harm.
Through this thorough understanding, educators will be better equipped to

recognize, address, and prevent bullying in their schools.

Defining Bullying

Bullying is a form of unwanted and aggressive behavior where an individual
intentionally and repeatedly causes another person harm or discomfort, often
through physical contact, verbal abuse, or more subtle actions (American
Psychological Association, 2024). Bullying is considered a form of youth violence,
as well as an adverse childhood experience (ACE) (CDC, 2020). Research shows
that bullying tends to peak between the ages of 11 and 13 and generally
decreases as children get older (Psychology Today, 2024). Younger children are
more likely to engage in overt physical aggression, such as kicking, hitting, and

shoving. As children mature, relational aggression—such as spreading rumors and



socially excluding others—becomes more common. Most bullying incidents occur
in and around schools and on playgrounds, though the internet has also become a
significant venue for particularly harmful forms of bullying. While bullying
scenarios can vary, certain characteristics are always present in bullying behavior,

including:

e Aggressive and Unwanted Behavior: The actions are intentional, hostile,
and not welcomed by the person being targeted. The behavior causes

physical injury or emotional distress, leaving the victim hurt or upset.

¢ Imbalance of Power: There is a real or perceived power difference, where
the individuals engaging in the bullying use their advantages—such as
higher social status, physical size, access to embarrassing information, or
emotional intimidation—to control or harm others. Oftentimes, those who
are targeted find it challenging to stop the actions against them and

struggle to protect themselves.

e Repetition: The behavior is repeated over time or has the potential to be
repeated, establishing a pattern of aggression rather than a one-time

incident.

At the core of bullying is an imbalance of power, where the bully exerts control
over the victim using various forms of power. Power imbalances in bullying can be
obvious, such as when a physically larger or stronger child targets a smaller,
weaker one, or when a group bullies an individual; younger children often exhibit
this form of bullying through hitting, shoving, or other aggressive physical actions
(Vinney, 2021). However, these imbalances can also be less obvious, involving
subtler factors like differences in social status, intelligence, or abilities, or the use
of private or embarrassing information about the victim. In the digital age, having
access to private or embarrassing information about someone can be a powerful

tool for bullies. By recognizing the characteristics of bullying behavior, as well as



understanding how bullies leverage different forms of power, whether physical,
social, emotional, or digital, educators can develop more targeted strategies to

support victims and intervene appropriately.

Types of Bullying

Bullying can manifest in various forms, each with its own characteristics and
impacts. By identifying the specific nature of bullying, educators can tailor their
interventions to better support victims and create a safer environment for all
students. Awareness of the different forms of bullying also highlights the need for
comprehensive strategies that address both overt and subtle behaviors, ensuring
no child’s experience is overlooked. Below we will explore different types of
bullying, starting with physical bullying, and then move on to verbal bullying,
relational bullying, cyberbullying, sexual bullying, and prejudicial bullying.

Physical bullying is often the most apparent form of bullying, characterized by
acts of aggression toward an individual or their belongings, including hitting,
kicking, spitting on, or pushing (Vinney, 2021). Physical bullying also includes
actions intended to intimidate or create fear without direct contact; this can
involve perceived threats or gestures designed to make the target feel threatened,
such as pretending to hit or making sudden movements near the victim's face
(Pacer Center, 2023). These actions are often intended to provoke a reaction,
causing the target to flinch or withdraw in fear. Physical bullying can begin at a
very young age, sometimes as early as 4 or 5 years old. However, for these
behaviors to be considered bullying, perpetrators must understand that their
actions are causing harm to another person. This awareness of the impact on the
victim is what differentiates typical childhood roughhousing from true bullying
behavior. Studies indicate that physical bullying is more common among boys,
who are frequently the victims and perpetrators of such aggressive behaviors

(Vinney).



Verbal bullying encompasses the use of words to demean or intimidate, including
name-calling, teasing, and making threats (Vinney, 2021). Verbal bullying is the
most common and accessible form of bullying, often starting at a very young age
(Pacer Center, 2023). Children quickly learn how to use words to hurt others,
beginning with simple name-calling. As they grow older, they become more
sophisticated in their verbal attacks, using slander, gossip, and threats to assert
power over their peers. Boys tend to engage in more direct forms of verbal
bullying, such as name-calling and threatening behavior, while girls often use
gossip and slander to manipulate social dynamics and gain influence (Pacer
Center). Verbal bullying typically peaks during middle school, a time when social
hierarchies are particularly important and children are less tolerant of differences.
As children mature and develop greater social awareness, verbal bullying often
decreases, with many becoming more accepting of others’ differences. However,
the impact of verbal bullying can be long-lasting, affecting a victim's self-esteem
and emotional well-being well into adulthood. Unlike physical bullying, verbal
bullying can be more difficult to identify because it often happens in the absence
of authority figures and can be disguised as playful banter. Research shows that
verbal bullying is particularly prevalent among younger children, and while it

affects both boys and girls, boys are generally more frequent targets (Vinney).

Relational/emotional bullying, sometimes referred to as relational aggression, is
one of the most sophisticated and insidious forms of bullying because it is often
carefully planned and executed, sometimes involving groups rather than
individuals (Pacer Center, 2023). Relational bullying involves damaging someone's
social relationships or reputation (Vinney, 2021). This type of bullying is less about
physical or verbal confrontation and more about manipulating social dynamics to
harm the victim. It can manifest in several ways, such as publicly embarrassing the
victims, spreading rumors, deliberately excluding them from social events, or

ostracizing them from peer groups. While relational bullying is often associated



with the stereotypical "mean girls" dynamic, studies indicate that while girls are
more frequently targeted by relational bullying, both genders engage in these

behaviors equally (Vinney).

Relational bullying is particularly harmful due to its subtle nature. Unlike physical
or verbal bullying, relational bullying involves complex social manipulation that
can be harder to detect and address (Vinney, 2021). This type of bullying is
challenging for victims to identify, as it doesn’t involve physical aggression and
often leaves them questioning whether they did something to deserve the
treatment (Pacer Center, 2023). The subtle nature of relational bullying makes it
difficult for others to detect, as outsiders may not fully grasp the social dynamics
or nuances at play. Relational bullying can be particularly damaging because it
targets a victim's social standing and relationships, using tactics like exclusion,
rumor-spreading, and manipulation to isolate the individual. The emotional
impact of this kind of bullying can be profound, leading to feelings of loneliness,
self-doubt, and anxiety. Since it is not as overt as physical bullying, it can persist
unnoticed, making it crucial for educators and caregivers to be vigilant in

recognizing the signs.

Cyberbullying represents a modern evolution of traditional bullying, leveraging
digital platforms to inflict harm (StopBullying.gov, 2021). It involves the use of
electronic devices and online platforms to harass, intimidate, or spread malicious
content. With the pervasive nature of digital devices, cyberbullying can be
relentless, providing no respite for victims. Common venues for cyberbullying
include social media sites like Facebook, Instagram, Snapchat, and TikTok, as well
as text messaging, instant messaging, online forums, chat rooms, email, and
online gaming communities (Stopbullying.gov). Research indicates that while in-
person bullying remains more common, cyberbullying is a growing concern with
significant psychological impacts (Vinney, 2021). Also, cyberbullying is increasingly

being recognized as a serious legal issue. Most states have laws that require



schools to address bullying, and many now explicitly include cyberbullying in
these regulations. For instance, in lllinois, state law defines cyberbullying and
designates violations as a class B misdemeanor, carrying legal repercussions for
those involved (Piris, 2023).

One of the unique challenges of cyberbullying is its persistence. Unlike face-to-
face bullying, which can be confined to specific times and places, cyberbullying
can occur around the clock (StopBullying.gov, 2021). Digital devices enable
continuous communication, making it difficult for victims to escape the
harassment or find relief. The permanence of cyberbullying is another significant
concern. Online content—whether comments, photos, or posts—can remain
accessible indefinitely, creating a lasting public record. This permanence can
negatively impact the online reputation of both the victim and the perpetrator,
affecting future opportunities such as college admissions or employment
(StopBullying.gov). Cyberbullying can also be harder to notice than traditional
bullying. Since it often occurs in digital spaces that are not visible to teachers or
parents, it can be challenging to detect and address. The covert nature of online
interactions means that incidents may go unnoticed unless reported by the victim

or others aware of the situation.

Sexual bullying includes unwanted sexual comments or actions, such as sexual
jokes, gestures, and harassment (Vinney, 2021). This type of bullying can include
making sexually inappropriate jokes, using derogatory language, making crude
gestures, spreading sexual rumors, sending explicit photos or videos, and engaging
in non-consensual touching or grabbing. Sexual bullying and harassment are
alarmingly prevalent. A 2019 study revealed that a significant number of
individuals experience sexual harassment or assault at some point in their lives,
with 81% of women and 43% of men reporting such incidents (Vinney). Among
adolescents, sexting—sending or receiving sexually explicit messages or images—

has become increasingly common. Research indicates that 15% of youth aged 11



to 17 have sent sexts, and 27% have received them, with the frequency of this
behavior rising with age (Vinney). The non-consensual sharing of sexually explicit
content, such as private photos or videos, can escalate into sexual bullying and
may even lead to sexual assault. The pervasive nature of digital communication

means that these actions can have far-reaching and lasting impacts on victims.

Prejudicial bullying refers to harassment or mistreatment directed at individuals
based on their race, ethnicity, religion, or sexual orientation (Vinney, 2021). This
form of bullying is rooted in harmful stereotypes and reflects a belief that certain
groups deserve less respect or are inherently inferior to others. Although
prejudicial bullying has not been as extensively researched as other forms, existing
studies reveal that ethnic and sexual minorities are disproportionately affected;
research indicates that these groups are more frequently targeted by bullying
compared to their peers (Vinney). Interestingly, ethnic minorities who attend
schools with a higher level of ethnic diversity tend to experience less bullying than
those in more homogeneous environments. This suggests that increased diversity
within schools may help reduce instances of prejudicial bullying by fostering a

more inclusive and accepting atmosphere (Vinney).

Why Some Youth Bully

Youth who engage in bullying often do so because they lack the security and
support systems that typically deter such behavior (PsychologyToday, 2024). While
each individual is unique, and not every child who bullies fits a particular mold,
there are several contributing factors that can lead to bullying behavior. Youth
who engage in bullying often do so because it can be an effective way to get what
they want, at least in the short term. This behavior is a means of establishing
social dominance, especially for those who lack the social skills to achieve their
goals without harming others. Over time, however, as children develop a broader

range of behaviors, bullying becomes an increasingly dysfunctional way of

10



interacting (Psychology Today). Children and teenagers who feel secure and
supported by their family, school, and peers are less likely to bully. However, for
some youth who lack this support, bullying becomes a tool for navigating their

social environment.

Another primary reason why some youth bully is related to peer dynamics. For
these individuals, bullying can be a way to gain or maintain social power within
their peer group (Psychology Today, 2024). It allows them to assert their status
and control over others, often by excluding or dominating those they perceive as
weaker or less socially influential. This behavior is reinforced when they receive
validation or acceptance from their peers, creating a cycle that is difficult to break.
Family factors also play a significant role in the development of bullying behavior.
Youth who grow up in environments where aggression, violence, or bullying are
normalized may adopt these behaviors as a way to cope with their own
insecurities (Psychology Today). Inconsistent or authoritarian parenting, as well as
a lack of emotional support and communication, can contribute to a child’s
propensity to bully others. Conversely, overly lenient parenting, where boundaries
are not clearly set, can also lead to a lack of empathy and understanding in social

interactions.

Emotionally, youth who bully often struggle with feelings of insecurity and low
self-esteem. They may have been victims of bullying themselves, and they use
aggression as a way to regain a sense of power and control (Psychology Today,
2024). School environments can further exacerbate bullying behavior. In schools
where conduct issues and bullying are not adequately addressed, students may
feel empowered to bully others without fear of consequences. Additionally, youth
who feel excluded, stigmatized, or unaccepted at school may turn to bullying as a
way to assert control or retaliate against those they perceive as different or

threatening.
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According to research, bullying is a learned behavior, not an inherent trait
(Psychology Today, 2024). When the natural aggression seen in very young
children is not appropriately managed, it can evolve into more persistent bullying
behaviors as they grow older. These individuals often lack the ability to
understand or empathize with the emotions of others, and they may misinterpret
social cues, leading them to react inappropriately. Research suggests that bullies
often lack prosocial behavior, are untroubled by anxiety, and misinterpret the
intentions of others, often seeing hostility where none exists. Despite their
negative interactions with others, bullies frequently view themselves in a positive
light, which can make these behaviors more durable over time (StopBullying.gov,
2021).

Who is At-Risk

Certain youth are at a higher risk of being bullied, though it’s important to note
that no single factor guarantees this outcome. Bullying can occur in any setting,
whether in cities, suburbs, or rural areas. Some groups are more vulnerable to
bullying due to the social environment and prevailing stigmas. For instance,
lesbian, gay, bisexual, transgender, or questioning (LGBTQ) youth, those with
disabilities, and socially isolated youth are often at an increased risk
(StopBullying.gov, 2021). Data from the CDC (2020) highlights that nearly 40% of
high school students who identify as lesbian, gay, or bisexual, and about 33% of
those unsure of their sexual identity, reported being bullied at school or
electronically in the past year, compared to 22% of heterosexual students. These
groups may face heightened levels of bullying, harassment, and even hate crimes

as a result of societal stigma and the spread of false or harmful information.

Children who are bullied tend to share certain characteristics that set them apart
from their peers. For example, they may be perceived as different in some way,

such as being overweight or underweight, wearing glasses or unique clothing,
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being new to a school, or lacking access to items that are deemed “cool” by their
peers (Stopbullying.gov, 2021). They might also be seen as weak or unable to
defend themselves, which can make them targets for bullies. Additionally, children
who struggle with depression, anxiety, or low self-esteem are more likely to be
bullied, as are those who are less popular or have few friends. Another factor that
can increase the risk of being bullied is how a child interacts with others. Children
who do not get along well with their peers, are seen as annoying or provocative,
or engage in antagonistic behavior to get attention may be more likely to be
bullied. However, it is crucial to understand that even if children exhibit these risk
factors, it does not guarantee that they will be bullied. Bullying is a complex issue

influenced by many variables, and each situation is unique (StopBullying.gov).

Bullying Roles

When discussing bullying scenarios, it's essential to focus on the behaviors rather
than labeling the children involved. Instead of calling a child a "bully," it's more
constructive to refer to that individual as "the child who bullied." When schools,
teachers, parents, and other adults label children as "bullies," it implies that their
behavior is fixed and unchangeable, creating the expectation that they will always
act as a "bully" (Pacer Center, 2023). These expectations can strongly influence
behavior, often leading children to conform to what the adults around them
believe they will do. When bullying occurs, children can play various roles beyond
just being the bully or the bullied. This dynamic, often referred to by researchers
as the "circle of bullying," encompasses both those directly involved in bullying

and those who actively or passively support or oppose it (StopBullying.gov, 2021):

¢ Kids Who Bully: These children engage in bullying behaviors toward their
peers. Various factors can contribute to their involvement, including

environmental influences, peer dynamics, or personal challenges. These
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children often need support to address the root causes of their behavior

and to develop healthier ways of interacting with others.

e Kids Who Are Bullied: These children are the targets of bullying. While
certain factors may increase a child's risk of being bullied, it's important to
recognize that not all children with these characteristics will experience
bullying. Children who are bullied may require assistance in learning how to

cope with and respond to bullying situations effectively.

e Kids Who Assist: These children may not initiate or lead the bullying but act
as "assistants" to those who do. They might encourage the bullying

behavior or even join in, which can escalate the situation.

¢ Kids Who Reinforce: These children are not directly involved in the bullying
itself, but they provide an audience that encourages the behavior. By
laughing or showing approval, they reinforce the bully’s actions, making it

more likely that the bullying will continue.

e Outsiders: These children remain on the sidelines, neither supporting the
bullying nor defending the child being bullied. Although they are not
directly involved, their presence as an audience can inadvertently
encourage bullying behavior. Outsiders often want to help but may not

know how.

¢ Kids Who Defend: These children take an active role in supporting the child
who is being bullied. They may comfort the targeted child or intervene to
stop the bullying. Defenders play a crucial role in creating a supportive

environment and can help de-escalate bullying situations.

The role of a bystander in a bullying situation is incredibly significant, often
holding more power than is immediately apparent. Unlike the more

straightforward roles of the person being bullied and the one doing the bullying,
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bystanders have the ability to influence the situation in a variety of ways (Pacer
Center, 2023). They can exacerbate the problem by joining in, encouraging the
behavior, or even escalating it. On the other hand, bystanders can also play a
crucial role in improving the situation for the target by directly intervening—
whether by discouraging the person bullying, defending the target, or redirecting
the situation away from bullying. Some bystanders take action by rallying support

from peers or by reporting the behavior to adults.

Students often have unique insight into bullying situations. They are usually aware
of what’s happening long before adults are and understand the social dynamics at
play in their school, including who is vulnerable to bullying. While many students
don’t approve of bullying, they may not know how to intervene effectively.
However, with the right support and encouragement, students can become a
powerful force in preventing and stopping bullying. By simply choosing not to
participate or by showing support for the target, bystanders can significantly alter
the outcome. In fact, research shows that nearly 60% of bullying situations stop
when a peer intervenes (Pacer Center, 2023). This highlights the critical impact

bystanders can have in addressing and reducing bullying.

Impact of Bullying on Youth

Bullying has far-reaching effects that can impact not only those who are directly
involved but also those who witness the event. The negative outcomes of bullying
extend across mental health, substance use, and even suicide risk, making it
crucial to address and mitigate bullying behaviors and their effects on all parties
involved (StopBullying.gov, 2021). For children who are bullied, the consequences
can be severe and long-lasting. They often experience a range of negative physical,
social, emotional, academic, and mental health issues. These children are more

likely to suffer from depression and anxiety, with increased feelings of sadness and
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loneliness. Such emotional distress can lead to changes in sleep and eating
patterns, as well as a loss of interest in activities they once enjoyed. Unfortunately,
these problems often persist into adulthood. Additionally, kids who are bullied
may report various health complaints and exhibit decreased academic
performance, which includes lower GPA and standardized test scores. Their
participation in school activities may decline, and they are more likely to miss,
skip, or even drop out of school altogether. In extreme cases, a small number of
children who have been bullied might retaliate with violent actions; for example,
in 12 of 15 school shootings in the 1990s, the perpetrators had histories of being
bullied (StopBullying.gov).

Children who bully others are also at risk for a range of negative outcomes, both in
the short term and as they grow into adults. They are more likely to engage in
violent and risky behaviors, such as abusing alcohol and other drugs, getting into
fights, vandalizing property, and dropping out of school (StopBullying.gov, 2021).
These behaviors often continue into adulthood, leading to criminal convictions,
traffic citations, and abusive behavior toward romantic partners, spouses, or
children. Witnessing bullying can also have harmful effects on bystanders.
Children who observe bullying are at a higher risk of using tobacco, alcohol, or
other drugs. They are also more likely to experience mental health problems, such
as depression and anxiety, and may begin to miss or skip school. The relationship
between bullying and suicide is complex. While media reports often draw a direct
connection between the two, the reality is that most youth who are bullied do not
have thoughts of suicide or engage in suicidal behaviors. However, bullying can
contribute to an increased risk of suicide, especially when combined with other
factors like depression, problems at home, and a history of trauma
(StopBullying.gov). Certain groups, such as American Indian and Alaskan Native,
Asian American, and LGBTQ+ youth, are at a heightened risk of suicide,

particularly when they lack support from parents, peers, and schools. In such
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unsupportive environments, bullying can exacerbate the situation and increase

the risk of suicide even further (StopBullying.gov).

Bullying and Trauma

Bullying is recognized as an adverse childhood experience (ACE), a category of
events that can have significant and long-lasting effects on a child's development
and well-being (National Child Traumatic Stress Network [NCTSN], 2024). The
relationship between bullying and trauma is complex, with significant overlap
between the two. Children and teens who have been exposed to trauma and
violence are more likely to be involved in bullying, either as perpetrators, victims,
or both. For example, those who have experienced trauma might bully others as a
maladaptive way to regain a sense of control or power. Conversely, these children
might also be more distressed by bullying experiences or, in some cases, appear
desensitized to such behavior. Unfortunately, they are also more likely to become

targets of bullying themselves.

The impact of being bullied can lead to severe traumatic stress reactions,
including Posttraumatic Stress Disorder (PTSD) (NCTSN, 2024). A 2012 study found
that among students who experienced bullying, 27.6% of boys and 40.5% of girls
had PTSD scores within the clinical range (NCTSN). The symptoms were even more
pronounced for students who both bullied others and were targets of bullying
themselves. Children who have experienced trauma often develop social or
interpersonal difficulties, which can make them more vulnerable to becoming
targets of bullying. Moreover, studies on Adverse Childhood Experiences (ACEs)
have shown that children who report a higher number of ACEs are also more likely
to engage in bullying behavior themselves (NCTSN). This underscores the cyclical
nature of trauma and bullying, where past trauma increases the likelihood of both

victimization and perpetration in bullying scenarios.
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Section 1 Conclusion

Understanding bullying behavior is a critical step in addressing and reducing its
occurrence in schools. This section has explored the multifaceted nature of
bullying, examining its various forms, the roles individuals play in bullying
dynamics, and the profound impact it can have on those involved. Recognizing the
characteristics and underlying causes of bullying provides a solid foundation for
educators and school administrators to develop effective interventions. In the next
section, we will look into strategies and programming specifically designed to
reduce bullying behaviors in schools. These strategies will include both preventive
measures and reactive approaches, offering a comprehensive framework for

creating a safer and more supportive school environment for all students.

Section 1 Key Terms

Adverse Childhood Experiences (ACEs) - ACEs are potentially traumatic events that
occur in childhood, such as abuse, neglect, bullying, or household dysfunction,

which can lead to long-term negative effects on health and well-being.

Bullying - A form of unwanted and aggressive behavior where an individual
intentionally and repeatedly causes another person harm or discomfort, often

through physical contact, verbal abuse, or more subtle actions.

Cyberbullying - Bullying that occurs through electronic devices and online

platforms, using digital means to harass, intimidate, or spread malicious content.

Imbalance of Power - A characteristic of bullying where there is a real or perceived

power difference between the bully and the victim, with the bully using their

advantage to control or harm others.

Kids Who Assist - Children who do not initiate bullying but act as assistants,

encouraging or joining in the bullying behavior.
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Kids Who Bully - Children who engage in bullying behaviors toward their peers,

often influenced by environmental factors, peer dynamics, or personal challenges.

Kids Who Defend - Children who actively support the victim of bullying by

comforting them or intervening to stop the bullying.

Kids Who Reinforce - Children who provide an audience that encourages bullying

behavior, often by laughing or showing approval.

Kids Who Are Bullied - Children who are the targets of bullying and may require

assistance in coping with and responding to bullying situations.

QOutsiders - Children who remain on the sidelines during bullying, neither

supporting the bullying nor defending the victim.

Physical Bullying - Bullying that involves physical aggression toward an individual

or their belongings, such as hitting, kicking, or pushing.

Prejudicial Bullying - Bullying that targets individuals based on their race, ethnicity,

religion, or sexual orientation, rooted in harmful stereotypes.

Repetition - A characteristic of bullying where the behavior is repeated over time,

establishing a pattern of aggression.

Relational/Emotional Bullying - A form of bullying that involves damaging
someone's social relationships or reputation through social manipulation,

exclusion, or rumor-spreading.

Sexual Bullying - Bullying that includes unwanted sexual comments or actions,

such as sexual jokes, gestures, and harassment.

Trauma - A severe emotional response to a distressing event, which can affect an

individual's mental, emotional, and physical health.
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Verbal Bullying - Bullying that involves the use of words to demean or intimidate,

including name-calling, teasing, and making threats.

Section 1 Reflection Questions

1.

Reflect on your current understanding of the different forms of bullying
(physical, verbal, relational, cyberbullying, etc.). How have you seen these

forms manifest in your school, and how did you respond?

Consider the role of technology in modern bullying. How do you address
cyberbullying in your classroom or school, and what challenges have you

faced in dealing with it?

Reflect on the concept of labeling children as "bullies" or "victims." How can
changing the language you use influence the outcomes of bullying

interventions?

What strategies do you currently use to support students who may be at
higher risk of being bullied due to their perceived differences (e.g., LGBTQ
students, students with disabilities)? What additional supports might be

necessary?

How do you address sexual bullying in your school, and how prepared do
you feel to handle incidents that involve complex issues like sexting or

sexual harassment?

Section 1 Activities

1. Analyze Bullying Incident Data: Collect and analyze recent data on bullying

incidents in your school to determine trends and areas needing attention.
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2. Develop a Resource List: Curate a list of anti-bullying resources, including

books, websites, and organizations that could support your program.

e Create Classroom Resources: Develop classroom materials such as

posters, worksheets, or activities to promote anti-bullying messages.

3. Review Legal and Ethical Standards: Research and review the legal and
ethical standards related to bullying and ensure your program aligns with

these guidelines.

4. Evaluate Emerging Trends: Investigate and incorporate emerging trends in
bullying prevention, such as digital citizenship education or new

psychological insights.

5. Collaborate with Stakeholders: Organize meetings with parents, students,

and staff to discuss and gather input for an anti-bullying action plan.

Section 2: Strategies for Reducing Bullying in Schools

In order to effectively reduce bullying in schools, it is essential to adopt a
comprehensive approach that addresses both prevention and intervention.
Section 2 of this course explores the legal and ethical considerations that guide
educators' responsibilities, and presents evidence-based strategies that can be
implemented to foster a safer and more supportive learning environment. From
cultivating a positive school climate and building resilience in students to
developing robust anti-bullying policies and encouraging bystander intervention,
this section provides actionable insights and tools. Additionally, we will examine
case studies of anti-bullying and restorative justice programs in action. Finally, the
section concludes with the steps necessary to prepare an action plan for bullying
prevention in schools. Through these strategies, educators will be better equipped

to create an inclusive environment where every student can thrive.

21



Legal Obligations and Ethical Considerations

Schools in the United States have specific legal obligations when it comes to
addressing bullying, though these obligations vary depending on whether the
issue falls under federal or state jurisdiction. State and local lawmakers have been
proactive in enacting measures to prevent bullying and protect students. Every
state, along with the District of Columbia and U.S. territories, has its own

approach to handling bullying (StopBullying.gov):

e Legislation and Policies: Many states have established laws, policies, and
regulations that require schools and districts to develop anti-bullying
policies, procedures for investigating incidents, and strategies for
responding to bullying. Some states have even mandated bullying
prevention programs and the inclusion of bullying prevention in health
education standards, as well as teacher professional development on the

subject.

e Model Policies: In addition to specific laws, some states provide model
policies that schools and districts can use as guidelines when developing

their local anti-bullying policies.

e Criminal Codes: In certain cases, bullying is addressed in state criminal
codes, which may apply to juveniles, especially in more severe cases or

when bullying behaviors cross into criminal conduct, such as cyberbullying.

The government-run website StopBullying.gov features an interactive state map
that allows users to explore and learn about anti-bullying laws in each state. The
U.S. Department of Education identified common components in state anti-

bullying laws and regulations, which have evolved over time. These components

typically include:
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Definitions: Clear definitions of what constitutes bullying, often detailing

specific behaviors that qualify.

Targeted Characteristics: Definitions that identify characteristics commonly

targeted by bullying, such as race, disability, or sexual orientation.

School District Requirements: Detailed requirements for school districts to
implement policies and procedures for preventing and responding to

bullying incidents.

These components help ensure a consistent approach to bullying across different

states, while still allowing for variations in how each state chooses to address the

issue (StopBullying.gov).

Ethical Considerations in Handling Bullying Incidents

Educators play a crucial role in identifying and addressing bullying in schools, and

this responsibility carries significant ethical implications. As trusted figures in

students' lives, educators are ethically obligated to protect the well-being of all

students, which includes taking appropriate action when bullying occurs.

Educators must consider the following when addressing bullying incidents at
school (DelLuca et al., 2019):

Duty of Care. Educators have a duty of care, which means they are morally
and legally responsible for ensuring a safe environment for students. This
duty requires them to be vigilant in recognizing signs of bullying and to take
action to prevent harm. Failing to report bullying can lead to prolonged
suffering for the victim and may contribute to an unsafe school

environment, violating this duty.

Confidentiality vs. Transparency. When dealing with bullying, educators

must balance the need for confidentiality with the importance of
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transparency. While it is essential to protect the privacy of all students
involved, it is equally important to ensure that the incident is appropriately
documented and addressed. Educators must navigate this delicate balance
to maintain trust with students while fulfilling their ethical obligation to

report and intervene in bullying situations.

e Bias and Fairness. Ethical reporting also involves being impartial and fair.
Educators must be careful to avoid letting personal biases influence their
decision-making. Every bullying incident should be reported and
investigated with the same level of seriousness, regardless of the identities
of the students involved. This fairness ensures that all students are treated

equitably and that the school's anti-bullying policy is applied consistently.

e Advocacy and Support. Educators are often advocates for their students,
and reporting bullying is an essential part of this role. By taking action,
educators not only fulfill their ethical obligations but also demonstrate their
commitment to fostering a supportive and safe learning environment. This
advocacy helps empower students, showing them that they can rely on

trusted adults to stand up for their rights and well-being.

Prevention Strategies

Positive School Climate

To effectively prevent and mitigate bullying in schools, establishing a positive and
supportive school climate is crucial. To build such an environment, schools should
focus on establishing a culture of inclusion that actively welcomes all students,
ensuring that everyone feels valued and respected. Schrepf (2023) shares some

actionable strategies to foster a positive school climate:
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1. Create a Supportive Culture: To create positive, safe, and affirming school
environments, schools should focus on a few key strategies. These include
developing and enforcing strong anti-bullying policies, providing training for
students and staff on preventing harm—such as bystander intervention
programs (discussed in detail below)—and actively engaging with students
and families on mental health topics (U.S. Surgeon General, 2021).
Additionally, using inclusive language and behaviors is crucial. Further, set a
tone of respect in classrooms, where educators model positive behavior
and create clear expectations for student interactions. Where possible,
school districts should also consider structural changes, like implementing a

later start to the school day, to further support students' well-being.

2. Strengthen Student-Adult Connections: Encourage adults to make
meaningful connections with students by learning their names, engaging
with their interests, and actively listening. This personal attention can help
students feel valued and supported. Further, educators are often the first to
notice when a student is struggling or exhibiting unusual behavior, such as
withdrawing from activities or acting out; by being attentive to these signs,
educators can take appropriate action to support the student (U.S. Surgeon
General). This might involve connecting them with school counselors,
nurses, or administrators who can provide further assistance and access to
necessary services. Establishing these connections not only helps address
immediate concerns but also fosters trust and a sense of safety, which are
essential components of a positive relationship between educators and

students.

3. Educate and Empower Students: Incorporate lessons on bullying into the
curriculum, and seek out resources from organizations to train school

faculty as Bullying Prevention Specialists.
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4. Reinforce Positive Behaviors: Actively praise students for showing kindness
and supporting their peers. Recognize and reward positive behaviors to

encourage a culture of respect and empathy.

5. Provide Mental Health Support: Ensure students have access to mental
health resources. A tiered approach to mental health services, including
evidence-based prevention practices and trauma-informed care, ensures
that students receive the right level of support when they need it. Programs
like Project AWARE, which funds school-provider partnerships, exemplify
how schools can coordinate resources to address the mental health needs
of students comprehensively, from prevention and early intervention to
treatment (U.S. Surgeon General). Additionally, increasing the number of
school counselors, nurses, social workers, and psychologists, particularly
those trained to support students with disabilities, can significantly enhance
the school's capacity to respond to mental health challenges. Current ratios
of counselors to students are often inadequate, making it difficult to
provide timely and effective support. By utilizing federal, state, and local
resources, such as those provided by the American Rescue Plan, schools can
better meet these needs and ensure that every student has access to the

mental health care they require.

6. Protect Vulnerable Populations: Create safe spaces for marginalized and

vulnerable students where they can seek refuge and support.

7. Promote Connection: Use activities like morning meetings, small group
sessions with counselors, and participation in extra-curricular activities to
foster connections among students. These efforts can help build resilience

and empathy, which are crucial for preventing bullying.
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By implementing these strategies, schools can create a culture that promotes
safer, more inclusive environments that reduce bullying and support the well-

being of all students.

Anti-Bullying Programs and Policies

School-based bullying prevention programs can reduce bullying by up to 20%
(Schrepf, 2023). According to the Nebraska Department of Education (2024), the
most effective anti-bullying plans are those that are carefully designed and
consistently implemented across the entire school district. These plans should
reflect the school’s commitment to fostering a caring and supportive atmosphere,
where bullying is not tolerated. A comprehensive bullying prevention and
intervention plan might include specific behavior programs, standardized forms,
philosophies of interaction, and curriculum guidelines. These elements provide a
structured approach to addressing bullying, ensuring that all students receive
consistent messages and interventions. One widely used program designed to
foster a positive school environment while also supporting anti-bullying efforts is
Positive Behavioral Interventions and Supports (PBIS). Bullying prevention within
the framework of PBIS focuses on blending PBIS principles with explicit instruction
tailored to students' developmental levels (PBIS, 2024). The goal is to reduce
bullying behavior, but the approach may vary depending on the community and

the grade level—whether in elementary, middle, or high school.

e One of the key foundational elements of bullying prevention in a PBIS
framework is establishing clear, school-wide expectations (PBIS, 2024).
Every member of the school community should understand what it means
to be respectful, recognizing how respect is demonstrated and experienced.
Equally important is the ability to identify inappropriate behavior,
understanding when and how someone else's actions cross the line. By

creating and enforcing consistent, school-wide definitions of respect and
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inappropriate behavior, schools can ensure that everyone is on the same
page, contributing to a cohesive and supportive environment where

bullying is less likely to occur.

PBIS uses a multi-tiered system of support (MTSS) framework for bullying
prevention, which is highly effective in addressing the varying needs of students
(PBIS, 2024). Not all students respond equally to bullying prevention strategies,
which is why a multi-tiered approach is crucial. Schools implementing PBIS can
effectively prevent and reduce bullying by using strategies that are tailored to

different levels of student needs:

1. Tier 1 or universal prevention efforts, aim to reduce bullying risks and boost
resilience for all students within a school community. These strategies are
designed to benefit every student by improving the overall social and
emotional climate of the school and promoting positive and inclusive
behaviors (StopBullying.gov, 2021). Effective measures include fostering a
supportive environment through classroom meetings that reinforce positive
behavior expectations and provide guidance on handling bullying situations.
These efforts are often supported by state or national initiatives, such as
bully prevention curricula, positive behavioral interventions and supports
(PBIS), and social-emotional learning (SEL) programs, which address general

student needs and academic challenges across the entire school population.

2. Tier 2 provides an additional layer of targeted assistance for students who
are at a higher risk of being involved in bullying—either as perpetrators or
victims. For students who are prone to bullying others, Tier 2 interventions
may include reinforcing the consequences of their actions, coupled with
mediation sessions led by teachers or counselors to address underlying
interpersonal conflicts (StopBullying.gov, 2021). This approach not only

holds students accountable but also aims to resolve the conflicts that often
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lead to bullying behavior. Additionally, to diminish the social rewards that
bullies might receive, these interventions encourage students to take a
stand and defend their peers who are targeted by bullying. For students
who are at risk of being bullied, Tier 2 services might include assertiveness
training to help them confidently stand up for themselves, as well as the
creation of peer support groups. Such support networks can provide a
protective buffer, helping these students feel less isolated and more

empowered.

. Tier 3 is for students who require more intensive interventions. These
indicated interventions are highly individualized, providing more intense
and tailored support to a small group of students who require specialized
assistance. The focus of Tier 3 is on addressing significant mental health
concerns, behavioral issues, and academic challenges that may be
impacting a student's overall well-being and performance (StopBullying.gov,
2021). Indicated interventions often involve a coordinated effort among
various stakeholders, including administrators, multiple teachers, school
resource officers, family members, and other key figures in a student’s life.
For instance, a school-based mental health professional might implement
trauma-focused cognitive-behavioral therapy (CBT) to help a student
manage symptoms related to exposure to violence or trauma. This
intervention would be part of a broader strategy that includes academic

and social support, ensuring that the student receives comprehensive care.

MTSS is effective in bullying intervention by addressing the diverse academic,

behavioral, and health needs of students through a structured approach. It begins

with universal screening to identify students who may require additional support.

Early intervention services are then provided to address issues promptly before

they escalate. Collaborative problem-solving involves engaging various

stakeholders, including teachers, parents, and mental health professionals, to
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develop and implement effective solutions. Progress monitoring ensures that the
interventions are working and allows for adjustments as needed. Finally, MTSS
applies different levels of support based on the intensity of students' needs,
ensuring that each student receives the appropriate level of intervention to

effectively address bullying and related challenges.

Before implementing bullying prevention programs, it’s important for schools to
assess the needs of the student population. Once the need is established, a
leadership team can decide on the appropriate investment in prevention efforts.
Even if bullying is not a primary concern, Tier 1 PBIS systems should include a
school-wide approach to identifying inappropriate behaviors, clear routines for
stopping such behaviors, and formalized strategies for students to seek help from
adults when they encounter aggression, intimidation, or harassment. These
procedures should be applicable in all school settings, including online

interactions, to ensure comprehensive support and prevention (PBIS, 2024).
Social Emotional Learning

Social Emotional Learning (SEL) plays a critical role in creating a positive school
climate and preventing bullying, and it is a research-based tier 1 support. SEL
focuses on helping students acquire and apply the knowledge, attitudes, and skills
necessary to understand and manage their emotions, build resilience, set and
achieve positive goals, empathize with others, build strong relationships, and
make responsible decisions (StopBullying.gov, 2023). Resilience acts as a crucial
safeguard against the harmful effects of bullying, enabling children to recover and
thrive despite negative experiences. Research has shown that effective SEL
programs in schools not only enhance students' social-emotional skills but also
improve their attitudes toward themselves and others, leading to better social
interactions. Integrating SEL into school-wide frameworks and classroom activities

is essential for fostering these skills in students. When teachers lead SEL initiatives
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and embed them into daily lessons, they help students develop a deeper
understanding of their emotions and behaviors. This, in turn, cultivates a more
empathetic and supportive school community where students are better

equipped to handle conflicts, resist engaging in bullying, and support their peers.

Building Resilience with SEL. Resilience is the ability to recover and thrive in the
face of challenges, and it is a crucial skill for students, especially when dealing
with bullying (CalmClassroom, 2023). Resilience allows students to overcome
adversity and reduces the long-term negative impact of traumatic experiences like
bullying. For educators, fostering resilience in students is vital as it prepares them
to face difficulties in their lives. Social-emotional learning (SEL) programs are
instrumental in building resilience. By promoting strong relationships between
students and caring adults, SEL programs help students feel supported and valued,
which significantly enhances their ability to bounce back from hardships. Teaching
emotional awareness is another key component of SEL that aids in resilience;
when students can identify and manage their emotions, they are better equipped
to handle stressful situations like bullying. Furthermore, SEL programs emphasize
the development of self-efficacy—empowering students to believe in their ability
to overcome challenges—and fostering healthy self-esteem by helping students
recognize their inherent worth. Finally, integrating mindfulness practices into SEL
curricula can enhance resilience by helping students manage stress and remain
grounded during difficult times. These strategies collectively equip students with
the tools they need to withstand and recover from bullying and other life

challenges (CalmClassroom).
Anti-Bullying Policies

Strict anti-bullying policies are essential for creating a safe and respectful learning
environment in schools. These policies clearly define unacceptable behaviors, set

consistent consequences, and ensure that bullying incidents are addressed
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promptly and fairly (Rachel’s Challenge, 2023). By establishing clear guidelines and

a reliable reporting system, schools not only deter bullying but also provide a

framework for supporting both victims and perpetrators, helping to prevent

further incidents. Moreover, these policies contribute to a positive school culture

where students understand the importance of treating each other with respect.

Regularly reviewing and updating these policies ensures they remain effective and

aligned with current legal requirements and best practices.

Rachel's Challenge (2023) outlines essential components of effective anti-bullying

policies in schools, emphasizing the importance of a comprehensive and inclusive

approach. Here's a breakdown of the key elements:

e School-Wide Commitment to Anti-Bullying: For an anti-bullying policy to

be successful, it must be embraced school-wide. This means that all
teachers, staff, and administrators must show a unified dedication to
creating a bully-free environment. This commitment can manifest in several
ways, including statements from leadership, school mission and value
integration, classroom strategies, student involvement, staff training, family

and community communication, and the establishment of a safety team.

Reporting and Investigation Procedures: Effective anti-bullying policies
must include straightforward and confidential procedures for reporting and
investigating incidents, including a simple and clear process, an unbiased

investigation, and an option for anonymous reporting.

Consequences for Bullying Behavior: A well-defined policy includes fair and
consistent consequences for bullying. Disciplinary actions should be
proportional to the severity and frequency of the bullying behavior. These
may include the loss of privileges (e.g., bus-riding or participation in school

activities), suspension, expulsion, and in some cases, legal repercussions.
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e Support and Resources for Victims: To address the needs of both victims
and perpetrators, schools should provide counseling services, as well as

information and access to community resources.

By incorporating these elements, schools can create a comprehensive and
effective anti-bullying policy that promotes a safe and respectful learning

environment for all students.

Research on School-Based Anti-Bullying Programs

Schools play a crucial role in creating environments where students feel safe and
supported, as this is essential for their learning and development. Recognizing
this, the Community Preventive Services Task Force (CPSTF) issued a
recommendation in April 2022 advocating for school-based anti-bullying
interventions aimed at reducing bullying and enhancing students' mental health
(Mercado-Crespo, 2022). The CPSTF is an independent, nonfederal panel
composed of 15 public health prevention experts who offer evidence-based
recommendations on programs and interventions designed to protect and
improve public health. Their recommendations are highly regarded as the gold

standard for effective public health interventions.

The CPSTF (2021) conducted a comprehensive analysis to assess the effectiveness
of school-based anti-bullying interventions. This evaluation was based on a
systematic review of existing research, primarily drawing from a meta-analysis
conducted by Fraguas et al. (2021) that included 69 studies. These studies
assessed various outcomes, including traditional bullying perpetration,
victimization, cyberbullying, and mental health symptoms among students. The
meta-analysis by Fraguas et al. found that school-based anti-bullying interventions
produced small but consistent reductions in bullying behaviors and associated
mental health symptoms. Specifically, the interventions were effective in reducing

traditional bullying perpetration, victimization, and cyberbullying, as well as
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improving mental health outcomes among students. The study indicated that
between 105 and 155 students would need to receive the intervention to prevent
one case of bullying, while 80 students would need the intervention to prevent
one instance of self-reported mental health symptoms (CPSTF). CPSTF’s
conclusions were reinforced by additional analyses of 19 studies conducted in the
United States and Canada, which supported the broader findings of the Fraguas et
al. meta-analysis. The interventions were generally effective across different
settings, including urban, suburban, and rural schools, and among diverse student

populations.

The CPSTF's findings are particularly applicable to elementary and middle schools
but may also be relevant for preschool, kindergarten, and high schools. Most
interventions examined were multicomponent, involving group education
sessions, professional consultations, and training for educators, which were key to
their effectiveness (CPSTF, 2021). Interventions may also include broader school-
wide activities, media events, student assignments, and communications from
school administrators to engage parents and caregivers in the anti-bullying efforts.
The results suggest that these interventions can be adapted to various school
environments and are likely to be beneficial in reducing bullying and improving
student well-being. The importance of the CPSTF's recommendation cannot be
overstated, particularly given the prevalence of bullying and its harmful effects on
those involved. With 1 in 5 high school students reporting being bullied on school
property and 1 in 6 experiencing electronic bullying, the need for effective
interventions is clear. The CPSTF's evidence-based recommendations can help
schools and communities make informed decisions on how to best allocate limited
resources to combat bullying. Moreover, these school-based interventions can
complement broader community efforts to prevent violence, offering a
comprehensive approach to improving the well-being of students and the

community as a whole.
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Additional Studies

The CPSTF (2021) discussed two additional systematic reviews, which provide

insights into the effectiveness of school-based anti-bullying interventions:

1. Gaffney et al. (2021a) examined 88 studies, including 45 randomized
controlled trials, to assess the impact of school-based interventions on
traditional bullying. The review found that these interventions led to
significant reductions in both bullying perpetration (18% to 19%) and
victimization (15% to 16%). A follow-up study by the same authors (Gaffney
et al., 2021b) highlighted that specific intervention components, such as a
whole-school approach, anti-bullying policies, classroom rules, and parental
involvement, were linked to more significant reductions in bullying. Notably,
informal peer involvement and providing information to parents were
particularly effective in reducing both perpetration and victimization.
However, the study found no clear correlation between the number of

intervention components and the overall effectiveness of the program.

2. Gaffney et al. (2019) focused on the effectiveness of school-based
interventions specifically targeting cyberbullying. This review, which
included 24 studies (15 of which were randomized controlled trials), found
that these interventions resulted in a 10% to 15% reduction in cyberbullying

perpetration and a 14% reduction in victimization.

These reviews collectively highlight the importance of targeted intervention
components and the potential for school-based programs to effectively reduce

both traditional bullying and cyberbullying.
Further Research Needed

Despite the progress made in understanding and addressing school-based

bullying, significant gaps remain in the evidence base, highlighting the need for
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further research. The CPSTF (2021) and Fraguas et al. have identified key areas
where additional research could provide valuable insights. One of the primary
concerns is the small effect sizes reported in most studies on bullying outcomes.
To achieve a greater impact, future research should focus on identifying specific
intervention content, components, and combinations of components that can
significantly reduce bullying. This research is crucial not only for programs aimed
at all students but also for those targeting students at higher risk of bullying
behaviors. Another critical area for research is the effectiveness of interventions
for students who disproportionately experience bullying, such as those who self-
identify as LGBTQI+, have disabilities, or are overweight. Understanding how these
interventions can be tailored to meet the unique needs of these groups is

essential for creating inclusive and effective anti-bullying strategies.

Additional research is also needed to explore the effectiveness of school-based
anti-bullying interventions in various settings, such as high schools, charter or
private schools, rural communities, and communities with lower incomes (CPSTF,
2021). These studies could help determine whether the current interventions are
adaptable and effective across different educational and socio-economic
environments. Further research should also investigate the impact of school-
based anti-bullying interventions on specific mental and behavioral health
outcomes, such as depression, as well as educational outcomes, bystander
actions, and other forms of violence and delinquent behavior. Understanding
these broader effects could help in developing more comprehensive strategies
that not only reduce bullying but also enhance overall student well-being and
school climate. Addressing these gaps through targeted research will be vital for
refining anti-bullying programs and ensuring they are both effective and equitable

across diverse student populations and educational settings.
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Restorative Justice

Traditional punitive approaches often fail to address the root causes of bullying,
sometimes worsening the situation. Restorative practices offer a promising
alternative by focusing on dialogue, accountability, and community building
(Restorative Justice 101, 2024). Rooted in restorative justice (RJ), these practices
aim to repair harm rather than simply punish offenders. They provide a framework
for constructive conversations and fostering an inclusive school environment.
Unlike traditional punitive methods, which can perpetuate resentment and
conflict, restorative practices work to heal relationships and promote

understanding.

Teachers play a critical role in implementing restorative anti-bullying strategies by
facilitating restorative circles where the bully, victim, and community members
engage in open dialogue (Restorative Justice, 2024). This process helps repair
harm and encourages empathy and understanding, leading to meaningful
behavioral change. Restorative practices shift the focus from punitive measures to
repairing relationships. Psychologically, these practices help bullies recognize the
impact of their actions and foster empathy, while empowering victims by allowing
them to express their feelings and regain control; sociologically, restorative
practices promote a positive, community-oriented environment that reduces
social isolation and supports constructive conflict resolution (Restorative Justice).
By proactively building relationships and communication skills, restorative
practices not only address individual bullying incidents but also contribute to a

broader cultural shift toward respect and inclusivity within schools.

Implementing restorative practices in schools faces several challenges, including
staff skepticism toward moving away from traditional disciplinary methods,
insufficient resources for proper training, and potential resistance from parents

(Restorative Justice 101, 2024). Additionally, there is a lack of empirical data on
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the long-term effectiveness of these practices, as noted by researchers. For
restorative practices to be successful, they must be integrated into school policies
and supported by policy changes, such as updating school codes of conduct and
developing statewide educational policies. Adequate resources and ongoing
training for educators are crucial to ensure effective implementation and

sustained success.
Case Example: Restorative Justice in Action

In 2011, Fairfax County Public Schools (FCPS) in Virginia launched a district-wide
restorative justice (RJ) initiative led by Vickie Shoap, a veteran RJ facilitator from
Virginia’s criminal justice system (Wachtel, 2013). Shoap was hired to develop and
manage the RJ implementation, which aimed to educate schools about restorative
practices and train staff to facilitate RJ processes. The initiative's primary goals
were to build a culture of conflict resolution, integrate restorative practices into
classroom management, and offer RJ as an alternative to traditional disciplinary

measures like suspensions.

FCPS’s approach to restorative justice includes a range of practices tailored to
different situations, from preventive techniques like restorative conversations and
classroom circles to more intensive interventions like restorative justice
conferences and re-entry meetings (Restorative Justice 101, 2024). This
comprehensive program resulted in a significant reduction in bullying incidents
and improved overall student well-being. The positive outcomes highlight the
effectiveness of teacher-led restorative practices in creating a safer and more
supportive school environment. These practices are supported by Northern
Virginia Mediation Service (NVMS), a community partner that provides trained

volunteer facilitators to assist with RJ cases.
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Bystander Intervention and Peer Support Programs

Studies show that in 85% of bullying incidents at schools, other students—
bystanders —are present but do not take action; however, when bystanders do
step in, bullying stops within 10 seconds in 57% of cases (Monique Burr
Foundation, 2024). This suggests that many bullying incidents could be quickly
stopped if bystanders intervened. So why don't they? There are many reasons for
this hesitation. Some students might not recognize bullying when they see it,
while others fear that stepping in could make them the next target. Some believe
their actions won't help or might even make things worse. Peer pressure, social
dynamics, and personal biases can also discourage them from acting. Additionally,
the bystander effect—a social phenomenon where individuals are less likely to
intervene in a situation when others are present—plays a role, with each person
assuming someone else will take responsibility (Monique Burr Foundation). So,
how can educators encourage students to go from being passive observers to
active interveners? The key is creating a school environment that supports and
encourages positive bystander intervention behavior. Schools must lead the way
by equipping students with the knowledge, tools, and support they need to

confidently and safely intervene when they witness bullying.
Bystander Intervention Training in Schools

Bystander intervention training is a powerful tool for addressing bullying in
schools, sending a clear message that everyone in the school community has a
role in preventing harmful behaviors. Bystander intervention training equips
students and staff with the skills and confidence to recognize, safely intervene,
and prevent bullying situations. In schools, this training often involves educating
participants about the different roles bystanders can play, such as being a passive
observer, a defender of the victim, or an active participant in addressing the

bullying. The training typically includes role-playing exercises, discussions on the
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consequences of inaction, and strategies for intervening without escalating the
situation or putting oneself in harm’s way. Likewise, training should also involve
educating students and staff about social norms, particularly those related to
behavior and power dynamics, and emphasizing how individuals can influence
these norms through their daily interactions (National Education Union, 2023). By
empowering bystanders to take positive action, the training helps create a culture
of accountability and support, where students feel responsible for each other’s
well-being and are more likely to intervene when they witness bullying behavior.
This model is effective as part of a comprehensive, whole-school approach to
tackling harmful attitudes and behaviors related to bullying. It engages every
member of the school community, ensuring that no one can dismiss the issue as
irrelevant to them. By incorporating bystander intervention into the broader
school culture—alongside systems that promote student voice, action, and an
inclusive curriculum—schools can create an environment where bullying is less

likely to occur.

School Leadership. A whole-school approach to bystander intervention can create
lasting cultural change by involving every member of the school community in
preventing and addressing bullying (National Education Union, 2024). The focus is
on those who are not directly involved in the bullying but who may witness it. The
way these bystanders respond to bullying can significantly influence the school’s
social norms and the acceptance of harmful behaviors. School leaders need to
fully support this approach, understanding its potential to shift cultural practices.
They should ensure that staff and students are equipped with the tools and
confidence to intervene in bullying situations effectively. This involves teaching
both when and how to intervene, whether during the incident or afterward when
emotions are less intense. Importantly, students must be trained to assess risks
and understand that they should only intervene if they feel safe doing so. Leaders

should also be aware of the benefits of this proactive approach and work to
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integrate it into the school’s behavior policies. These policies should make it clear
that bullying will not be tolerated and outline how such behaviors will be

addressed.

Students. Many students may not fully grasp the harm that can result from
ignoring or even passively participating in bullying. They might feel pressure to
conform to the behaviors of their peers, even if those behaviors make them
uncomfortable. It's essential for students to understand that laughing at or
ignoring bullying can contribute to the normalization of such behavior, making it
seem socially acceptable and potentially leading to more severe forms of bullying
(National Education Union, 2023). To counteract this, students should be educated
about the different forms of bullying, why they are harmful, and the importance
of challenging these behaviors. This education can start at a young age, with
primary school students learning about respect and kindness, and older students
examining issues like power dynamics, online bullying, and the impact of negative
social norms. To ensure that these lessons are effective, schools can use
anonymous surveys or questionnaires to gauge students’ experiences and
perceptions. This feedback can inform curriculum planning and help schools
address specific issues relevant to their student body. It’s also crucial that students
feel safe and supported when discussing sensitive topics like bullying, and that

they know where to turn for help if needed.

Faculty and Staff. Teachers and school staff play a vital role in delivering bystander
intervention training. For this training to be effective, staff need comprehensive,
supportive training that prepares them to handle difficult discussions and facilitate
student-led learning (National Education Union, 2023). Staff should be equipped
with techniques to guide students in understanding how their responses to
bullying can influence social norms, as well as school culture and climate. It’s also
important that staff approach these discussions with empathy, avoiding blame and

creating an environment where all students feel comfortable participating. Boys,
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for instance, may feel unfairly targeted during discussions about bullying, so it’s
crucial to support them in understanding their role in fostering positive change
without making them feel defensive or disengaged (National Education Union).
Additionally, staff need to be trained to recognize and respond to different forms
of bullying, including those that target specific groups, such as LGBT+ students. By
understanding the broader context of bullying, staff can help students see how

their actions contribute to either perpetuating or challenging harmful behaviors.

Curriculum. Transforming school culture cannot be achieved through a few
isolated lessons. Instead, schools need to dedicate sufficient time to exploring the
issues of bullying, respect, and positive relationships. For example, a series of
lessons in middle school might focus on distinguishing healthy from unhealthy
behaviors, while older students might spend a term examining social norms,
power dynamics, and the impact of bullying (National Education Union, 2023).
Incorporating discussions about bullying into various subjects can also help
reinforce these lessons. For instance, teachers might highlight underrepresented
groups in history or science to challenge stereotypes, or use sports figures in
physical education to discuss teamwork and respect. Engaging older students in
teaching younger ones about these issues can also help reinforce the message and

build a sense of community responsibility.

Community. Parents and caregivers are an essential part of the school community
and should be involved in efforts to address bullying. Schools should create open
channels for parents to discuss any concerns they have and to ensure they
understand the protective nature of bystander intervention programs. Engaging
parents through surveys or questionnaires can help schools understand their
priorities and address any concerns about the curriculum. It's important to
communicate that bystander intervention programs are designed to protect
students by reducing harmful behaviors and teaching them how to speak up

against bullying. Schools should also seek support from local authorities to
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strengthen their approach and ensure that their efforts are aligned with broader
community values (National Education Union, 2023). By involving the entire
community, schools can create a more supportive environment that promotes

respect and discourages bullying.
Case Example: STAC, Bystander Intervention Training in Action

The STAC program is a brief yet impactful bullying intervention initiative designed
to empower students to act as “defenders” on behalf of their peers who are
targets of bullying (Boise State University, 2024). STAC is an acronym for the four

core strategies it teaches:

o Stealing the Show: Students use humor or distraction to interrupt a bullying

situation, diverting attention away from the victim and diffusing tension.

e Turning it Over: Students identify safe adults at school and report the
bullying, ensuring that those in authority are aware of the situation and can

take appropriate action.

e Accompanying Others: Students offer support to the target of bullying,
providing companionship and reassurance to reduce the victim's sense of

isolation.

e Coaching Compassion: Students learn to confront perpetrators safely and
effectively, encouraging them to show empathy and reconsider their

actions.

The program begins with a 90-minute training session that incorporates both
didactic instruction and experiential learning. This session introduces students to
the concept of bullying and provides age-appropriate methods for employing the
STAC strategies. After the presentation, students break into small groups to
practice these techniques, ensuring they feel confident and prepared to intervene

in real-world scenarios (Boise State University). Following the initial training, STAC
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includes two bi-weekly, 15-minute booster sessions led by the school counselor.
These sessions offer students the opportunity to discuss their experiences, receive
feedback, and refine their use of the STAC strategies. By structuring the program
in this way, STAC ensures that students not only learn how to effectively intervene
in bullying situations but also receive ongoing support and reinforcement as they
begin to apply these skills in their daily lives. Likewise, it is designed to be
seamlessly integrated into a K-12 Social-Emotional Learning (SEL) or counseling
program, offering a practical and manageable solution for schools committed to

reducing bullying behavior.

Effectiveness of STAC. The STAC program, as reported by Boise State University
(2024), has demonstrated significant effectiveness in addressing bullying within
schools. Research has consistently shown that STAC leads to various positive
outcomes for students. Students who participate in the STAC program experience
notable gains in several areas, positively affecting their knowledge and self

esteem:

¢ Knowledge of Bullying: Enhanced understanding of bullying dynamics and

its impact.

¢ Knowledge of STAC Strategies: Improved familiarity with and application of

the STAC intervention techniques.

¢ Confidence to Intervene: Greater self-assurance in acting as “defenders” in

bullying situations.

¢ Sense of School Belonging: A stronger connection and sense of belonging

within the school environment.

e Self-Esteem: Boosted self-esteem resulting from their increased role in

combating bullying.

Additionally, the program has been linked to reductions in the following:
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e Bullying Perpetration and Victimization: Lower rates of both committing

and experiencing bullying at school.

e Depression Symptoms: Decreased levels of depression among students

who are trained in the program.
e Anxiety Symptoms: Reduced anxiety symptoms among trained students.

These findings underscore the STAC program's effectiveness in not only addressing

bullying but also enhancing overall student well-being.

Preparing an Action Plan

To effectively combat bullying, educators and educational leaders should develop
a comprehensive action plan that encompasses both school and community
efforts. Drawing on successful models such as the Sun Prairie Anti-Bullying
Collaborative created by the Sun Prairie Youth and Families Commission (2019),

the following steps outline how to create a robust anti-bullying action plan:

1. Establish a Collaborative Framework. Begin by forming a diverse group of
stakeholders within the school community. This group should include educators,
parents, school staff, and local partners to ensure a comprehensive understanding
of bullying and foster a unified approach to addressing it. The framework should

include:

¢ Vision Statement: Develop a clear vision for what the school aims to
achieve regarding bullying prevention, such as creating a safe and inclusive
environment for all students. This vision should be ambitious yet tailored to

the school’s specific needs and values, guiding all subsequent efforts.

e Shared Understanding: Align on the nature and scope of bullying, including

its various forms (physical, verbal, relational, and cyberbullying) and its
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impact on different groups within the school community. Engage in
discussions that reveal diverse experiences and perceptions, ensuring the

action plan addresses bullying from multiple perspectives.

Roles and Responsibilities: Clearly define the roles and responsibilities of
each stakeholder involved in the initiative. This clarity ensures
accountability and promotes active participation from everyone involved in

the collaborative framework.

2. Organize and Structure the Initiative. Set up an effective organizational

structure to manage the anti-bullying efforts:

Form a Steering Committee: Create a steering committee composed of a
diverse group of school and community stakeholders, including teachers,
school counselors, administrators, parents, and local mental health
professionals. This diverse composition provides a well-rounded perspective
on bullying prevention and encourages collaboration across various areas of

expertise.

Develop a Budget: Outline an initial budget that specifies the financial
resources needed for the program, including funding for awareness
campaigns, training sessions, and evaluation tools. Set up committees for
fund development and communication to secure necessary resources and

effectively communicate the program’s goals.

Create an Implementation Timeline: Develop a detailed timeline that
includes key milestones and deadlines for the action plan. This timeline
helps keep the initiative on track and ensures that all stakeholders

understand their responsibilities and the overall progress of the effort.

3. Raise Awareness. Building community awareness about bullying and the

available resources is a critical component of the action plan:
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e Launch Awareness Campaigns: Develop and implement messaging that
underscores the importance of addressing bullying within the school. Use
various channels, including school announcements, newsletters, social
media, and parent-teacher meetings, to reach different segments of the
school community. Tailor messages to engage students, parents, and school

staff effectively.

e Engage Funders: Seek funding for awareness campaigns and other anti-
bullying initiatives by approaching local businesses, school foundations, and
government grants. Highlight the impact of bullying on students and the

benefits of the anti-bullying program to secure support.

e Community-wide Engagement: Involve individuals who have been directly
affected by bullying to share their experiences and perspectives. Organize
school assemblies, classroom discussions, and panel events where these
individuals can speak, helping to foster empathy and a collective

commitment to creating a supportive school environment..

e Educational Workshops: Arrange workshops for students, parents, and
school staff that focus on recognizing, preventing, and addressing bullying.
Ensure these workshops are interactive and provide practical strategies that

participants can use in their daily interactions within the school.

4. Implement Prevention Strategies. Coordinate efforts to prevent bullying

through targeted programs and policies:

e Adopt a Proven Program: Evaluate and choose a research-based anti-
bullying program that fits the needs and goals of your school. Consider
programs with a successful track record and strong evidence of
effectiveness. Ensure that the selected program can be adapted to your

school's context and integrates smoothly with current efforts.
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Develop Policies: Advocate for and implement school policies that
strengthen bullying prevention and address any gaps. This may include
updating the school’s code of conduct, establishing clear procedures for
reporting and responding to bullying incidents, and creating policies that

promote diversity and inclusivity.

Training for Educators and Staff: Provide ongoing training for educators,
school staff, and administrators on recognizing and addressing bullying. This
training should include information on legal requirements, intervention
strategies, and ways to support students who are victims or perpetrators of

bullying.

Peer Support Programs: Implement peer support programs that empower
students to take an active role in preventing bullying. These programs can
include peer mediation, student-led anti-bullying clubs, and mentorship

opportunities that promote positive peer relationships.

5. Support Intervention Efforts. Ensure there are effective interventions in place

for addressing bullying incidents:

Partner with Intervention Programs: Collaborate with organizations
specializing in bullying intervention to leverage their expertise. This
partnership can provide access to resources such as counseling services,
conflict resolution programs, and support groups for students affected by

bullying.

Gather and Share Data: Collect and share data on intervention outcomes to
guide and refine strategies. Regularly review incident reports, student
surveys, and feedback from stakeholders to assess the effectiveness of

interventions and identify areas for improvement.
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Provide Support for Victims and Perpetrators: Ensure that both victims and
perpetrators of bullying receive the support they need. This may include
counseling, social skills training, and other interventions that address the

root causes of bullying behavior and promote healing.

6. Monitor and Evaluate the Program. Establish a streamlined system for

monitoring and evaluating the anti-bullying program to track progress and make

data-driven improvements:

Define Key Metrics and Indicators: Establish clear, measurable outcomes
related to bullying reduction, such as decreased bullying incidents,
improved student well-being, and increased reporting rates. These metrics
should be specific, actionable, and aligned with the overall goals of the anti-

bullying initiative.

Set Baseline Data: Collect initial data on bullying prevalence and related
issues to serve as a benchmark for measuring progress over time. This data
should include quantitative measures, such as the number of reported

incidents, as well as qualitative insights from surveys and focus groups.

Develop Indicators: Create specific indicators that will be used to monitor
progress, such as the frequency of bullying incidents, student and staff
perceptions of school climate, and the effectiveness of intervention
strategies. These indicators should be regularly reviewed and adjusted as

needed to reflect changing conditions or new priorities.

Implement Regular Monitoring: Collect ongoing data through surveys,
incident reports, and focus groups. Use this data to continuously monitor
the program's effectiveness and identify areas that require additional

attention or resources.
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Engage Stakeholders: Involve teachers, students, parents, and community
members in the monitoring process to gather diverse perspectives and
ensure transparency. Regularly update stakeholders on the program's

progress and involve them in discussions about potential adjustments.

Conduct Periodic Evaluations: Perform formative evaluations throughout
the program's implementation to assess its impact and identify areas for
improvement. These evaluations should focus on understanding what is
working well, what challenges have arisen, and how the program can be

refined to achieve better results.

Share Findings: Regularly share evaluation results with all stakeholders. This
transparency fosters accountability and encourages ongoing support for the

program.

o Adjust Strategies: Use evaluation findings to make data-driven
adjustments to the program. This might include refining prevention
strategies, enhancing intervention efforts, or revising policies to

better address emerging challenges.

o Celebrate Successes: Recognize and celebrate the program'’s
successes, no matter how small. This helps to maintain momentum

and reinforces the importance of the anti-bullying efforts.

Establish a Continuous Improvement Cycle: Implement a continuous
improvement cycle using the Plan-Do-Study-Act (PDSA) framework. This
approach involves planning changes based on evaluation data,
implementing those changes, studying the results, and acting on what is

learned to further improve the program.

Long-Term Monitoring: Develop a plan for long-term monitoring and

evaluation beyond the initial implementation phase. This ensures that the
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program remains effective and responsive to the evolving needs of the

school and community.

By following these steps, educators and educational leaders can create a well-
rounded action plan that not only addresses bullying within schools but also
extends to the broader community, fostering a safer and more inclusive

environment for all students.

Section 2 Conclusion

In this section, we've explored a variety of strategies designed to reduce bullying
in schools, and the current research on school-based bullying prevention
programs. By understanding the legal obligations and ethical responsibilities
educators have, schools can establish a robust framework for preventing and
addressing bullying incidents. Key strategies include fostering a positive school
climate, implementing comprehensive anti-bullying policies, incorporating Social
Emotional Learning (SEL), and utilizing frameworks like Positive Behavioral
Interventions and Supports (PBIS). Additionally, restorative justice practices and
bystander intervention training play vital roles in repairing harm and encouraging
a supportive school community. This section concludes with a discussion on
creating an action plan, which is essential for translating these strategies into
practical, actionable steps. By developing a clear and comprehensive action plan,
schools can ensure that these strategies are not only understood but also
effectively put into practice, leading to a safer and more inclusive environment for

all students.
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Section 2 Key Terms

Anti-Bullying Policies - Strict guidelines and procedures established by schools to

define unacceptable behaviors, set consistent consequences, and address bullying

incidents promptly and fairly.

Bystander Effect - A social phenomenon where individuals are less likely to
intervene in an emergency when others are present, assuming someone else will

take responsibility.

Bystander Intervention Training - Training programs that equip students and staff
with skills to recognize, intervene, and prevent bullying, emphasizing safe and

effective intervention strategies.

Criminal Codes - State laws that may address bullying behavior, particularly in

severe cases or when behaviors cross into criminal conduct, such as cyberbullying.

Duty of Care - The legal and moral obligation of educators to ensure a safe

environment for students, including taking action to prevent and address bullying.

Multi-Tiered System of Support (MTSS) - MTSS is a framework used in education

to provide varying levels of support based on student needs, integrating academic,

behavioral, and social-emotional interventions.

PBIS Framework - Positive Behavioral Interventions and Supports framework that

uses tiered levels of support to prevent and address bullying behavior in schools.

Restorative Practices - Approaches to conflict resolution that focus on repairing
harm and restoring relationships within the school community rather than

traditional punitive measures.

Social Emotional Learning (SEL) - Educational programs that help students manage
their emotions, build resilience, and develop strong interpersonal skills,

contributing to a positive school climate.
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Targeted Characteristics - Specific traits or identities, such as race or disability, that

are often targeted by bullying and are addressed in anti-bullying laws and policies.

Tiered Framework - A multi-level approach in PBIS and other programs that

provides varying levels of support based on the needs of students, from universal

prevention to intensive interventions.

Universal Prevention Efforts - Strategies implemented at the Tier 1 level in PBIS

designed to benefit all students by promoting a positive school environment and

preventing bullying.

Section 2 Reflection Questions

1.

How does your school’s current policy on reporting bullying incidents align
with the ethical considerations of confidentiality and transparency? What

improvements could be made?

How does your school support students who have been identified as
perpetrators of bullying? Reflect on whether this support is balanced and

fair, and suggest any potential improvements.

Reflect on the strategies for creating a supportive culture mentioned in the
section. Which of these strategies are currently implemented in your

school, and how effective have they been?

Consider the role of Social Emotional Learning (SEL) in your school’s
curriculum. How does SEL contribute to building resilience in students, and

how can it be further integrated?

. Review your school’s mental health support resources. How do they align

with the recommendations for a tiered approach to mental health services?

What gaps exist, and how might they be addressed?
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6. Reflect on a situation where bystander intervention could have made a
difference. How would training in bystander intervention have changed the

outcome?

7. Reflect on the effectiveness of your school’s current action plans in
addressing bullying. What improvements or additions could enhance these

plans?

8. Consider the impact of cultural and societal changes on bullying. How do
these changes influence your approach to bullying prevention and

intervention?

9. What are the benefits and challenges of implementing restorative justice
practices in schools, and how can these practices be effectively integrated

into existing anti-bullying efforts?

10.How can bystander intervention training be adapted for different age
groups and educational settings to maximize its impact on bullying

prevention? Give specific examples.

Section 2 Activities

1. Review State Anti-Bullying Laws: Research and summarize the specific anti-
bullying laws and policies in your state to understand local legal

requirements and regulations.

2. Audit School Policies: Conduct an audit of your school’s existing anti-

bullying policies to identify strengths, gaps, and areas for improvement.

3. Analyze Incident Reports: Review past bullying incident reports to identify

trends, common issues, and areas needing attention in your school.
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. Organize a School Climate Survey: Develop and administer a survey to
students, staff, and parents to assess the current climate and attitudes

toward bullying at your school.

. Curate Online Resources: Compile a list of online resources and tools
related to bullying prevention and SEL that can be shared with students,

parents, and colleagues.

. Observe Classroom Interactions: Conduct observations of classroom
interactions to assess how well the anti-bullying strategies and SEL practices

are being implemented.

. Review SEL Programs: Evaluate existing Social Emotional Learning programs

and identify opportunities for integration into your curriculum.

. Develop a Resource List for Parents: Create a resource list for parents that
includes tips on recognizing and addressing bullying, as well as resources for

further support.

. Develop Bystander Intervention Materials: Create educational materials or

presentations on bystander intervention techniques for students and staff.

10.Collaborate on a School-Wide Anti-Bullying Initiative: Work with other

teachers and school staff to plan and implement a school-wide initiative

focused on reducing bullying and fostering a positive school culture.

Course Conclusion

As we conclude the course Reducing Bullying Behaviors in the School Environment,

it's clear that addressing bullying requires a multifaceted approach. Throughout

this course, you've gained a comprehensive understanding of bullying behaviors,

explored various strategies to reduce bullying in schools, and learned how to
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develop actionable plans to foster a safer educational environment. The journey
began with an in-depth exploration of bullying, highlighting its various forms and
the underlying dynamics that make it a pervasive issue in schools. Understanding
the characteristics and impacts of bullying has provided you with the foundation
needed to recognize and address these behaviors effectively. In the second
section, we explored the research behind school-based bullying prevention
programs, emphasizing the importance of creating a positive school climate,
implementing comprehensive anti-bullying policies, and incorporating Social
Emotional Learning (SEL) and Positive Behavioral Interventions and Supports
(PBIS). We also explored restorative practices and the significance of bystander
intervention in creating a supportive school community. Finally, we concluded
section 2 with discussion about forming an actionable plan for bullying

prevention.

As you move forward, the tools and strategies you've acquired will empower you
to create a safer, more inclusive environment for your students. By integrating
these approaches into your daily practice and engaging your school community in
anti-bullying efforts, you can make a lasting impact. The final step in this course is
to apply what you've learned by developing a detailed action plan, tailored to the
unique needs of your school, ensuring that the strategies discussed become a

reality in your efforts to reduce bullying behaviors.

Classroom Example

Ms. Hazel, an experienced middle school teacher in an urban district, has been
facing significant challenges related to bullying in her classroom. The school serves
a diverse student body with varying socioeconomic backgrounds, and while Ms.

Hazel is dedicated to creating an inclusive and supportive environment, she has
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noticed increasing incidents of relational aggression and cyberbullying among her

students.

Challenges

1. Relational Aggression: In Ms. Hazel’s classroom, several students have been
engaging in relational aggression—spreading rumors, excluding peers from
group activities, and manipulating friendships to assert power. This behavior
has created a toxic environment, where some students feel isolated and

anxious, affecting their academic performance and overall well-being.

2. Cyberbullying: The rise of social media use among Ms. Hazel’s students has
led to instances of cyberbullying, where students are harassed or
demeaned online, often outside of school hours. This has made it difficult
for Ms. Hazel to intervene effectively, as the bullying behavior extends

beyond the school’s immediate reach.

3. Lack of Reporting: Despite efforts to encourage students to speak up, many
incidents go unreported. Ms. Hazel suspects this is due to fear of retaliation
or a belief that reporting will not lead to meaningful consequences. This has

left some students feeling unsupported and vulnerable.

4. Parental Involvement: Ms. Hazel has found it challenging to engage parents
in addressing these issues. Some parents are unaware of their children’s
online behavior, while others are hesitant to get involved, believing that the

school should handle the situation independently.

Despite her dedication to fostering a positive and safe learning environment, Ms.
Hazel feels overwhelmed by the complexity of these issues. The relational
aggression, coupled with the pervasive nature of cyberbullying, has made it

difficult for her to ensure all students feel safe and included in her classroom. She
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recognizes the need for a comprehensive approach that involves not just the
school, but also parents and the broader community, to effectively address and

prevent bullying.

58



References

American Psychological Association. (2024). Bullying. https://www.apa.org/topics/
bullying

Boise State University. (2024). STAC bullying intervention program. https://
www.boisestate.edu/healthsciences-counselored/stac/

Calm Classroom. (2023, December 12). How can teachers promote resilience in

students? https://blog.calmclassroom.com/how-can-teachers-promote-

resilience-in-students

Center on PBIS. (2024). Bullying prevention. Positive Behavioral Interventions &

Supports. https://www.pbis.org/topics/bullying-prevention

Community Preventive Services Task Force. (2021). Violence prevention: School-
based anti-bullying interventions. https://www.thecommunityguide.org/
media/pdf/Violence-Antibullying-508.pdf

De Luca, L., Nocentini, A., & Menesini, E. (2019). The teacher’s role in preventing
bullying. Frontiers in Psychology, 10, Article 1830. https://doi.org/10.3389

fpsyg.2019.01830

Mercado-Crespo, M. C. (2022, September 12). School-based anti-bullying

interventions work! StopBullying.gov. https://www.stopbullying.gov/blog/
2022/09/12/school-based-anti-bullying-interventions-work

Monique Burr Foundation. (2024). Bullying series - bystanders and student

intervention. https://mbfpreventioneducation.org/bullying-series-

bystanders-student-intervention

National Child Traumatic Stress Network [NCTSN]. (2024). Trauma types: Bullying.

https://www.nctsn.org/what-is-child-trauma/trauma-types/bullyin

59


https://www.apa.org/topics/bullying
https://www.apa.org/topics/bullying
https://www.boisestate.edu/healthsciences-counselored/stac/
https://www.boisestate.edu/healthsciences-counselored/stac/
https://blog.calmclassroom.com/how-can-teachers-promote-resilience-in-students
https://blog.calmclassroom.com/how-can-teachers-promote-resilience-in-students
https://blog.calmclassroom.com/how-can-teachers-promote-resilience-in-students
https://www.pbis.org/topics/bullying-prevention
https://www.thecommunityguide.org/media/pdf/Violence-Antibullying-508.pdf
https://www.thecommunityguide.org/media/pdf/Violence-Antibullying-508.pdf
https://www.thecommunityguide.org/media/pdf/Violence-Antibullying-508.pdf
https://doi.org/10.3389/fpsyg.2019.01830
https://doi.org/10.3389/fpsyg.2019.01830
https://www.stopbullying.gov/blog/2022/09/12/school-based-anti-bullying-interventions-work
https://www.stopbullying.gov/blog/2022/09/12/school-based-anti-bullying-interventions-work
https://www.stopbullying.gov/blog/2022/09/12/school-based-anti-bullying-interventions-work
https://mbfpreventioneducation.org/bullying-series-bystanders-student-intervention
https://mbfpreventioneducation.org/bullying-series-bystanders-student-intervention
https://mbfpreventioneducation.org/bullying-series-bystanders-student-intervention
https://www.nctsn.org/what-is-child-trauma/trauma-types/bullying

National Education Union. (2023, September 3). It’s not OK: Ten top tips on using a

bystander intervention model. https://neu.org.uk/latest/library/its-not-ok-

ten-top-tips-using-bystander-intervention-model

Nebraska Department of Education. (2024). Bullying prevention and intervention

strategies. https://www.education.ne.gov/safety/bullying-cyberbullying/
bullying-prevention-and-intervention-strategies/

Pacer’s National Bullying Prevention Center (Pacer Center). (2023). What parents
should know about bullying. https://www.pacer.org/bullying/parents/

definition-impact-roles.asp

Pirius, R. (2023, December 12). Cyberbullying laws in Illinois. NOLO. https://

www.criminaldefenselawyer.com/resources/cyberbullying-laws-illinois.htm

Psychology Today. (2024). Bullying. https://www.psychologytoday.com/us/basics/
bullying

Restorative Justice 101. (2024). Restorative practices and school anti-bullying

strategies. https://restorativejustice101.com/restorative-practices-and-
school-anti-bullying-strategies/

Schrepf, E. (2024, April 1). Safety, acceptance, community: Building a bully-free
school culture. lowa Scanlan Center for School Mental Health. https://
scsmh.education.uiowa.edu/2024/04/01/safety-acceptance-community-

building-a-bully-free-school-culture/

StopBullying.gov. (2023). What is Bullying? https://www.stopbullying.gov
bullying/What-is-bullying

Sun Prairies Youth and Family Commission. (2019). Anti-bullying action plan: A
community approach to stop bullying. https://cityofsunprairie.com/
DocumentCenter/View/11126/Anti-Bullying-Presentation

60


https://neu.org.uk/latest/library/its-not-ok-ten-top-tips-using-bystander-intervention-model
https://neu.org.uk/latest/library/its-not-ok-ten-top-tips-using-bystander-intervention-model
https://neu.org.uk/latest/library/its-not-ok-ten-top-tips-using-bystander-intervention-model
https://www.education.ne.gov/safety/bullying-cyberbullying/bullying-prevention-and-intervention-strategies/
https://www.education.ne.gov/safety/bullying-cyberbullying/bullying-prevention-and-intervention-strategies/
https://www.education.ne.gov/safety/bullying-cyberbullying/bullying-prevention-and-intervention-strategies/
https://www.pacer.org/bullying/parents/definition-impact-roles.asp
https://www.pacer.org/bullying/parents/definition-impact-roles.asp
https://www.criminaldefenselawyer.com/resources/cyberbullying-laws-illinois.htm
https://www.criminaldefenselawyer.com/resources/cyberbullying-laws-illinois.htm
https://www.psychologytoday.com/us/basics/bullying
https://www.psychologytoday.com/us/basics/bullying
https://restorativejustice101.com/restorative-practices-and-school-anti-bullying-strategies/
https://restorativejustice101.com/restorative-practices-and-school-anti-bullying-strategies/
https://restorativejustice101.com/restorative-practices-and-school-anti-bullying-strategies/
https://scsmh.education.uiowa.edu/2024/04/01/safety-acceptance-community-building-a-bully-free-school-culture/
https://scsmh.education.uiowa.edu/2024/04/01/safety-acceptance-community-building-a-bully-free-school-culture/
https://scsmh.education.uiowa.edu/2024/04/01/safety-acceptance-community-building-a-bully-free-school-culture/
https://www.stopbullying.gov/bullying/What-is-bullying
https://www.stopbullying.gov/bullying/What-is-bullying
https://cityofsunprairie.com/DocumentCenter/View/11126/Anti-Bullying-Presentation
https://cityofsunprairie.com/DocumentCenter/View/11126/Anti-Bullying-Presentation
https://cityofsunprairie.com/DocumentCenter/View/11126/Anti-Bullying-Presentation

U.S. Surgeon General’s Advisory. (2021). Protecting youth mental health. https://

www.hhs.gov/sites/default/files/surgeon-general-youth-mental-health-

advisory.pdf

Vinney, C. (2021, November 8). What are the different types of bullying?
VeryWellMind. https://www.verywellmind.com/what-are-the-different-
types-of-bullying-5207717

Wachtel, J. (2013, October 3). Fairfax, Virginia, developing restorative practices in
schools, juvenile justice & policing. International Institute for Restorative

Practices. https://www.iirp.edu/news/fairfax-virginia-developing-

restorative-practices-in-schools-juvenile-justice-policing

61


https://www.hhs.gov/sites/default/files/surgeon-general-youth-mental-health-advisory.pdf
https://www.hhs.gov/sites/default/files/surgeon-general-youth-mental-health-advisory.pdf
https://www.hhs.gov/sites/default/files/surgeon-general-youth-mental-health-advisory.pdf
https://www.hhs.gov/sites/default/files/surgeon-general-youth-mental-health-advisory.pdf
https://www.verywellmind.com/what-are-the-different-types-of-bullying-5207717
https://www.verywellmind.com/what-are-the-different-types-of-bullying-5207717
https://www.verywellmind.com/what-are-the-different-types-of-bullying-5207717
https://www.iirp.edu/news/fairfax-virginia-developing-restorative-practices-in-schools-juvenile-justice-policing
https://www.iirp.edu/news/fairfax-virginia-developing-restorative-practices-in-schools-juvenile-justice-policing
https://www.iirp.edu/news/fairfax-virginia-developing-restorative-practices-in-schools-juvenile-justice-policing

=

ot TeaCh M E CEUs.com

CEUs for Teachers and Educators

The material contained herein was created by EdCompass, LLC ("EdCompass”) for the purpose of
preparing users for course examinations on websites owned by EdCompass, and is intended for use
only by users for those exams. The material is owned or licensed by EdCompass and is protected
under the copyright laws of the United States and under applicable international treaties and
conventions. Copyright 2024 EdCompass. All rights reserved. Any reproduction, retransmission, or
republication of all or part of this material is expressly prohibited, unless specifically authorized by
EdCompass in writing.






N O AUCTION ..ttt ettt e e e e e e e eeeeeeaeeennesannssannssnnnsannssnnsssnnsennasannsssnnssnnnsennns 3

Section 1: Understanding the Role of Parents in Education ...........ccccovvvvvvvvvvvvveennnnes 4
1.1 The Importance of Parental Involvement in Student Success .........cccovveeeeeeennnnnenn. 5
ACAUEMICS ...teeieiiieeeeiteee ettt e ettt e e ettt e e s sttt e e s sabae e e s abteeessasbaeesssssaessnsssaaeessnseaessnnes 5
Social-Emotional BENESILS .......ueiiiiieeeeee e 6
Different Support for DIfferent AZES ......uuueviveeeiiiiieeeeeeeeeeeeeeeeeeeeeeeeeeeeaaaaaens 6
CoNSIStENT ACIOSS All GrOUPS ....uueeiiiiiiieiieeeeeeeeeee e e e e e e e e eeeeeeesaaaaans 7
1.2 The Evolving Role of Parents in Modern Society ........ooovvveeeieeieeeeeeecceeeeeees 7
1.3 MOdErn ChallENEES......uuveeeeeeeeeeeeee ettt e et e e e e e e e nraaeeee e e e nnnnaeeas 8
Mental Health and Safety Concerns: Top Parental Worries Today .......cccceeeeeeeeennnnn. 8
FINANCIAl SErESSOIS....ciiiiiiieeecteee ettt e e stte e s s sbee e s aaaeeessaaaeeas 9
TiME DEMANGS ...oonevieiiiieeieeete ettt ettt e et e et e e st e e s e e e sabae s abaessabaessaseesnnne 10
TECHNOIOZY USE .ttt a e eeeeeeeeeeeeeeeeeeeeeeeeeeseens 11
Changes in Values and NOIMS ......ccooeeeiiiiiiiirrreerreeeeeeeeeeeeeeeeeeeeeeeeeeeeeee e annnsnnens 12
1.4 How Parental Well-Being Influences Child Development...........ccccceeeeieeeienneeenns 12
SECtION 1 CONCIUSION «.eeiiiiiiiiieeeetee ettt e s s aae e e e s e e e s s saeeessasaas 13
SECHON 1 KEY TEIMNS ... ettt eeeeeeeeeeeeeeeeeeeeeeeeesesssssssssssssssssssssrsrssrarrerseeeees 13
Section 1 Reflection QUESTIONS........cciiiiiiiiiiieeeeteeeeete et e e e 14
SECHION 1T ACHVITIES ceeieeiiieeieeteeeeeee ettt e e s aba e e s ba e e e s 15
Section 2: Building Strong Parent-Teacher Partnerships.......ccccoeeeeeeveerieevveeinceenne.. 16
2.1 Establishing Trust and Positive Relationships ........ccooveeeieiiciiieeeeeeeeeeeeeeeee, 16
Using Technology to Facilitate Communication and Engagement ......................... 17
2.2 Meet ParentsS WHEr€ TREY AT€ ..uueeeeeiiiiiieeeeeeeeeeeee et ee e s e e e e eeeeeeanes 18
2.3 Strengthen School-Based SUPPOIt........oooveiiiiiiiiiieeeeeeeeeecrreeeeee e 20



2.4 Strategies to Encourage Active Participation in School Activities.............uuc......... 21

SCROOILEVEL ..ttt e e et e e e e e e e eraa e e e e e s e aaaaaaaeeean 21

(01 P13 oo 4 T =LY< USRS 24

2.5 Real-Life Examples of Successful Parent-Teacher Partnerships ........cccccoeeeuvveeeen... 26
Chicago Public Schools: Parent University and Parent Leadership Council............ 26
Michigan’s Adlai E. Stevenson Elementary: Open Door Policy.........cccevvevvvevenennn. 27
SECtioN 2 CONCIUSION ....uviiiiiiiee ettt ettt e e e e et e e e e eaar e e e e abaae e e saeeeeennas 27
SECHION 2 KBY TS ceuuteeeiiiiieeeeeeettteeeee e e e e eeeeeeeeeeaaaa i reeeeeeeeeeesessssssssaasasseseeeaeesessenes 28
Section 2 ReflECtioN QUESTIONS ...cuuueieeiteeeeeeeeteeeeeeetteee ettt e e eeetanaeeseeeeeaneeeeesnnnnanns 30
SECHION 2 ACHIVITIES ettt erre e e e e s s s aabre e e e e s s s saeaaaaeeens 31
CoUrSE CONCIUSION «..eeeeeeeeeeeeeeeeeeeeeeeeeeeeeceeeece et esssassassssssessssssennes 32
CaSE EXAMIPIE .ot e e ettt e e e e e e e et e 32
CRAIIENEES ...ttt et e e e e e e ee et e eeeeeeeeeeeeeeeessnnsssssssssnsssssssssasrnsssaareeeeees 33

RS (=] (=] (ol TR 35



Introduction

Parental involvement plays an essential role in shaping students' educational
experiences, significantly influencing their academic performance, social-
emotional growth, and long-term success. Today’s parents face unique challenges
and shifting expectations that have reshaped their roles in supporting their
children’s educational journeys. As a result, educators and schools must recognize
and understand these evolving dynamics to foster stronger partnerships and
create an inclusive environment that engages and supports families from diverse
backgrounds. This course will explore key areas in understanding and supporting
parents, focusing on strategies for effective parent-teacher partnerships,
addressing the needs of diverse families, and creating a welcoming school
environment.

Section 1: Understanding the Role of Parents in Education offers a
comprehensive look at how parental involvement impacts student success, the
shifting role of parents in modern society, and the ways in which parental well-
being and family dynamics affect a child’s academic journey. We'll review current
research on the benefits of parental involvement, with an emphasis on the
academic and emotional support parents provide, and the impact of their
involvement on students' behavior, resilience, and motivation. Additionally, this
section explores the challenges parents face, such as balancing work and family
obligations, managing mental health, and navigating economic uncertainties—all
of which influence their ability to engage in their children’s education.

Section 2: Building Strong Parent-Teacher Partnerships emphasizes the
importance of trust, communication, and collaboration between educators and
parents. Effective partnerships begin with a foundation of mutual respect and
open communication, which create a positive school culture where parents feel
valued and empowered to participate actively. We'll explore strategies for
establishing rapport with parents, providing educational resources for families,
and creating flexible opportunities for involvement. This section also includes real-



life case examples showcasing successful parent-teacher partnerships and the
positive impact these relationships can have on students and their families.

This course aims to equip educators with the knowledge and tools needed to
understand and support parents effectively, ultimately creating a school
environment that values and strengthens family involvement. By the end,
educators will be prepared to build meaningful connections with families, support
diverse needs, and enhance student achievement through robust parent-teacher
partnerships.

Section 1: Understanding the Role of Parents in
Education

The role of parents in education has never been more crucial, especially in today's
rapidly evolving social landscape. Parental involvement significantly impacts
student success, affecting academic achievement and social-emotional well-being.
As research consistently shows, when parents engage actively in school-related
activities, students exhibit improved academic performance and develop essential
life skills. However, modern parents face a myriad of challenges that can hinder
their ability to participate fully in their children's education. From evolving family
dynamics to the pressures of intensive parenting and the pervasive influence of
technology, contemporary parents navigate a complex environment that shapes
their engagement in the educational process. Understanding these dynamics is
essential for educators and policymakers seeking to foster meaningful parental
involvement and enhance student outcomes. This section will explore the vital
role of parents in education, the challenges they face, and the implications for
student development.



1.1 The Importance of Parental Involvement in Student Success

Parental involvement in a child's education plays a vital role in enhancing student
success, both academically and emotionally. Research from around the globe
supports this, showing that when parents are actively engaged in activities like
parent-teacher conferences, school events, and conversations at home about
school, students tend to perform better academically and display improved social-
emotional skills (Stanford, 2023).

Academics

Studies reviewed by the American Psychological Association highlight that
students whose parents are involved tend to exhibit higher academic
engagement, motivation, and a more positive attitude toward school (Stanford).
Parental involvement in education significantly boosts students' academic
achievement, engagement, and motivation. The American Psychological
Association’s 2019 review, which analyzed 448 studies, found that when parents
actively participate in their children’s education, students consistently perform
better academically (Stanford). For instance, a study from Johns Hopkins
University highlighted that school practices encouraging family involvement in
math learning at home led to a notable increase in the number of students
reaching or exceeding proficiency levels in standardized math tests.

In addition, parental engagement in reading activities positively affects reading
achievement, language comprehension, and expressive language skills. Research
from the National Literacy Trust reveals that students whose parents are involved
in reading at home are not only better readers but also more interested in reading
and attentive in the classroom (Stanford, 2023). Beyond academic gains, parental
presence at school events, such as open houses or volunteering, fosters social
connections that provide parents with valuable insights and resources. These
networks strengthen parents' social capital, allowing them to better support their
children through resources like teacher assistance and guidance on completing
homework—further enhancing students’ academic success.



Social-Emotional Benefits

Parental involvement positively influences students’ social-emotional well-being,
enhancing their emotional engagement, self-esteem, and school satisfaction.
Research, including a 2014 International Education Studies report, highlights how
students with actively involved parents often feel safer and more connected at
school, leading to greater enjoyment and engagement (Stanford, 2023). These
benefits extend globally, as shown in studies from various countries, including
Jordan, where increased parental engagement correlated with improved
emotional stability in 9th and 10th graders (Stanford).

Moreover, when parents attend school events or communicate with teachers, it
fosters a sense of security for students, which is crucial for their school
participation and enjoyment. This engagement also enables teachers to
understand students' unique challenges, allowing them to provide more tailored
support for emotional and behavioral development (Stanford, 2023).

Different Support for Different Ages

The impact of parental involvement in education varies with the child’s age and
the type of support provided. For younger children, parents' presence at school-
based activities, like open houses and volunteer events, tends to have a strong
effect on academic performance, as their involvement helps build early
enthusiasm for learning (Stanford, 2023). However, in high school, the influence of
school-based parental involvement diminishes, likely due to fewer opportunities
for parents to participate directly in the school environment as students become
more independent. At-home involvement, such as discussing schoolwork and
encouraging learning activities, consistently benefits students across all age
groups but is particularly impactful for high schoolers. This type of engagement
fosters self-motivation and academic focus, which are essential during these
formative years. Activities like reading together or library visits promote literacy
and critical thinking, while direct homework assistance, however, may have
limited academic impact and, in some cases, can even hinder achievement



(Stanford). Instead, encouraging a supportive learning atmosphere at home can
improve students' motivation and engagement across developmental stages.

Consistent Across all Groups

Parental involvement in education brings benefits to students across diverse racial
and socioeconomic backgrounds. Research shows that when families are engaged
in their children’s schooling, students achieve better academic outcomes,
regardless of whether they come from low- or high-income households (Stanford,
2023). These benefits extend across different racial and ethnic groups, with
positive academic impacts observed among Black, Asian, white, and Hispanic
students. In fact, school-based involvement has been found to have a particularly
strong effect on academic success for Black and white students, although the
benefits are seen in all demographics. These patterns hold true globally,
suggesting that the advantages of parental involvement in education are universal.
By participating in school events, communicating with teachers, and supporting
learning at home, families from all backgrounds contribute meaningfully to their
children’s academic success.

1.2 The Evolving Role of Parents in Modern Society

The role of parenting has evolved significantly over the past few decades, with
modern parents encountering challenges that their predecessors didn’t face.
According to Gibson (2021), sixty-six percent of U.S. parents feel that raising
children is harder now than it was twenty years ago. This is largely due to shifts in
family dynamics, lifestyle demands, and the influence of technology. First, family
structures have changed. While the majority of children—sixty-nine percent—still
live with two parents, more kids are now growing up in single-parent households
or with extended family members, compared to the nuclear family dominance of
the 1960s. Family sizes are also shrinking, as U.S. fertility rates have dropped, with
many parents now waiting longer to have children. In 2020, for example, mothers
typically had their first child at age 27, compared to 21 in 1970 (Gibson).



Parental time at home has decreased as well. Only a quarter of today’s two-parent
households have a stay-at-home parent, compared to nearly half in the 1970s.
Dual-income households with both parents working full-time are now the norm,
which influences how much time parents spend at home with their kids (Gibson,
2021). Nonetheless, parents today dedicate more time to directly interacting with
their children, often at the expense of personal leisure time. Another change in
modern parenting is the rise of “intensive parenting.” This trend pressures parents
to devote extensive resources to their children’s development and success, driven
in part by social media, where many parents feel scrutinized for their choices.
Finally, the influence of technology is pervasive; digital devices and social media
add new complexities to family life, with sixty-eight percent of parents reporting
that their phones sometimes distract them from quality time with their children
(Gibson).

Values and aspirations amongst parents have evolved as well. When considering
their children's futures, parents emphasize financial independence and job
satisfaction. About 90% rate financial independence and career satisfaction as
crucial goals for their children’s adulthood, while only 41% view earning a college
degree as highly important, and even fewer prioritize marriage or parenthood
(Minkin and Horowitz). The value placed on education varies significantly by racial
and ethnic backgrounds, with Asian parents being the most likely to consider a
college degree essential (70%), in contrast to 29% of White parents who share the
same sentiment. These insights highlight the varied aspirations that parents hold,
shaped by cultural, social, and economic factors.

1.3 Modern Challenges

Mental Health and Safety Concerns: Top Parental Worries Today

Parents today are increasingly concerned about the safety of their children,
encompassing a range of fears from mental health issues, bullying and abduction
to violence and substance abuse. According to recent findings, nearly three in four



parents express extreme or moderate concern about their child potentially
experiencing anxiety or depression, reflecting the ongoing youth mental health
crisis (HHS, 2024). Other worries include the potential for their children to be
bullied, kidnapped, attacked, or encounter issues related to drugs or alcohol. A
particularly alarming trend is that firearm-related injuries have become the
leading cause of death among U.S. children and adolescents aged 1-19 years
(HHS). This grim statistic exacerbates the anxiety parents feel regarding school
safety, which often escalates following high-profile mass shooting incidents.
Research indicates that school shootings, or even the mere possibility of such
events, are a significant source of stress for nearly three-quarters of parents
(74%).

Parents and caregivers of children with intellectual and developmental disabilities
encounter heightened stressors surrounding health, such as the need to acquire
specialized caregiving skills, navigate complex service systems, and manage
financial pressures associated with their children's care (HHS, 2024). Research
indicates that these caregivers report elevated symptoms of depression and
anxiety compared to those caring for children without such disabilities. In the
United States, nearly one in five children aged 0-17 have a special health care
need, which includes those with chronic physical, developmental, behavioral, or
emotional conditions that require additional health services (HHS). Commonly
reported health conditions among these children include allergies, ADD/ADHD,
behavior/conduct issues, asthma, anxiety, learning disabilities, and developmental
delays. When surveyed, more than twice as many parents and caregivers of
children with special health care needs reported experiencing “fair or poor mental
health” (HHS).

Financial Stressors

Financial stress is a significant contributor to the challenges faced by parents
today, particularly concerning child care costs, health and education expenses,
and employment insecurity. According to the U.S. Department of Health and
Human Services (HHS) (2024) Surgeon General’s report, the cost of child care has



risen dramatically, increasing by approximately 26% in the last decade. This sharp
rise in expenses places a considerable burden on families, leading to heightened
financial worries. In 2023, a survey revealed that 66% of parents reported feeling
consumed by financial worries, significantly higher than the 39% of other adults
experiencing similar stress (HHS). This disparity highlights the unique financial
pressures that parents face.

Alarmingly, one in four U.S. parents reported instances in the past year where
they struggled to meet basic needs, such as affording food, rent, or mortgage
payments. Additionally, 24% indicated they could not pay for necessary health
care, and 20% faced challenges in covering child care expenses. For parents living
in poverty, the stress of meeting their children's basic needs can be
overwhelming, negatively impacting their mental health and parenting
capabilities. Research, including a comprehensive review of 108 studies involving
over 250,000 parents, found a significant correlation between food insecurity and
increased symptoms of parental depression, anxiety, and stress. Such financial
burdens not only affect the parents but can also have detrimental effects on
children's mental health and overall well-being.

Time Demands

Time scarcity is one of the most prominent challenges in the 21st century. Parents
are often overwhelmed by the need to juggle household chores, work
responsibilities, and personal care, all within the limited confines of a day. The
average work hours for parents have significantly increased over time, with
parents now dedicating an average of 33.5 hours per week to employment or
work-related activities (HHS, 2024). This increase reflects a 28% rise for mothers,
who went from working an average of 20.9 hours per week in 1985 to 26.7 hours
per week in 2022. Fathers have seen a more modest increase of 4%, from 39.8
hours per week in 1985 to 41.2 hours per week in 2022. Balancing work
commitments with family responsibilities can lead to work-family conflict, feelings
of guilt, and burnout among parents (HHS, 2024). Despite the rise in employment
hours, parents are also spending more time on primary child care. Mothers have
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increased their weekly time spent on child care by 40%, from 8.4 hours in 1985 to
11.8 hours in 2022. Fathers' involvement in child care has surged by 154%,
increasing from 2.6 hours in 1985 to 6.6 hours in 2022. However, it is important to
note that the overall time parents report providing primary child care is just a
fraction of the total time they spend with their children.

The demands of work and child caregiving have come at a cost, often reducing
quality time with partners, sleep, and opportunities for parental leisure (HHS,
2024). Moreover, many parents are also caring for aging family members, which
adds another layer of stress. In 2021, nearly a quarter of U.S. adults (23%) had a
living parent aged 65 or older, along with either a child under 18 or an adult child
for whom they provide financial support. Caregivers who tend to both children
and aging family members report significantly greater financial (23.5% vs. 12.2%)
and emotional challenges (44.1% vs. 32.2%) compared to caregivers who do not
have these dual responsibilities.

Technology Use

The surge in technology use brings both benefits and challenges. It reshapes
family dynamics, with increased reliance on digital tools replacing face-to-face
interactions. While helpful in many ways, these shifts can lead to disconnection
within families and may expose young children and teens to concerning content,
impacting social and cognitive development (Ringler, 2024). Social media is
another major factor, posing risks to youth well-being. Studies suggest that
prolonged social media use can lead to higher rates of mental health challenges,
leaving parents uncertain about how to moderate its influence on their children’s
lives (Ringler). Finally, information overload has become a common challenge.
With endless online advice, parents may find it hard to trust their instincts,
sometimes experiencing lower confidence as a result. Studies show that increased
online searching does not enhance parental self-assurance, highlighting that
sometimes, less information can be more beneficial (Ringler).
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Changes in Values and Norms

Additionally, economic pressures and changing social values have shifted
traditional roles and expectations. Many parents now balance multiple jobs while
navigating a more individualistic culture, making it harder to establish family
norms. Today’s youth, empowered by these societal shifts, are more likely to
question authority and assert their independence (Ringler, 2024). Although
positive in some ways, these behaviors can create complex dynamics within
families.

1.4 How Parental Well-Being Influences Child Development

The mental health of parents plays a crucial role in shaping the emotional
environment, responsiveness, and consistency of care that children receive at
home (HHS, 2024). When a child lives with a parent or caregiver struggling with
mental health issues or substance misuse, it constitutes an adverse childhood
experience (ACE), which is linked to a range of negative outcomes in mental,
physical, and behavioral health throughout a person's life. The impact of a
parents’ mental health on their children largely depends on how it affects their
caregiving behaviors—specifically, the frequency and quality of care provided. In
some cases, a parent’s mental health challenges may not harm the child if the
child's sense of safety and stability remains intact. Children with parents who have
mental health conditions are at a higher risk for developing anxiety and
depression, as well as facing difficulties that may lead to early onset and
prolonged issues with mental health (HHS). Research indicates that children
whose primary caregivers report poor mental health are significantly more likely
to have poor overall health and to experience mental, behavioral, or
developmental disorders.

Both mothers and fathers with mental health conditions can impact their
children's well-being. Maternal mental health, in particular, has been shown to
significantly affect a child's development and environment. Studies suggest that
maternal stress during pregnancy can lead to an increased likelihood of mental
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health challenges in the child later in life (HHS, 2024). Although there is less
research on paternal mental health, it is also known to have a significant effect on
child development, with studies showing links between fathers' perinatal
depression and children's emotional and behavioral problems. When both parents
face mental health challenges, it can be particularly stressful for children.
However, having at least one parent who is mentally well can help alleviate some
of these negative effects. Furthermore, the risks posed by parental mental health
conditions can be heightened by additional stressors like poverty or exposure to
violence, but can be mitigated by protective factors such as strong social support
systems and effective parenting practices.

Section 1 Conclusion

The exploration of parental involvement in education underscores its profound
impact on student success, both academically and emotionally. The evidence
clearly illustrates that engaged parents contribute to higher levels of academic
achievement, improved social-emotional well-being, and better overall school
experiences for their children. However, modern parents encounter unique
challenges, including financial stressors, time constraints, and the complexities
introduced by technology. These factors can complicate their ability to engage
meaningfully in their children’s education, highlighting the need for schools to
actively support and facilitate parental involvement. In recognizing the evolving
role of parents and the barriers they face, educators can develop targeted
strategies to strengthen parent-teacher partnerships. The next section will explore
these strategies, providing actionable insights on how schools can foster effective
collaboration with families to enhance educational outcomes for all students.

Section 1 Key Terms

Parental Involvement - The active participation of parents in their children’s

education, which includes attending school events, engaging in conversations
about schoolwork, and collaborating with teachers.
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Parental Support - The various forms of assistance and encouragement that
parents provide to their children in their educational journey, which can include
emotional, financial, and logistical support.

Social-Emotional Well-being - A component of health that encompasses

individuals’ emotional and psychological state, influencing how they interact
socially and cope with challenges.

Social Capital - The resources and networks that individuals gain from their social
connections, which can enhance their ability to access support and opportunities.

Technology Use - The engagement with digital tools and platforms, which can
impact family dynamics, communication, and children’s social and cognitive
development.

Time Scarcity - The perceived lack of time to manage daily responsibilities, often

experienced by parents who must balance work, caregiving, and personal care.

Values and Aspirations - The beliefs and goals that individuals hold regarding what
is important in life, including their expectations for their children’s future.

Youth Mental Health Crisis - The increasing prevalence of mental health issues

among young people, including anxiety and depression, which has raised concerns
among parents and educators.

Section 1 Reflection Questions

1. What challenges do you believe modern parents face that hinder their
involvement in their child's education? How can educators better support
parents in overcoming these obstacles?

2. Consider the findings from the Surgeon General's Report regarding parental
well-being. How do you think these findings can inform your approach to
supporting families in your school?
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3. In your opinion, why is it essential for schools to support parents? How
does this support translate to improved student outcomes?

4. How has the rise of technology changed the way parents engage with their
children’s education? In your opinion, what are the potential benefits and
drawbacks of this shift?

5. Reflect on the impact of parent-child interactions on academic success. How
can educators encourage and support these interactions to foster a positive
learning environment?

Section 1 Activities

1. Parent Engagement Audit: Conduct an audit of existing parent engagement
practices in your school. Identify strengths and areas for improvement, then
develop a plan to enhance parental involvement in school activities.

2. Parent Survey Design: Design a survey for parents to gather their
perspectives on barriers to involvement and their preferences for
engagement opportunities. Use the data to inform school policies and
practices.

3. Create a Parent Handbook: Develop a handbook for parents outlining ways
they can support their children's education, including tips for engaging in
school activities and homework.

4. Classroom Observation: Observe classrooms where parental involvement is
high. Note the strategies used by teachers to encourage engagement and
how it impacts student behavior and learning.

5. Reflection Journal: Maintain a reflection journal documenting your
observations and insights about parental involvement throughout the
school year. Use these reflections to adapt your teaching practices and
communication strategies.

15



Section 2: Building Strong Parent-Teacher
Partnerships

In an increasingly interconnected world, the importance of robust parent-teacher
partnerships cannot be overstated. These partnerships serve as a cornerstone for
student success, enabling schools to create environments where children thrive
academically, socially, and emotionally. Effective collaboration between educators
and parents fosters a sense of community and shared responsibility for student
learning, ultimately benefiting the child’s educational journey. This section will
explore key strategies for building strong parent-teacher partnerships. Next, we
will explore how schools can support parents through education and resources.
Providing parents with the necessary tools to help their children at home
empowers them to contribute meaningfully to their child's educational
experience. Finally, this section will highlight real-life examples of successful
parent-teacher partnerships, showcasing practices where strong collaboration has
led to improved student outcomes and enhanced family well-being. We will also
examine the challenges faced in building these partnerships and explore strategies
that have been effective in overcoming these barriers. By emphasizing the
importance of collaboration, trust, and support, this section aims to provide
educators with actionable insights and strategies for building strong, lasting
partnerships with parents, ultimately contributing to a more effective and holistic
educational experience for students.

2.1 Establishing Trust and Positive Relationships

Trust and communication between parents and teachers are essential
components of a successful educational partnership. Effective communication is
vital for building strong relationships between teachers and parents, significantly
enhancing the educational experience for students. According to Pepperdine
University (2024), one of the foundational steps in establishing these relationships
is to actively get to know the parents. Understanding their backgrounds and
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concerns allows teachers to tailor strategies that meet the unique needs of each
student. Personal touches, such as remembering the names of parents or
caregivers, create an atmosphere of trust and connection. An introductory phone
call at the beginning of the school year can set the tone for this relationship,
providing an opportunity for teachers to listen and understand parent dynamics,
including any special circumstances that may affect the student.

Clear lines of communication are equally important. Parents value communication
that is consistent and straightforward, keeping them informed about their child's
progress without overwhelming them with excessive information (Pepperdine
University, 2024). By selecting a few effective communication tools—whether it's
email, a dedicated app, or take-home folders—teachers can ensure that parents
know exactly where to find important updates. This approach not only reduces
confusion but also allows teachers to focus on delivering quality content in their
communications, creating a more efficient and effective environment for
engagement. Regular communication also plays a crucial role in maintaining a
transparent flow of information between teachers and parents. By providing
updates on upcoming events, class activities, and student progress, teachers can
keep parents informed and engaged (Pepperdine). For instance, a weekly
summary of class content and achievements can foster a sense of connection to
the school community. Moreover, celebrating small successes through regular
communication positively impacts a child's self-esteem and motivation,
reinforcing a culture of encouragement. By fostering these open and consistent
lines of communication, teachers can cultivate a collaborative partnership with
parents, essential for supporting the holistic development of each student.

Using Technology to Facilitate Communication and Engagement

Technology plays a pivotal role in enhancing parent-teacher communication and
fostering strong school-home partnerships. Digital communication platforms
provide a direct line to parents and guardians, facilitating instant updates,
announcements, and essential information about school activities (Gudith, 2024).
Tools such as ClassDojo, Remind, and Bloomz enable schools to keep parents
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informed and engaged in their child's educational journey, strengthening the
overall partnership between home and school. In addition to communication,
technology enhances opportunities for parent involvement—an essential
component of a child’s success. Schools can easily share volunteer opportunities,
schedules for parent-teacher meetings, and details about events through digital
platforms. Resources like SignUpGenius, Calendly, and YouCanBook.me streamline
the process for parents, making it simpler to sign up for activities and attend
meetings, thereby increasing their participation and investment in the school
community (Gudith).

Digital communication also creates a convenient medium for ongoing parent-
teacher dialogue. Through Learning Management Systems (LMS) like Google
Classroom, Schoology, or Canvas, teachers can share progress reports,
assignments, and vital updates, while parents can effortlessly provide feedback
and ask questions (Gudith, 2024). Video conferencing tools, such as Zoom, Google
Meet, or Microsoft Teams, facilitate real-time communication, fostering a
collaborative environment that supports student learning and development.
Moreover, digital platforms empower schools to share educational resources, tips,
and articles that help parents support their child's academic journey. School
websites and blogging platforms like WordPress, Wix, or Squarespace can
disseminate content that equips parents with the tools to engage actively in their
child's education beyond the classroom. Finally, technology promotes inclusive
communication by offering features that support multi-lingual outreach. Tools like
Google Translate in emails and communication apps help bridge language barriers,
ensuring that all parents can participate (Gudith). Social media platforms such as
Facebook Groups, Twitter, Instagram, and LinkedIn serve as channels to reach
diverse parent populations, ensuring that every voice is heard and valued.

2.2 Meet Parents Where They Are

Meeting families where they are is crucial for enhancing engagement in schools,
especially considering the diverse backgrounds and experiences that caregivers
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bring to the educational landscape. As highlighted by Stanford (2024), caregivers
come to schools with varying histories, and many may have had negative
interactions with the school system or may not have the time and resources to
engage in traditional school events like parent-teacher conferences. This disparity
in experience can create barriers to effective communication and partnership
between families and educators. Yvonne Johnson, president of the National
Parent Teacher Association, emphasizes the need to simplify interactions with
families: “It's so important that we put things on the families’ terms, where we're
not making things so complicated and difficult and hard for them” (Stanford). This
approach acknowledges that when schools expect families to navigate
complicated systems or processes, they inadvertently alienate a significant portion
of their community.

To foster better relationships, schools must adopt both literal and figurative
strategies for engagement. Some districts have successfully implemented home
visits, allowing teachers to meet families in a comfortable setting (Stanford, 2024).
This practice is aimed at building trust and enables the understanding of student’s
needs through the lens of their parents. One educator notes, “The ideal is where a
teacher is literally meeting a family before the school year or right at the very
beginning of the school year with the sole goal of better understanding that child”
(as cited in Stanford). While this method may require additional resources and
training, it can lead to stronger connections between educators and families.

Karen Mapp, a professor at Harvard Graduate School of Education, advocates for
smaller, community-based meetings where parents from various backgrounds can
share their insights. She suggests that schools organize small group discussions to
explore what families want for their children: “Meet families where they are, meet
families in the community, have small group discussions where you get to say,
what does everybody want for our kids?” (Stanford, 2024). This approach not only
makes families feel more comfortable sharing their thoughts but also helps
educators better understand the diverse needs of their community.
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Furthermore, investing in translation services can ensure that all families
comprehend school communications, bridging language barriers that may exist
(Stanford, 2024). Schools should also seek feedback through surveys to
understand parents' experiences and preferences better. Shana Mclver from
Learning Heroes emphasizes that “the feedback that schools and districts collect
from families should influence the tools and tactics they use to communicate”
(Stanford). By genuinely listening to families and adapting strategies based on
their input, schools can create an inclusive environment that fosters collaboration
and engagement, ultimately enhancing student success.

2.3 Strengthen School-Based Support

Strengthening and establishing school-based support programs is crucial for
enhancing parental engagement and addressing the diverse challenges parents
face today. Many parents and caregivers are connected to educational institutions
primarily through their children, which provides a unique opportunity for schools
to foster social connections and support networks among families (HHS, 2024).
For instance, local Early Head Start and Head Start programs exemplify effective
support initiatives by offering group-based, evidence-informed classes designed
for parents and caregivers of young children. These classes, developed by
resources such as the National Center on Parent, Family, and Community
Engagement, provide vital information and skills that empower parents to support
their children's development and learning. By utilizing existing gathering spaces
within schools and early childhood education programs, educators can facilitate
these connections, making it easier for families to access support and resources.

In addition to educational programs, schools can partner with community
organizations and health agencies to connect parents to essential resources that
address underlying economic, social, and health challenges (HHS, 2024). Such
partnerships are vital, as they help mitigate parental stress, which can adversely
affect children's learning and well-being. For example, schools could work with
local health departments to offer workshops on nutrition and wellness or
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collaborate with community service organizations to provide financial literacy
classes. By addressing the broader context in which families operate, schools can
create a more supportive environment that acknowledges and responds to the
complexities of parental responsibilities.

By implementing these school-based support programs, educational institutions
can create a robust network of resources for parents. This not only enhances
parental engagement but also contributes to the overall success and well-being of
students. When parents feel supported and connected to their children's
education, they are more likely to engage actively in school activities and advocate
for their children's needs. As schools take proactive steps to strengthen these
supports, they help build a more inclusive and resilient educational environment
that benefits the entire community.

2.4 Strategies to Encourage Active Participation in School
Activities

Effective school leadership recognizes that while principals and educators can
implement positive programs, parent support is critical to driving school success,
particularly at the secondary level (Handy, 2019). Establishing a culture where
parents feel welcome and eager to participate is essential. Below are strategies to
enhance parental engagement effectively.

School Level
Hold Informal Social Gatherings Outside of School

Like Mapp’s suggestion of community based meetings discussed above, one
successful strategy to promote parental engagement is hosting informal social
gatherings outside of school, at times that can accommodate various schedules.
At Gaithersburg High School, the Parent Teacher Student Association (PTSA)
president initiated "Backyard Chats" (Handy, 2019). Parents volunteered to host
gatherings at their homes or community centers, collaborating with their high

21



school children to invite others. These casual events allowed parents, school
leaders, and staff to mingle, share meals, and discuss upcoming programs,
creating a relaxed atmosphere that fosters relationships. Similarly, Silver Creek
Middle School organized "Husky Summer Socials" during their first summer.
Principal Traci Townsend worked with the PTSA to host events in community
centers and homes to ensure inclusivity and strengthen community ties. These
gatherings established foundational relationships that contributed to an engaged
school community.

Offer Volunteer Opportunities

Principals can also enhance parental engagement by providing clear volunteer
opportunities. Handy (2019) emphasizes the importance of informing parents
about available roles within the school. The PTSA created a bilingual list of
volunteer opportunities and distributed it during meetings, making it accessible in
the school office and counseling areas. By utilizing platforms like SignUp Genius,
schools can effectively organize and recruit parent volunteers for various events,
thereby encouraging active participation. Encouraging parents to share their skills
with students can further enhance involvement. For example, Townsend
mentioned inviting parents to present during lunch periods, assist with
International Night, or accompany students on field trips (Handy). Such initiatives
not only foster engagement but also highlight the valuable contributions parents
can make to the educational experience.

Emphasize Continuing Communication

Establishing ongoing communication between parents and the school is crucial for
building strong relationships. Handy (2019) maintained a monthly meeting with
the PTSA president to discuss upcoming activities and address parent concerns.
Keeping parents informed about significant incidents at the school is essential.
Schools can utilize various communication tools, such as Remind for sending
announcements, Blackboard messaging for important updates, and social media
platforms like Twitter and Facebook. Townsend also emphasizes sending weekly
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voice and email messages to families in both English and Spanish, fostering a
sense of connection and community.

Form Special Interest Groups

Creating special interest groups allows schools to address the unique needs of
different communities. At Gaithersburg High School, Handy (2019) highlights the
establishment of Latino Parent Meetings, which were tailored to Spanish-speaking
families. These meetings provided critical information and reinforced the idea that
parents are essential partners in their children's education. Silver Creek Middle
School also implemented “Cafecitos,” informal gatherings conducted in Spanish,
allowing parents to ask questions and build relationships with one another.
Townsend organized similar events, like “Mochas and Muffins” meetings for
African-American parents, to discuss relevant topics such as race and the
achievement gap. Additionally, hosting grade-level meetings ensures that parents
feel supported throughout their children’s educational journey.

Engage in Collaboration and Inclusion

Engaging parents and students as integral members of the school team fosters a
sense of belonging. Handy'’s (2019) philosophy that “parents are our partners” is
exemplified by involving the PTSA president in the Instructional Leadership Team
(ILT), allowing parents to contribute to decision-making processes. This inclusion
helps parents understand the rationale behind school practices and policies. Silver
Creek Middle School employs study circles to foster dialogue about race and
address achievement gaps, actively encouraging parent involvement. Townsend
also uses restorative justice practices to engage parents in resolving conflicts,
which builds community and enhances their connection to the school.

Emphasize Recognition and Appreciation

Recognizing and appreciating parental contributions is vital for sustaining

engagement. Handy (2019) advocates for expressing gratitude through letters,
cards, and public recognition during events like Back to School Night and PTSA
meetings. Highlighting parent contributions on social media platforms further
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fosters a culture of appreciation, motivating parents to remain involved and
engaged in school activities.

Classroom Level

Teachers can take proactive steps to engage parents, creating partnerships that
enhance learning experiences and build a strong school community. By actively
involving parents in classroom activities, teachers can bridge the gap between
home and school, enhancing the educational experience for students. Here are
four effective strategies that can promote parental engagement in the classroom
(Scheer, 2024):

e Mystery Reader Program: This program invites caregivers to become
Mystery Readers in the classroom, where they read a book of their choice
aloud for 10 to 15 minutes. Caregivers provide three clues about their
identity, creating excitement and engagement among students. To
accommodate families, teachers offer flexible scheduling, provide books if
needed, encourage reading in home languages, and allow for video calls if
in-person participation isn't possible. The outcome is a welcoming
environment that connects home and school, introduces new literature,
and helps students learn more about their classmates’ families, particularly
benefiting those whose parents may not typically attend school events
(Scheer).

e Special Events Volunteers: Teachers encourage parental involvement in
classroom activities, such as holiday crafts, game days, or science
experiments. By organizing these events in shorter time frames (45 minutes
or less) and allowing parents to bring younger siblings, participation
increases, even among busy families (Scheer). This strategy enriches the
learning experience, introduces new perspectives, and ensures there is
always an adult present for activities like using hot glue guns.

e Teacher’s Helper: Teachers assign simple classroom tasks, like organizing
the library or preparing materials, to parent volunteers. This allows family
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members to engage in the classroom environment without needing to lead
activities, which can be intimidating for some (Scheer). Monthly emails list
tasks for parents to choose from, allowing them to sign up based on their
availability and interests. This approach reduces the teacher’s workload and
encourages caregivers to feel a sense of ownership in the classroom,
creating joy for students when they see their family members participating.

e Academic Coaches: Parents are invited to volunteer as academic coaches
during specific activities, such as math stations or writing workshops. After
a brief training session, volunteers assist students with tasks like sounding
out words or practicing math strategies. Though initially challenging, this
strategy has proven impactful by providing students with more
individualized attention while helping parents gain insights into their
children’s learning processes and classroom activities (Scheer).

Scheer suggests several additional tips to maximize the success of the strategies
discussed above. One effective approach is to wait until after the first six weeks of
school to invite family members, allowing students to acclimate to classroom
routines. For more challenging groups, consider delaying invitations until after
winter break. It’s also essential to prepare students for guest visits by teaching
and practicing expected behaviors in advance. After each event, reflect on what
worked well and what could be improved to enhance future experiences.
Collaborating with a colleague can also provide valuable support; partnering with
a member of your professional learning community or a veteran educator can
offer inspiration and guidance. Lastly, when utilizing sign-up websites for events,
be attentive to families who may struggle with technology. Reserving spots for
these families and reaching out directly can help ensure their inclusion, creating a
more welcoming environment for everyone involved (Scheer).
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2.5 Real-Life Examples of Successful Parent-Teacher Partnerships

Chicago Public Schools: Parent University and Parent Leadership Council

Chicago Public Schools (CPS) offers robust support for parents through initiatives
like Parent University and the Parent Leadership Council (PLC). Parent University
provides families with valuable learning experiences aimed at empowering them
to support their children's academic success (Chicago Public Schools, 2024). The
program covers a wide range of topics, including Common Core standards, GED
preparation, English as a Second Language (ESL), parenting skills, health and
wellness, financial literacy, and career development. By equipping parents with
these skills, CPS fosters a collaborative environment where families can actively
engage in their children's education. Each Parent University site is designed with
resources such as computer labs and activity rooms, creating a welcoming space
for parents to learn and connect.

In addition to Parent University, the Parent Leadership Council plays a vital role in
school governance and advocacy. The council works closely with CPS leadership,
including CEO Martinez, to inform district decision-making regarding policies,
initiatives, funding, and advocacy efforts. Council members receive ongoing
training from subject matter experts and the district's adult programs team,
enhancing their ability to contribute effectively. This two-year term position
emphasizes the importance of partnership between families and CPS, ensuring
that parents have a voice in shaping educational practices and policies.
Participation in the PLC is open to all interested parents and guardians, requiring a
time commitment but offering the opportunity to make a significant impact within
the school community. By providing these avenues for involvement, CPS
demonstrates its commitment to fostering strong family engagement and
supporting parents in their roles as advocates for their children's education
(Chicago Public Schools, 2024).
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Michigan’s Adlai E. Stevenson Elementary: Open Door Policy

At Stevenson Elementary School in Southfield, Michigan, Principal Tonya Hickman
highlights the significance of an open-door policy in fostering a positive and
welcoming environment for parents and families (Stanford, 2024). While
educators should make a concerted effort to engage parents, it is equally
important for school buildings to be inviting spaces. Instead of restricting parental
access to designated times, schools can implement open-door policies that
encourage more frequent interactions. Stevenson Elementary exemplifies this
approach by allowing parents and community members who have passed
background checks to freely navigate the school (Stanford). Additionally, the
school has designated specific areas within its hallways and library for other
parents and community members to meet with educators and school leaders. This
thoughtful balance of security and accessibility not only enhances communication
between families and the school but also cultivates a collaborative atmosphere
that strengthens the entire school community.

Section 2 Conclusion

Building strong parent-teacher partnerships is essential for fostering an enriching
educational environment where students can flourish academically, socially, and
emotionally. As this section has illustrated, effective collaboration hinges on
establishing trust, having open communication, meeting families where they are,
strengthening school-based support, and encouraging active participation in
school activities. By implementing these strategies, educators can create
meaningful connections with parents, enhancing their involvement in their
children's education and promoting a sense of community. Real-life examples
showcase how these partnerships lead to improved student outcomes and family
well-being, reinforcing the idea that when parents and teachers work together,
everyone benefits. However, the journey toward effective parent-teacher
partnerships is not without challenges. It requires dedication, adaptability, and a
genuine commitment to understanding and addressing the diverse needs of
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families. Ultimately, the collective effort of educators and parents paves the way
for a holistic educational experience that values collaboration and shared
responsibility. By fostering a culture of openness and engagement, schools can
build lasting partnerships that support student success and create a positive
school climate, ensuring that every child has the opportunity to reach their full
potential.

Section 2 Key Terms

ClassDojo - A digital communication platform used by teachers to share updates
and communicate with parents, fostering a connected school-home relationship.

Collaborative Partnership - A relationship between parents and teachers centered

on shared responsibility and joint efforts to support a child’s educational
experience.

Community-Based Meetings - Meetings held within the community rather than at

school, making it easier for parents to attend and engage with school staff in a
comfortable setting.

Digital Communication Platforms - Tools such as ClassDojo, Remind, and Bloomz
that facilitate direct communication between teachers and parents.

Engagement - Active involvement by parents in their child's education, often
through school events, volunteer opportunities, or consistent communication with
educators.

Google Translate - A translation tool that helps schools communicate with non-
English-speaking parents, fostering inclusive engagement.

Learning Management System (LMS) - Digital platforms like Google Classroom or
Schoology that allow teachers to share assignments, progress reports, and
updates with parents.

28



Mystery Reader Program - A classroom activity where parents or caregivers read a

book aloud to students, fostering engagement and a sense of community in the
classroom.

Parent-Teacher Student Association (PTSA) - An organization within schools that

involves parents, teachers, and students in school activities, decision-making, and
support initiatives.

Restorative Justice Practices - Approaches used to resolve conflicts by involving all
parties in dialogue, often including parents, to build community and mutual
understanding.

School-Based Support - Resources and programs offered within schools to assist

parents and caregivers, connecting them with social networks and community
resources.

SignUpGenius - A platform used by schools to organize and recruit volunteers for
events, facilitating parent engagement and school involvement.

Social Media Platforms - Channels such as Facebook, Twitter, and Instagram used

by schools to share updates and foster communication with parents.

Special Interest Groups - Groups within schools, such as Latino Parent Meetings or
Cafecitos, that address specific needs and provide tailored information to diverse
parent communities.

Transparency - Open, consistent communication between schools and parents

that keeps parents informed about school activities, student progress, and other
important matters.

Trust - A foundational element in parent-teacher partnerships, built through
consistent communication, respect, and understanding of each other’s roles in
supporting student success.
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Volunteer Opportunities - Roles provided by schools for parents to participate in

events and activities, enhancing their involvement and connection to the school

community.

Section 2 Reflection Questions

1.

What challenges might schools encounter when attempting to build strong
partnerships with parents, and what strategies could help overcome these
obstacles?

What strategies can teachers use at the beginning of the school year to set
a positive tone with parents?

Why is it essential for teachers to understand the diverse backgrounds and
experiences of the families they serve?

What digital platforms or tools have you found most effective for keeping
parents informed and engaged?

. Reflect on the concept of “meeting parents where they are.” What does this

mean in your school’s context, and how could it be implemented?

If you could implement a new school-based support program for parents,
what would it look like, and how would it meet your community’s specific
needs?

If you were to organize a small group discussion with parents to discuss
their goals and concerns, what key questions would you ask?

Reflect on the challenges in fostering active parent participation at the
classroom level. What classroom-based engagement strategies would you
like to try?

30



Section 2 Activities

. Community Resource Mapping: Map out local community resources
available for parents (e.g., mental health services, parenting classes) and
share this information with families.

. Audit Parent Communication Methods: Review all current methods of
communication with parents and evaluate their effectiveness. Identify one
or two ways to make communication more inclusive or accessible.

. Develop a Parent-Teacher Communication Plan: Create a plan for regular,
positive communication with parents, outlining topics, frequency, and goals.
This could help establish ongoing trust and transparency.

. Audit Parent Event Inclusivity: Evaluate how inclusive your parent events
are for non-English speaking parents or those with different work
schedules. Brainstorm ways to make events more accessible.

. Interview Experienced Educators: Talk to colleagues about their
experiences with parent engagement. Gather strategies that have worked
well, especially in connecting with hard-to-reach parents.

. Develop a Community Resource Board: Create a physical or digital bulletin
board with local community resources for parents, covering areas like after-
school activities, family counseling, and financial support.

. Create a Parent Networking Guide: Develop a brief guide that suggests
local parent groups or online communities where parents can connect for
support and advice.

. Outline an Action Plan for Parent Support: Draft a simple, actionable plan
for how you will support parents’ needs based on classroom observations,
school data, and community resources, revisiting it throughout the year to
make updates.
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Course Conclusion

The role of parental involvement in education is pivotal in shaping the academic
and emotional landscapes of students. As we have explored throughout this
course, understanding the complexities of modern parenting—along with the
challenges and expectations parents face—enables educators to foster more
effective and inclusive school environments. The insights gained from Section 1
underscore the direct correlation between parental engagement and student
success, highlighting how parents' well-being and family dynamics profoundly
influence children’s educational journeys. By recognizing and addressing the
barriers that parents encounter, educators can work collaboratively to create
supportive frameworks that empower families to engage actively in their
children's education. In Section 2, we have emphasized the critical importance of
building strong parent-teacher partnerships. These relationships, rooted in trust
and open communication, not only enhance the school culture but also facilitate
student achievement. By implementing the strategies discussed, educators can
cultivate a welcoming environment that values diverse family backgrounds and
encourages participation. Ultimately, this course aims to inspire educators to view
parental involvement as an integral component of the educational process. By
equipping themselves with the knowledge and tools to support families,
educators can create a collaborative community that not only benefits students
but also enriches the broader school environment. As we move forward, let us
commit to strengthening these vital partnerships, recognizing that when families
and educators work together, we set the stage for our students' lasting success
and well-being.

Case Example

Mr. Pepper, a dedicated elementary school teacher in a suburban district, has
been working diligently to strengthen the support system for parents of his
students. He recognizes that active parental involvement is crucial for enhancing
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student learning and well-being. However, Mr. Pepper faces significant challenges

in fostering strong connections with families and addressing their diverse needs.

Challenges

1.

Balancing Diverse Family Needs: Mr. Pepper's classroom includes students
from varied backgrounds, each with unique family structures and
challenges. Some parents are single caregivers, while others are working
multiple jobs. This diversity makes it difficult for Mr. Pepper to find
strategies that effectively engage all parents and encourage their
participation in school activities.

Communication Barriers: Many of Mr. Pepper's students come from
families where English is not the primary language spoken at home. This
language barrier complicates communication, making it challenging for
parents to understand school expectations and involvement opportunities.
As a result, some families may feel disconnected from the school
community.

Limited Resources for Parental Support: While Mr. Pepper wants to provide
resources and workshops for parents on topics like child development and
effective parenting strategies, he struggles with a lack of funding and
administrative support. This limitation hinders his ability to offer programs
that could significantly benefit families and strengthen their involvement.

Parental Anxiety and Lack of Engagement: Mr. Pepper has observed that
some parents feel overwhelmed by their own challenges and may not
prioritize school involvement. This lack of engagement can stem from a
sense of inadequacy regarding their ability to support their children's
education, particularly if they have had negative experiences with schools in
the past.

. Resistance to Change in Traditional Practices: Although Mr. Pepper is

enthusiastic about fostering a collaborative environment, some colleagues
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are hesitant to embrace new approaches to parent engagement. They
prefer sticking to traditional methods, which can create friction and limit
the potential for innovative strategies that support parents.

As you analyze this case study, consider how you might support Mr. Pepper in
overcoming these challenges. What strategies could he implement to build
stronger relationships with families? How might he improve communication,
engage parents effectively, and create a more inclusive school environment?
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